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These sessions are to be used as an extension to the main 
sessions for primary aged children. These
additional sessions offer age-appropriate activities for 
teenagers which focus on their own relationships as well 
as the abuse they may have experienced in their families. 
Depending on the make-up of your groups, you may want 
to still incorporate some of the younger age group activities. 
It is up to you to decide what will work best for the young 
people you work with.

It is important to have a break time during the session, with 
snacks and drinks. It is up to you and the group to decide 
when and how long these will be.
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Week 1- Getting to know You

Welcome the young people to the group and invite them 
to make and/or decorate a name badge and activity 
folder while waiting for others to arrive.

Group Discussion

It is best to start off with the purpose for the group to 
alleviate any concerns and get it out in the open straight 
away. Not everyone will feel comfortable to talk at this 
stage so it is important to let them go at their own pace.

Why have they come to this group?

Sample questions:
Does everyone remember why they have come to  
this group?
Why have you come here today?
What has happened in your family/relationship?
Make connections with other young people’s 
experiences.

Rights and Responsibilities

For teenagers, the concept of Rights and Responsibilities 
is used instead of Group guidelines. This concept allows 
for more ownership of the group. Explain to the group 
that it is important to set boundaries to make sure that 
the group feels like a supportive and safe place to be 
and talk about important issues.

1.  Begin by asking group members what rights they 
have in the group. Write these up on a flipchart.

You may want to refer to the UN Convention on the 
Rights of the Child:
http://www.unicef.org/crc/files/Rights_overview.pdf

If they find the concept of rights hard 
to understand, try to get them to 
imagine a new born baby. What are 
their needs and wants? How could 
these be described as rights?
I.e.: a baby has the right to be fed 
regularly. Then adapt this way of 
thinking to their own needs and 
wants within the group context (this 
way of thinking could be useful later 
on when thinking about their rights in 
relationships).

Examples (if prompts are needed):

• They have the right to be safe.

•  They have the right not 
to participate if they feel 
uncomfortable.

•  They have a right to express their 
opinion.

•  They have a right to be treated 
respectfully.

•  The have the right to be heard/
listened to.

•  The have the right to be an 
individual.

• The right to my personal space.

•  The right to make mistakes without 
being laughed at.

• The right to learn.

2. Next ask what responsibilities 
they have in the group and add 
these to the flipchart.

Examples (if prompts are needed):

•  They are responsible for their own 
behaviour.

•  They have a responsibility not to 
hurt others.

•  They have a responsibility to tell 
facilitators if they can’t make the 
group.

•  They have a responsibility to 
maintain other group members’ 
confidentiality (You may need 
to explain the concept of 
confidentiality).

As in all groups, encourage group 
members to sign the Rights and 
Responsibilities flipchart to indicate 
their commitment to them.

Review the Rights and 
Responsibilities at the beginning of 
every group and ensure it is on the 
wall each week.

Group Activity

It is important at this stage to do 
some ice-breaker activities to help to 
begin to build group cohesion
and trust. These activities should be 
a fun way of increasing participant’s 
familiarity with one another as well as 
ensuring they feel comfortable and 
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3. What is your favourite colour? 

_______________________________

4. What is your favourite food? 

_______________________________

5.  What is your favourite animal  
and why? 
 
____________________________ 
 
_____________________________ 
 
_____________________________

6.  What is one thing you really like 
about school?  
 
_____________________________ 
 
_____________________________

7.  What is one thing that you don’t 
like about school?  
 
_____________________________ 
 
_____________________________

8.  What is your favourite activity/
hobby/sport? Why?  
 
_____________________________ 
 
_____________________________ 
 
_____________________________ 
 
_____________________________

3. Media Interview

Divide group members into pairs. 
Provide them with a media interview 
questionnaire. One person in each 
group of two is the interviewer 
and the other is the guest. When 
the interview is complete, they 
can switch roles. The interview 
questionnaire consists of general 
information questions to help
group members get to know each 
other better. The interviewer records 
answers on the sheet. When
all members have completed the 
interview, the interviewers take turns 
introducing the group member to 
the others. Make sure you modify 
the activity based on literacy skills. 
Facilitators can take the opportunity 
to point out similarities and common 
interests. Media Interview:  
(questions can be adapted 
according to the group)

1. What is your full name?

______________________________

2.  Who named you and why did they 
give you this name? 

_______________________________

_______________________________

_______________________________

_______________________________

safe in the group. They can also allow members to begin 
to introduce themselves to each other at their own pace 
and should help to reduce anxieties about coming back 
to group next week. 

There are many different ice-breaker activities available. 
Some are suggested below but if you know any that 
you prefer, feel free to use them as long as they are 
appropriate for working with young people who have 
experienced abuse.

Suggested activities:

1. Two truths and a lie

Each member thinks about two truthful things about 
themselves that they would like to share with the group. 
They also think of something that is not true about 
themselves. The young person whose turn it is shares 
the three facts with the group members. Group members 
then collectively decide which two are true and which is a 
lie. The facilitators should demonstrate first and then ask 
if there are any questions and reminds group members 
that they can pass if they don’t want to participate.
Each person then takes a turn.

2. All about me!

Materials needed: a selection of magazines and 
newspapers, scissors, glue, a piece of paper or card
each (or a paper plate), optional glitter and decorations.
It is great if you can make your own picture in advance! 
Hand out the materials and ask everyone to cut out 
pictures that they feel represent their personality, 
hobbies, family, ambitions etc. The aim is for each 
person to make their own collage which they can then 
show to the group and explain why they chose the 
images/words that they did. It is useful if they can put 
their names on their pictures, then they can be displayed 
each week as a reminder about each individual in the 
group.



W
e
e
k

 1

Week 1     87

Put a selection of affirmation cards 
out in the room and ask each person 
to choose one and read it out.

5. Would you rather…

Materials: Prepare a selection of 
statements that can be read out or 
handed out on cards. They should 
spark a lively debate!

For example:

•  Would you choose to be really 
bored or be really stressed

•  Would you choose to be respected 
by only one person you truly 
respect or by 10,000 people you 
don’t respect?

•  Would you choose to be very 
clumsy or very forgetful

•  Would you choose to be ruled 
only by your heart or only by your 
mind?

•  If you could only eat one type of 
food for the rest of your life what 
would it be?

Check Out

Materials needed: post it notes, 
affirmation cards.

Ask the group to each say 
something you liked or didn’t like 
about group today.

Is there anything you would change?
They can write/draw their thoughts 
on post it notes if they do not want 
to say them out loud.

9.  What are you most looking forward to about coming 
to this group? 
 
______________________________________________

 
10.  What are you most worried about coming to  

this group?  
 
_____________________________________________

4. Web of Life

Materials needed: Big ball of wool or string

Ask everyone to stand in a circle (facilitators should join 
in). A facilitator should start by holding the end of the 
string and introducing themselves by saying ‘welcome to 
this group, my name is Jane’.

You could also ask them to give one fact about 
themselves. The facilitator then throws the ball of wool 
to another person in the circle (whilst still holding onto 
the end). The next person says ; ‘Welcome to the group 
Jane, my name is ….’. They then hold on to a part of 
the wool and throw it onto someone else. This keeps 
going until each person in the circle has had a turn and is 
holding a piece of the wool.

At the end you should have a web of wool that has 
formed between everyone. Ask the group to look
at this web and make any comments. Explain that the 
web signifies the interactions between the group and 
how each member is important and unique but how they 
are all linked and part of the group.
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Week 2 - Breaking the secret About 
Abuse that Happens In Families

This session is used exactly as it is for younger children 
for teenagers.

Encourage teenagers to do the writing on the large 
pieces of paper. Pictures are not as necessary at this 
age, however, drawing the picture to enhance the written 
material is particularly useful to group members with a 
learning difficulty or members who speak English as their 
second language.

1.  Review the rights and responsibilities and add any 
new ideas to the list.

2.  Check in – use feelings faces as a prompt for each 
young person to say how they are feeling about being 
back in the group this week. It is useful if a facilitator 
goes first and says something like ‘I am feeling 
hopeful/positive/happy about coming back to the 
group this week as it was great getting to know you all 
last week’. Remember it is ok if people do not want to 
participate in this activity. Close this activity by noting 
if people seem more comfortable and relaxed about 
coming back this week, or if there are still worries and 
concerns.

3.  Group Discussion - Where do you see violence? 
Remind the young people about the nature of the 
group and ask them to think about all the places that 
they see hurting or violence/abuse.  
 
Ask thought-provoking questions to elicit participation. 
Some young people enjoy the activity as a form of 
Pictionary whereby group members draw a place and 
other participants try to guess what they are drawing. 
Young people can write/draw their ideas onto flipchart 
paper.

Examples:

•  Home (it is important that this one 
is mentioned as this is vital to the 
purpose of the group)

• Books

• At school

• At work

• Cartoons

•  TV – (not just soaps etc but also 
the news)

• Films

• Computer games

• Sports

• Internet

• Public transport

• Parks

• Music lyrics and videos

• Newspapers

• On the street

• Communities

• Friends’ homes/relationships

• Pornography

• Their own relationships

Conclude the activity by noting 
the amount of violence that young 
people are exposed to. By living 
with violence/abuse and also being 
exposed to it in so many places, 
may make it seem like it is ok to be 
abusive or violent. It is not. It may 
also seem like too big of a problem 
to be stopped but it can be stopped 
and challenged!

4. Group Activity: What Is Abuse?

Attach three large sheets of paper 
to the wall. Do not title the papers 
until later in the activity. Explain the 
activity and its connection to the 
group discussion by saying: “We 
have talked about the places that  
we see violence/abuse, now let’s  
talk about what violence and  
abuse are?”

Invite the young people to discuss 
examples of violent and abusive 
behaviour. Once these have been 
identified, encourage them to write/
draw the example on the paper on 
the wall.
Always direct them to a specific 
piece of paper still untitled.

You want them to write/draw 
examples of:

• Physical abuse

• Sexual abuseW
e
e
k

 2



Week 2    1211

W
e
e
k

 2
Any other form of physical closeness 
that happens without consent is 
known as sexual assault. It can 
also include; watching other people 
having sex, ‘sexting’ (texting sexual
images), and forcing involvement in 
watching or making pornography.

5. If you have time, you may want 
to extend this activity to think about 
the places they see violence/abuse 
and the types of abuse that exist in 
terms of:

Worldwide   

National 

Local-Community 

Personal

One way to explain this is to draw a 
large tree and add the places/forms 
of abuse to the tree according to 
distance. They can be written on the 
tree or added with post it notes.
See an example diagram below:

For younger teenagers, explain that 
sexual abuse can include when 
someone tries to touch the private 
parts of your body without your 
permission, or when someone asks 
you to touch theirs.

In terms of the law:

Rape is when a man forces his 
penis into the vagina, anus or 
mouth of another person when 
that person doesn’t want him to 
do so; the law calls this ‘without 
consent’.

The most important bit to remember 
is that being pressured or forced to 
have sex when you don’t want to is 
a crime.

Sexual Assault is a crime that can 
be committed by both men and 
women against men or women. 
Different types of sexual assault 
include:

Objects or parts of the body (e.g. 
a finger) being put into someone’s 
vagina or anus when that person 
didn’t want it to happen.

Someone being touched in a sexual 
way that makes him or her feel 
uncomfortable or frightened. This 
could be through their clothes (like 
bottom pinching).

Someone being made to sexually 
stimulate themselves using their 
hands or fingers (known as 
masturbation).

• Emotional abuse

•  For older groups you could also include financial 
abuse.

Continue generating ideas and adding to the lists. 
Once the lists have a few examples in each explore the 
differences between the lists. Ask the young people 
if they can work out why they have been asked to 
record their ideas on different sheets and then ask if
they know what type of abuse each list represents.

To help young people understand the type of abuse 
identified on a list, you could ask where the particular 
abuse hurts someone. For example you could say while 
pointing to a picture on the unidentified physical abuse 
group of pictures: “Where does it hurt if someone hits
you?” They may respond: “In the place where you were 
hit.” Further explain that it is the type of hurting that you 
can usually see on the outside of your body. Abuse that 
makes contact with the outside of your body is called 
Physical Abuse. Write the heading ‘Physical Abuse’ on 
this piece of paper. 

Then ask: “Where does it hurt if someone calls you 
an unfriendly name?” The response will be: “It hurts 
your feelings.” Abuse that hurts our feelings is called 
emotional abuse. Write the heading on the appropriate 
piece of paper. 

Encourage the group to ask themselves the same 
question for their other examples to help them sort out 
what type of violence they are describing.

It is important to explain that all the forms of abuse 
can also cause emotional abuse. For example, hitting 
someone can also hurt your feelings.

Introduce sexual violence/abuse as a specific issue. At 
this age they should have been able to identify forms of 
sexual violence although they may not be able to define 
the terms.
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Conclude the activity by identifying 
that they all know a lot about 
violence and abuse and that this 
group is a safe place to talk about 
it. The group is also a safe place to 
think about and talk about their own 
behaviour.

When you reach session four, when 
trust and cohesion within the group 
is high, facilitators can begin to 
identify and challenge children about 
their behaviours and connect it back 
to this activity.

6. Check Out

Materials needed: post it notes, 
affirmation cards.

Ask the group to each say 
something you liked or didn’t like 
about group today.

Is there anything you would change?

They can write/draw their thoughts 
on post it notes if they do not want 
to say them out loud.

Put a selection of affirmation cards 
out in the room and ask each person 
to choose one and read it out.

 Worldwide

national

Local / Community

Personal
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Week 3 - Understanding our Many 
Feelings

It is a good idea to have books about feelings available 
as a reference for adolescents.

1. Discuss feelings and why we have them.

Brainstorm as many feelings as possible. Encourage the 
group to record their ideas on the large paper.

Sample questions:

• What are feelings?

• Why do we have feelings?

• What would happen if we didn’t have feelings?

You can sum up their responses with comments such 
as: “Feelings guide us and help us to make choices in 
our everyday lives. Feelings help us understand how to 
behave. They tell us when we like something or when 
there is a problem.”

2. Colourful Feelings

Materials: Coloured squares of paper, pens

Many people associate different feelings with different 
colours. For instance, some people would think of red 
as being associated with anger, others may link it to 
passion and excitement. Some people may see blue as 
a soothing colour; others may link it to feeling sad
and anxious.

Hand out squares of coloured paper (try to ensure there 
is a good range of colours). Ask the group to look at the 
colours and think of the main feeling that they think of 
when seeing that colour. Get them to write the feeling on 

the paper (they can draw a face if 
preferred). Try to get them to choose 
a feeling for each colour. It is fine if 
some people choose completely
different feelings. At the end you 
should have coloured squares with 
several feelings on them. As a group, 
look at the colours and note any 
differences or similarities. If there are
differences you can explain by 
saying that we are all individuals and 
may respond differently to situations. 
There are no right or wrong ways 
to feel, although in later sessions 
we will look at how to manage our 
feelings appropriately.

3. Group Activity:’ Ice-berging’

Purpose: To help young people 
understand that it is important to 
be aware of your feelings in order 
to make safe choices about your 
behaviour. Not knowing how you are
feeling about a situation, not 
listening to your feelings, or hiding 
your feelings can be emotionally 
unhealthy and possibly dangerous. 
This activity can also help distinguish
between thoughts, feelings and 
behaviours which can often feel 
jumbled and confusing.

Discussion: Sometimes we show 
how we are feeling and other 
times we may hide or mask our 
feelings and don’t show them. 
Understanding our feelings helps us 
know how to act and behave. It is 
sometimes ok to hide your feelings 
in certain situations,

however, if we do not know what we 
are feeling about something, then we 
can possibly get into some difficulty.
Begin activity by drawing a picture of 
an iceberg on an extra-large sheet of 
paper. Ask if anybody knows what it 
is. Ask if anybody knows any facts 
about an iceberg.

Icebergs

•  They are huge pieces of ice 
floating in the water

•  10% of an iceberg is above the 
water, while 90% is below the 
water.

• The Titanic hit an iceberg.

Now make the connection: The 
way people manage their feelings 
is not unlike an iceberg. We show 
certain feelings on the surface 
but we hide many feelings below 
the surface. While this can be an 
effective coping strategy, it can 
be very problematic if you don’t 
know what is below the surface. 
Not knowing what feelings you 
have about a particular situation 
can cause you to sink just like the 
Titanic.

Encourage the group to think about 
and share examples of when they 
may have “iceberged” their feelings.

Suggest that they think about the 
first group session. Ask: “Who felt 
nervous about coming to this group 

W
e
e
k

 3



W
e
e
k

 1

10

W
e
e
k

 3

Week 3   1817

•  What if my girlfriend/boyfriend 
leaves me?

• Am I a horrible person?

• What should I do?

• Who can I tell?

• I’m so sorry

This activity should help to sort out 
the confusion between thoughts, 
feelings and behaviours and show 
how we often show something 
different on the surface to how 
we think and feel underneath. You 
may want to ask them if they have 
different ice-bergs according to who 
they are with. For instance; at school 
with a teacher, compared to with
their friends. 

If there is time, get the group to think 
about how they can change the 
ice-berg to become more positive. If 
we can have more positive thought 
patterns, then our feelings and 
behaviours should also become 
more positive and healthy.

This may raise some issues such 
as guilt, self-blame, inappropriate 
behaviour. You will need to decide 
how best to respond as many of 
these issues will be dealt with in later 
sessions. However, it is important 
not to let anyone go home with any 
unresolved issues.

• Sleeping

• Intervening

• Hitting

Then on the section just below the 
surface, they should write how they 
were really feeling inside.
This may include:

• Scared

• Upset

• Angry

• Anxious

• Fed up

• Overwhelmed

• Tired

• Guilty

• Jealous

Then on the next section, they 
should write the kinds of thoughts 
they were having at the time. This
may include:

• It’s my fault…

• Why does this always happen?

•  Why can’t my family be normal/
happy?

on the first day? Did you show this feeling or did you 
show another? What feeling were you showing on the 
surface?”

Generally they will respond: “ “fine”, “ok”, “normal” etc. 
Ask: “How were you feeling below the surface?” Expect 
responses of: “nervous”, “worried” etc.

Knowing about these feelings helps people to cope 
and that is healthy. Ask: “But what if you didn’t know 
what you were feeling below the surface? What might 
happen?” You can give this example: “You might share 
more information that you are comfortable with and 
regret it later. You might clown around and act silly and 
people might think that you don’t care. “

4.  Extension to the activity: With older teenagers, you 
may like to extend on this concept and think about 
the links between behaviours, feelings and thoughts. 
Ask them to think of a time when something abusive 
happened at home/in their own relationships. 
 
On a large piece of paper, draw an iceberg and split 
it into three horizontal section, one above the surface 
and two below (see diagram below). Alternatively you 
can give each person some paper and ask them to 
draw their own. They should write on the surface the 
types of behaviours they were using (things other 
people can see). This may include:

• Watching tv (to drown out everything else)

• Crying

• Shouting

• Hiding

• Sport

• Reading
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5. Check Out

Materials needed: post it notes, affirmation cards.

Ask the group to each say something you liked or didn’t 
like about group today.

Is there anything you would change?

They can write/draw their thoughts on post it notes if 
they do not want to say them out loud.

Put a selection of affirmation cards out in the room and 
ask each person to choose one and read it out.

Behaviour

Feelings

thoughts
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Week 4 – experiences of Abuse in 
Families / Relationships

Aims:

•  Provide opportunities for young people to talk about 
the violence and abuse they have experienced in their 
families/own relationships.

•  Validate their experiences by giving them space to 
share and be believed.

•  Reinforce that they are not alone as you help them 
make connections with other young people’s 
experiences in the group.

For younger children this session is all about the abuse 
they experienced at home in their families.
This is also true for older children, but it may also raise 
issues about abuse they have experienced in their own 
dating relationships.

1. Our stories Film – Craig’s Story

This is a short film (about 7 mins long) about a teenager 
called Craig and his younger brother Dan as they 
experience domestic violence at home.

Play the film but first warn the group that it may be 
difficult to watch and may trigger some bad memories. 
They are free to leave the room if they need to. Make 
sure you have watched the film first so you can judge if 
it is suitable for the group. Always make sure that there 
is another facilitator available to accompany anyone who 
needs to leave the room.

Issues to consider in the film:
•  What roles does Craig take on in 

the family? (care-taker for younger 
brother, referee between parents)

•  How is Craig’s education affected? 
(Often late or misses school, can’t 
do homework, can’t concentrate, 
parents do not attend concert)

•  How is Craig’s social life affected? 
(Does not want friends to know, 
can hear arguing from down the 
road, misses out on things)

•  How is Dan affected? (withdrawn, 
numb, angry, can’t sleep, broken 
attachment)

•  How is Craig’s mum’s parenting 
affected? (sometimes does not 
get out of bed, does not realise 
how children are impacted, cannot 
attend school events, blamed and 
undermined by father)

•  What might it have been like to 
leave and move to a refuge and 
then to return home?

• Who was to blame? (the father)

•  What would the group like to see 
happen next?

•  Would Craig and Dan benefit from 
coming to a group like this?

You may have another film you 
would like to use. Some good 
alternatives are:

Spiralling - http://www.bristol.gov.
uk/page/spiralling-toolkit-domestic-
violence-abuse-preventiontool-
kit-use-children-young-people (free 
to download and comes with a huge 
pdf toolkit of activities)

Kim the Movie -  
http://www.kimthemovie.com/ 
(includes issues relating to teenage 
pregnancy) 

Next link the issues raised in the 
film to what happened to the young 
people in the group. Were there any 
similarities? How did watching the 
film make them feel? If it was not 
relevant to them, do they want to 
talk about their own experiences? 
This can be a group discussion 
which can then lead on to activity 2.

2. Drawing a picture of what 
happened to them

Materials: Art and craft materials, 
paper, pens, glue etc

Art is still a brilliant medium for 
adolescents to express their 
experiences.

Some of the most expressive and 
detailed art has come from our 
adolescent groups. Some of them
may choose to do a comic strip style 
picture; others may like to do some 
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graffiti whilst others may like to make a collage. It is up 
to them how they want to express themselves. They can 
share their pictures if they wish and explain them to the 
group.

3. Check Out

Materials needed: post it notes, affirmation cards.

Ask the group to each say something you liked or didn’t 
like about group today.

Is there anything you would change?

They can write/draw their thoughts on post it notes if 
they do not want to say them out loud.

Put a selection of affirmation cards out in the room and 
ask each person to choose one and read it out.
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Week 5 – staying safe

Adolescence are the age group that are most likely to 
try to stop violence, and this puts them at risk of being 
hurt themselves. Reinforcing the message that getting 
involved is not safe and that their mothers are helped 
when they know their children are safe is important. 
We also know that young people often protect their 
siblings by removing them from where ever violence is 
happening or sheltering them in their rooms until it is 
over. Support and validate young people in making these 
compassionate choices to help their younger family 
members.

It is also important to consider safety in their own 
relationships.

Session 5 is facilitated the same for adolescents, 
however, it is valuable to spend more time focusing
on building a support system of people they can talk 
to about what is going on in their life. Validate that 
everybody needs help and coming to the group is a 
positive step towards getting help. When the group 
ends, they also need to know who they can talk to,  
not only about abuse, but about any other concerns  
they have.

Aims

•  To provide young people with opportunities to share 
their stories about keeping themselves safe and 
explore the nature of a safety plan.

•  To assist the young people in identifying safe people to 
talk to, and safe places to go in the event of violence/
abuse.

•  To empower young people about disclosing abuse and 
contacting appropriate people/organisations.

•  They have the right to protect 
themselves, to say NO and get out 
of violent/abusive situations

1. Modelling Safety

Materials: Playdough/plasticine

Ask group members to mould the 
clay or play dough provided into 
something that represents how
they keep themselves safe and 
share it with the group. If you feel 
this activity is not age appropriate
for older teens, they could draw or 
talk about what they do to keep 
safe.

2. Discussion about safety

Many young people make safe 
choices when violence/abuse is 
happening, however, some may try
to intervene and could get hurt. 
There are things that they can do to 
increase their safety.

It is important to acknowledge 
though that many young people will 
understand the concept of keeping 
safe, but will still not want to leave 
their mother/siblings. Encourage 
them to stay a safe distance away 
from the abuse even if that means 
they still witness it. Some young 
people will choose never to leave 
the close proximity of their mother/
siblings.

Begin by asking what they did in the 
past when they were exposed to 

violence/abuse. Where did they go? 
Did they contact anyone? Where 
were the other people in the house?

Reinforce the message that the 
violence/abuse was not their fault 
and they are not responsible for
ending it.

If they described what you would 
consider to be unsafe behaviours (ie: 
intervening), ask them to think about 
other choices available and what the 
outcomes would be for each one.
These could include:

• Identifying a safe room to hide in

• Contacting the police

• Contacting another trusted adult

• Going to a neighbour’s house

If they are talking about abuse in 
a relationship, they may not be at 
home when it happens. What do
they do then? How could they 
increase their safety?

3. Developing A Safety Plan

Explain that everyone needs a safety 
plan even if the abuse in their family/
relationship has stopped. Safety 
plans are important in the event that 
abuse ever happens again. Draw the
parallel about knowing what the fire 
drill is in the event of a fire.W
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My Safety Plan

Fill in these questions, remember your answers and keep your plan 
somewhere safe.

The more aware you are about protecting yourself, the safer you will be.

1. If we have an argument on a date and I feel unsafe, I will:

(Who could I call to get a safe ride home? What would I do if I’m left in an 
isolated area? Do I have a mobile phone?)

2. If we have an argument at school and I feel unsafe, I will:

(Who could help you? Where could you be safe at school? Which teacher 
or staff member do you trust?)

3. If we have an argument in a house and I feel unsafe, I will:

Examples of safety plans can be accessed using the link 
below, with courtesy from Oxfordshire County Council. 
Organisations may have their own alternate versions 
of safety plans or access examples in the London 
Safeguarding Board Procedures for Children affected
by Domestic Violence. AVA has also produced some 
safeguarding procedures which can be found on their 
website and as an appendix to the Department of Heath 
toolkit ‘Improving Safety, Reducing Harm’ (2009).

http://www.reducingtherisk.org.uk/wps/wcm/connect/
occ/ReducingTheRisk/Information+and+advice/
Children+and+young+people/RTH+-+IA+-+CYP+-
+children+and+young+people+safety+planning

Facilitators should validate any experiences and 
feelings about previous contact with emergency
services. Some young people may not have had 
positive experiences. Facilitators should
acknowledge how they feel but emphasise the 
importance of staying safe and remind them that
one negative experience does not mean the next 
contact would be like that too.

4. Template Safety Plan
This can be adapted for use with teenagers who are 
experiencing abuse in their own dating relationships.
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8. What can you do to feel safer (if you stay or go)?

9. What strengths do you have to help you through this tough time?

4. I will this word as my code word with my family and 
friends so that they can call for help:

5. What’s your worst fear if you leave?

6. What’s your worst fear if you stay?

7. Who can you talk it through with?
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Some suggestions could include:
• Friends

• Family members

• Neighbours

•  Teacher/someone at school or 
college

• Helpline/website

• Doctor/nurse

•  Someone from their place of 
worship

• Youth worker

6. Check Out
What is something you like about 
group today and something you 
didn’t like about group today? Is
there something you would change?
Choose and read an affirmation 
card.

Useful telephone numbers:
Childline - 0800 1111
NSPCC - 0808 800 5000
National 24hr Domestic Violence 
Helpline - 0808 2000 247

Useful web sites for 
young people:
http://thisisabuse.direct.gov.uk/
www.there4me.co.uk (NSPCC)
www.thehideout.ogr.uk 
(Women’s Aid)
www.respectnotfear.co.uk
www.respect4us.org.uk

5. Support network

It is really important that young people are able to identify 
other trusted people that they can talk to, especially after 
the group has ended.

Materials: Pens and paper

Ask the each young person to draw a circle or a figure 
in the centre of the paper to represent themselves. Then 
they should draw circles/boxes around the circle, linked 
to it with a line. See the diagram below for an idea of 
how this could look:

Each box should contain the name (and contact details 
if possible) for someone they feel they could talk to. 
They can choose how many boxes to use; some young 
people may find it easier than others to identify people so 
you should have some suggestions ready.
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Week 6 - Understanding Responsibility 
– It’s not our fault

Aims

•  Help young people understand that they are not 
responsible for the violence/abuse in their family.

•  Raise young people’s awareness for personal 
responsibility of their own behaviour.

As with all age groups, it is important to address the 
cognitive distortion of self blame for the violence/abuse 
in their family. It is never the young person’s fault that 
the abuse happened. At this age level, young people are 
better able to draw similarities to their own experiences
in ways that younger children are not. Messages about 
responsibility and accountability for abuse can be 
addressed.

The inherent message is still that they are not responsible 
for the abuse. In addition, the facilitator helps group 
members understand that the person doing the abuse 
is responsible. Addressing some of the myths that 
exasperate the problem and perpetuate isolation on
both the victim’s part and the children’s part also helps 
with understanding.

1. Group discussion – Responsibility

What does it mean?

What do they have responsibility for? 

Ask them for examples and write on flipchart.

• Cleaning their room

• Doing their homework

• Brushing their teeth

• Being respectful in relationships

• Chores at home

What don’t they have responsibility 
for? Ask them for examples and 
write on flipchart.

• Paying bills at home

• The actions of others

•  Violence/abuse that happened at 
home/in their relationships

2. What Can Abusers Do?

While it is not the responsibility 
of adolescents to stop the abuse 
or help the abuser, it is important 
for adolescents to know that 
there is hope. Abusers who take 
responsibility for their abuse and get
help can change.

Share the message that abuse is a 
learned behaviour and that people 
who have learned abuse and
choose abuse in their relationships 
will do better if they take 
responsibility and get help.

Quickly explore where abusers can 
get help in your local community 
(make sure you know what is
available first!). Reinforce for young 
people the proactive choice they and 
their mothers have made to come 
to group to address the impact of 

abuse and begin healing from what 
happened in their family. This is an 
example of getting help. While they 
are not perpetrators of abuse they 
are doing something very important 
and getting help. Abusers can do 
the same.

This message is also laying the 
foundation for young people who 
may need help further on in their
life.

This may generate some common 
myths and beliefs about what 
causes violence. These may
include things like anger, drinking, 
mental health issues etc. It is 
important to understand that for
some young people these beliefs 
may act as coping mechanisms. If 
they blame something else, they
do not have to face up to the fact 
that someone they care about chose 
to behave abusively. Facilitators 
must respond sensitively to these 
discussions and may need to talk to 
some young people individually as 
they come to terms with realizing the 
choices their parents/partners etc 
made.

3.  Group Discussion – 
Responsibility - Cognitive 
Distortion – Self Blame

Begin the discussion by talking 
about how some young people may 
feel some level of responsibility for 
what happened in their family/their 
relationship.
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Coping strategies
Coping strategies are methods of 
dealing with situations and feelings. 
The situations or feelings you are 
talking about are usually difficult 
ones and methods of coping with 
them develop over time.

Encourage group members to think 
about how they cope with/deal with 
what has happened in their
family/relationship.

What do they emotionally or 
physically do? Provide an example: 
explain that one person who was
in a previous group used to bite 
their nails especially in situations 
when they felt anxious. Another 
person used to just leave when 
things got difficult at home. Ask 
group members to write their coping 
methods on the paper.

It is important not to judge coping 
strategies as good or bad but rather 
encourage adolescents to evaluate 
their effectiveness for them. While it 
may be difficult for group members 
to talk about their own personal 
coping strategies, it might be easier 
to discuss in general how others in 
their life may cope with situations. 
Encourage group members to 
assess whether it is a strategy that 
they use, if it serves them, would 
they like to change or do anything 
different in order to cope/deal with
what is going on. Explain that if a 
coping strategy isn’t working for 

If you are in a relationship with 
someone and they talk to another 
girl/boy at a party is it ok to be 
abusive to them? Never. It is healthy 
to have friends of the opposite sex 
and you should trust the person you 
are in a relationship with.

Although, these seem like simple 
solutions, discussing them helps 
young people start to explore
alternative options to abusive 
behaviour. They help them to see 
that the abusive parent could have
chosen other responses to the 
situation. Draw parallels to the group 
member’s personal friendships.
Ask questions about how they 
resolve differences.
EG: “if one friend had a different 
opinion how would you handle it?”
“If a group of you go to the cinema 
and all want to see a different film, 
how do you decide which
one to watch?”
“if your girl/boyfriend wants to see 
you but you want to go out with your 
friends tonight, how would
you resolve it?”

4. Group Activity - Coping 
Strategies/Self Care

Attach an extra large piece of paper 
to the wall titled, Coping Strategies.

Begin discussion by explaining what 
coping strategies are:

Ask group members to think about how someone might 
come up with that thought? You could give this example: 
“Tony’s parents fought about his behaviour and his 
grades at school. Often the fights ended up in violence. 
Tony began to think the violence was his fault, and if he 
got better grades it wouldn’t have happened.”

Ask for more examples of how young people might 
feel responsible. In our experience, young people have 
disclosed experiences of being the “bad” child, which 
they think led to fighting between their parents. Others 
have talked about taking sides or even reporting their 
mother’s behaviour to the abuser, which led to abuse. 
All of these can contribute to teens feeling like it was 
somehow their fault. If the abuse happened to them in 
their own dating relationship, they may feel a great deal 
of self-blame, especially with regards to sexual coercion.

It is important to separate their behaviour from what 
abusers choose to do. When doing this, talk about 
alternative choices someone has in responding to 
situations.

For example you could say: “Parents need to negotiate 
many aspects of parenting their children and don’t 
always agree. If you don’t agree with someone, it is okay 
to be abusive? No, it’s never okay?

What could the person do instead?” You are looking for 
responses such as:

• Talk it through more;

• Listen to the other person’s opinion;

• Reach a compromise.

If a child is challenging and having problems, it is okay to 
be abusive to the parent of that child?
Never. Both parents need to develop strategies to help 
the child and work together.
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•  Make a list if you are feeling 

overwhelmed, it may help to 
organise your mind too

• Get enough sleep and eat healthily 

Self-Care

It is a way of living that incorporates 
behaviours that help you to be 
refreshed, replenish your personal 
motivation, and grow as a person. 
It includes physical, social, 
emotional, intellectual, spiritual, and 
occupational well-being. Self-care 
is an on-going skill that needs to be 
practiced.

Check Out

What is something you like about 
group today and something you 
didn’t like about group today? Is
there something you would change?

Choose and read an affirmation 
card.

them and they want to stop using it, it is important to 
think about what they can replace it with. For example: 
a group member identified that they smoked cigarettes 
and smoked more in difficult situations. They indicated 
that they didn’t want to smoke anymore and wanted to 
quit. In the group they discussed alternatives to
smoking such as chewing gum.

Encourage group members to explore self-care activities 
that help people with their ability to cope when difficult 
situations or feelings arise.

On a second large piece of paper titled, Self Care, 
encourage group members to brainstorm ideas of
self-care that promotes, social connectedness, relaxation 
and healthy well-being. Explain that more positive, 
healthy self-care strategies in their life will help with 
decreasing the less effective coping strategies that have 
not served them.

Some ideas include:

• Talking to a friend/ trusted adult

• Seeing a counselor

• Exercise

• Reading

• Write in a journal

• Meditation and breathing exercises

• Yoga

•  Look at some support websites/ring a helpline 
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Week 7- Understanding and 
expressing Anger

Aims

•  Help young people begin to understand that is it ok to 
feel angry and that anger is a normal healthy feeling;

•  Help young people to understand that it is not ok to be 
violent/abusive when they are feeling angry.

Materials Needed

Handout – Anger Thermometer

Resources to make a Volcano

Handout – Definition of Anger

1. Group Discussion About Anger

Suggested questions

• Does anyone get angry in this group?

•  What makes you feel angry? Invite everyone to think 
about an example of something that makes him or her 
feel angry and share it with the group

Prompts if needed:
How do you feel if:

• You are not allowed to go to a party with your friends

• You are told off by a teacher

• Your boy/girlfriend cancels a date

•  Your bother/sister breaks 
something of yours

•  What do you do when you are 
feeling angry? (Use the word 
“feeling” when you are talking 
about anger. This helps children 
to disconnect it as an attribute of 
themselves).

Common responses can include: 
crying, screaming, shouting, 
throwing things, hitting a pillow,
exercise, swearing, slamming doors, 
breaking something , saying hurtful 
things etc

•  Is it ok to get angry? Explain that 
anger is one of our many feelings 
and that it is ok to feel angry, 
however, it is not ok to hurt anyone 
when you are feeling angry.

Some young people may feel 
confused about this. They may 
feel anger should be repressed 
otherwise it can get out of control. 
They may have heard anger 
problems used as an excuse for
violence or may have been told 
that they have an anger ‘problem’. 
These terms are not helpful and can 
collude with abusive behaviour.

The group may wish to write or 
draw their examples on flipchart 
paper.

2. Handout: Anger Thermometer

Ask group members to think about 
a time when they felt angry either 
in the last week, or the last 
time they can remember feeling 
angry. While thinking about the 
situation, ask them to rate just how 
angry they felt about it on the ‘Anger 
Thermometer’ hand-out. Explain that 
low levels of anger would rate a 1 
or 2 on the thermometer described 
as; “cool” on the hand out. A more 
elevated feeling of anger would rate 
between a 4 and a 6, or between 
simmering and boiling. An out of
control level of anger would rate a 8 
– 10 on the thermometer, described 
at boiling to ballistic. Instruct 
group members to colour in the 
thermometer to the level of anger 
they experienced in themselves 
about the particular situation they 
are thinking of. Group members 
can write or draw a description of 
the situation they are thinking about 
beside the number they rated their 
anger.

An alternative is to provide 
group members with a blank 
thermometer to illustrate as they 
wish or perhaps to be prompted 
by the words on the describing 
anger worksheet.W
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Explain that exploding or erupting 
means being violent/abusive/hurtful.

For example:

•  A young person exploded and 
shouted something rude or swore 
at their mum;

•  or your anger erupted and you 
said nasty things to your best 
friend;

•  or you had a fight at with your 
mates;

•  or you got angry, slammed 
your bedroom door and threw 
something.

4. Group Activity: Anger Volcano

Build a volcano to facilitate an 
understanding of the potential 
danger of keeping feelings hidden,
especially anger.

Anger is a feeling that if left and 
ignored can build up inside and 
eventually explode/erupt out of
us like a volcano. It may be 
helpful to show pictures 
of volcanoes – from calm, 
dormant volcanoes to active 
and destructive ones. Use the 
pictures to explain and illustrate 
how the anger we feel is a bit 
similar to a volcano.

Group members are then invited to share their situation 
and thermometer with the group.

Remind the group that anger is a very important feeling – 
it tells us we have a problem and need to get help to sort 
it out.

Conclude discussion by talking about how important it is 
to identify and talk about feelings, especially anger.

3. Handout - Definition Of Anger.

What is Anger?
“Anger is a feeling which you usually feel when things 
aren’t going the way you want. It is a signal that 
something is wrong and something must be done to sort 
things out”.

Ask for feedback about the definition. Does it fit for 
them? Explain that anger is not a feeling that you can 
ignore. If you try to pretend it is not there or don’t 
think about it, it will come out of you when you are not 
expecting it and sometimes this can cause harm to 
ourselves or other people.

Conclude discussion by talking about how important it is 
to talk about feelings, especially anger.
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Erupting the Volcano.
Once the volcano is constructed 
pour the following ingredients, one at 
a time, into the open top.
Allow the children to take turns 
adding the mixture ingredients

- a large squirt of washing up liquid

-  2 heaped tablespoons bicarbonate 
of soda

-10 – 20 drops of red food colouring

-1/3 cup of vinegar

When the vinegar is added, the 
mixture will bubble up and overflow 
down the ‘sides’ of the mountain. 
Point out the connection between 
how the volcano erupts or explodes 
over with the lava and how children 
can explode/erupt if they don’t talk 
about their feelings, especially anger. 
Talking about feelings can help us 
calm down.

Repeat the above steps 3 – 4 times 
offering the young people different 
ingredients to pour into the structure. 
Continue to reinforce the message 
about talking about feelings. Next, 
pour a small glass of water for 
each of the group members. Invite 
them to pour the water into the 
volcano. This represents a calming 
down strategy. Ask them to name 
strategies that help them calm down 
when they are upset. Share these 
when pouring the water into the 
volcano.

Instructions:

Making the Volcano Mountain as  
a group:

On a large tray with raised edges, 
use the plastic bottles and card to 
make the shape of a volcano.
Stack two or three containers upside 
down. Place a smaller container on 
top and right side up. This container 
will hold the liquid ingredients for the 
volcano. Mould cut sheets of tinfoil 
to cover the card and make the 
sides of the mountain. Tuck tinfoil 
around the rim of the top container 
crushing the tinfoil around the base. 
Facilitators assist children in making 
the structure. This is a fun hands on
activity for them.

Making the volcanos individually:
For the individual activity each child 
is given a board plus a chunk of 
modelling clay and given time to
mould their volcano. They come 
in all shapes and sizes so artistic 
talent is not essential although some 
may lack confidence and may need 
assistance from a facilitator or other 
group member to get started. It is 
important that all the children make 
a firm base as the liquid for eruption 
needs to be contained within the 
volcano. For groups opting 
for this version of the activity 
models will need to be left to dry 
over the coming week and the 
‘volcano’s ‘ can be exploded at 
the start of the following weeks 
session.

Ask the group if they can remember times like this.

Tell the group you will now build a volcano to 
demonstrate what exploding or erupting means.

Build a volcano model with the group. Young people 
really enjoy this activity which can be done 
collectively or individually. If doing it collectively 
arrange the group room in a way that the group
can stand around a table to contribute to this 
activity.

Materials needed: Volcanic Mixture Ingredients:

• tinfoil

• washing up liquid

•  small plastic containers like panda pop bottles or 
similar. Alternatively firm card would do

• bicarbonate of soda

• vinegar

• modelling clay

• food colouring

• small pouring containers

• a large tray

• Small jug of water

• tissues or cloths for mopping up
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Heading Examples of behaviours Body Language

Aggressive Overpowering – 
dominating – angry – 
loud – bossy – blames 
others – use of violence 
– tries to get what they 
want – critical –– eye 
contact – humiliates others 
–not good at listening – 
superior – intimidating

Glares and stares
Invades others 
personal space
Only considers 
own views
Interrupts when 
others are
speaking

“I’m superior 
and right and 
you’re inferior 
and wrong.”

Passive/
submissive

Does not speak up for 
themselves – nervous
– unconfident – tries to 
please others – neglects 
their own needs – 
represses their anger – 
anxious – low self esteem 
- apologetic

Avoids eye 
contact
Slouches
Agrees with 
others despite
own feelings
Afraid to speak up

“I don’t know 
what my rights 
are.”

Passive –
aggressive

Seems passive at first but 
does not repress anger – 
distrustful – underhanded 
–act out anger in a subtle/
indirect way – resentful – 
do not feel confident to 
directly address source of 
anger so undermine them 
in other ways – sarcastic– 
feels powerless

Avoids eye 
contact
Expressions do 
not match
feelings (ie: smile 
when angry)
Mutters under 
their breath
Uses sarcasm

“I’m powerless 
to deal with you 
directly so I must 
use other tactics 
to show my 
anger”

Assertive Confident – cool – calm – 
stands up for themselves 
but not at the expense of 
others – honest – respect-
ful – direct – will not com-
promise their own beliefs 
and values – sensitive 
to others needs – firmly 
advocate rights –– uses ‘I’ 
statements

Good eye contact 
Open and relaxed 
body posture
Considers all 
views fairly 
Relaxed 
conversation

“I realize I have
choices in 
my life and I 
consider my
options carefully
and sensitively.”

For example while pouring the water into the volcano:

•  explain that getting away from the situation that is 
making you feel angry helps;

•  identify that taking long, deep breaths helps to calm 
you down;

Each member shares an idea that helps them calm 
down.

Facilitators draw group members’ attention to the gentle 
overflow of the volcano now that the water has been 
poured in. Explain that by calming down, you can still 
feel angry but not explode like a volcano and the anger is 
released in a safer, healthier way.

As an alternative to the volcano experiment, the group 
can draw a picture or make a model of a volcano or of 
how they feel when they get angry.

It is really important to still have the discussion 
about how to calm down and respond to anger in a 
safe way.

Aggression and Assertiveness

For adolescents, it can also be helpful to talk about the 
differences between aggression and assertiveness. The 
exercises below can be used in addition to the anger 
exercises above if you have time.

1.  Write these headings on flipchart and ask the 
group to discuss what they think they mean. 
How would they define them? What kinds of 
behaviours would they describe for each one?
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The handout below can be a good 
tool for young people to think about 
these responses.

These steps are a useful way to do 
this safely:

How to listen actively

It is important to know how 
to response sensitively when 
someone is talking assertively 
to us.

• Do not interrupt
•  Repeat back to the person what 

they have just said (try to put it in 
your own words)

•  Use sounds like ‘mmmm’ to show 
that you are listening

•  Use relaxed and friendly body 
language. Do not fold your arms, 

make sure you face them and that 
you have regular eye contact.

•  Do not give advice  
(unless asked for)

Example responses
What I’m hearing is....
Did you say....
So you think....
I understand that....

Check Out
What is something you like about 
group today and something you 
didn’t like about group today? Is
there something you would change?

Choose and read an affirmation 
card.

Assertiveness

The Oxford English Dictionary says that the word 
assertiveness derives from the verb “to assert,”
which means “to state an opinion, claim a right, or 
establish authority.” If you assert yourself, you
“behave in a way that expresses your confidence, 
importance, or power, and earns you respect from
others.”

2. How can we be more assertive?
For this the group could act out role plays where they 
take turns being assertive, passive or aggressive. For the 
aggressive and passive styles, discuss how they could 
change the behaviour to make the scenario assertive and 
therefore more safe and healthy.

One way of doing this is to use statements that begin 
with ‘I’. This is a common technique used in counselling.

I feel…..
Because…..
I want/need…
I will…..

Use ‘I’ and not ‘You’ . Avoid making demanding and 
blaming statements:

You make me...
If you would….
You should/shouldn’t...
It’s your fault...

This shows the other person how you feel. However, 
it should be a positive communication tool and not 
something that will make the other person defensive. 
These statements should make things clearer and should 
aim to start a conversation, not to solve a problem 
straight away. These statements can be good to use 
when we are feeling angry or when someone is angry 
with us.

Use ‘I’ and not ‘you
• I feel…
• When i….
• I think that….
• I am concerned that…

Focus on the behaviour 
not the person
When I am shouted at i…
When you swear at me I….

How does the behaviour
affect you?
I get scared when….
It hurts when…..
I get angry if….

What would you like to
happen? What will you do?
I would like…
I will…
I need…
It would be nice if…

I
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Week 8 - Problem solving

How Teenagers Solve Problems

Teens differ from adults in the way they behave, solve 
problems, and make decisions. There is a biological 
explanation for this difference. Studies have shown 
that brains continue to mature and develop throughout 
childhood and adolescence and well into early 
adulthood.

Scientists have identified a specific region of the brain 
called the amygdala which is responsible for
instinctual reactions including fear and aggressive 
behaviour. This region develops early. However,
the frontal cortex, the area of the brain that controls 
reasoning and helps us think before we act,
develops later. This part of the brain is still changing 
and maturing well into adulthood. Teen brains function 
differently than adults when decision-making and 
problem solving. Their actions are guided more by the 
amygdala and less by the frontal cortex.

This means they can be less likely to:

• think before they act

•  pause to consider the potential consequences of their 
actions

• modify their dangerous or inappropriate behaviours

These brain differences don’t mean that young people 
can’t make good decisions or tell the difference between 
right and wrong. It also doesn’t mean that they shouldn’t 
be held responsible for their actions. But an awareness 
of these differences can help us understand, anticipate, 
and manage the behaviour of adolescents.

REF: American Academy of Child and Adolescent 
Psychiatry (2012). The Teen Brain: Behaviour,  
Problem Solving, and Decision Making.

Announce that there are 4 sessions 
left after this one. This is the 
beginning of preparing for the end
for this group. It is important to 
begin this process early to prepare 
the group members for the loss they 
may feel when the group ends. 

Aims

•  Help young people to understand 
that we all experience problems.

•  Help young people to understand 
that violence/abuse can make 
problems worse.

•  Begin to explore techniques to 
help with problem solving.

Check in ideas for this session

Option 1 - Untying The Knot1

Before doing this, think about your 
group and whether any of them 
would have issues with holding 
hands as that may be too intrusive 
for some.

This is a group activity to bring 
together cohesiveness, problem-
solving skills, active listening and
leadership skills. The group form a 
circle; they then put their right hand 
into the circle and hold a person’s 
hand across from them. They then 
put in their left hand and choose 
another’s hand from across the 
circle. Then the group facilitator 
instructs the group they have no 

more than 10 minutes to form 
one big circle without letting go of 
anyone’s hand.

Option 2 – Guess the drawing

Materials: A selection of drawing 
(not too detailed, shapes, animals 
etc are good) and a flip chart which 
is visible to everyone

Divide the group into three small 
groups:

•  Drawers. The drawers attempt 
to recreate one of the pre-drawn 
images which they cannot see. 
They can only draw and listen. 
They may not talk and they stand 
with their backs to the group so 
they cannot receive nonverbal 
messages.

•  Talkers. The talkers attempt 
to describe the design to the 
drawers. The talkers also do not 
see the design.

•  Viewers. The viewers are the only 
ones to see the design. They may 
not talk and must communicate 
non-verbally. The talkers may 
question the viewers who must 
respond non-verbally. The viewers 
may not draw the design in the 
air or use any other nonverbal 
communication which actually 
shows the design. (An adaptation 
to this could be that the viewers 
are only allowed to answer yes/no 
to questions from the talkers)
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Step 3:
For each solution ask:

• Is it safe?

• How might people feel?

• Is it fair?

• Will it work?
(Evaluate solutions by predicting 
consequences)

Step 4:
Choose a solution and use it.

Step 5:
Is it working? If not, what can I do 
now?

(Evaluate if the idea is working and 
change to an alternative solution if 
necessary)

Discuss with group members 
how the framework can help sort 
out problems. Give the group 
a scenario to practice the 
framework in group together.

4. Role Play Solving Problems 
Using The Framework

Ask the group to identify a problem 
they want to role play.
A good example is:

You want to go to a party on the 
weekend but you know there will 
be drugs and alcohol at the party. 
If your mum knew, she wouldn’t let 

In this session it is important to 
explore with adolescents their 
role in the problem that they 
describe.

For example:

• Taking turns

• Not being abusive

• Apologising when you are wrong

•  Listening to other people’s 
opinions

• Ask others for help if you need it

• Taking some time out

•  Think of ways to solve the problem 
together peacefully.

3. Problem Solving Framework

On a large piece of paper record 
this step by step problem solving 
framework and post on the wall 
as well as giving the group 
individual sheets (see hand-out 
below).

PROBLEM SOLVING

Step 1:
What is the problem?

Step 2:
What are some solutions?

Discuss how each participant felt, were they able to work 
together to achieve the common goal? What worked 
well? What was frustrating? What would have made it 
easier?

1. Group Discussion About Solving Problems

Explain that problems are inevitable. In fact, PROBLEMS 
HAPPEN ALL THE TIME and we solve problems all the 
time. However, some problems require extra attention to 
sort them out. For example:

•  You have double booked yourself and will have to let 
one friend down. You have a problem.

• You lost your phone. You have a problem.

• You broke a window. You have a problem.

Explain that while some problems are bigger than others, 
and elicit more intense emotions, there is no problem so 
great it cannot be sorted out (or at least minimised).

Talk briefly about the kinds of things that make problems 
worse. Refer to earlier sessions, such as exploding like a 
volcano. These responses can make problems worse.

2. Recollecting Problems

•  On the some flip chart paper ask the group to write 
down/draw things they may get into an argument 
about.

•  On a second piece of paper ask group members to 
think about how they have avoided getting into an 
argument.

•  Now ask the group for suggestions for avoiding conflict 
and resolving problems safely.
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Step 2:
What are some solutions?

Step 3:
Evaluate solutions by predicting consequences

Possible
Solutions

Is it safe? Is it fair? How might 
people feel?

Will it work?

Step 4:
Choose a solution and use it. Which one are you going to try and why? How?

Step 5:
Is it working? If not, what can you do now?
(Evaluate if the idea is working and change to an alternative solution  
if necessary)

you go, but she doesn’t know. You really want to go. 
What do you do?

Ask for volunteers to participate acting out the problem 
and going through the steps to solve it. Group members 
can be really creative acting out possible solutions! One 
way to do this is as a moving film where two group 
members role play a scenario and the observing group 
call out and ‘freeze the film’ when they have a suggestion 
or think the problem solving solutions in the film are 
unhelpful. Group members can take rotating turns 
between acting and observing.

After this activity make sure the young people that have 
been role playing are able to de-brief by telling the group 
something about themselves in real life, ie: their favourite
song.

Check Out
What is something you like about group today and 
something you didn’t like about group today? Is there 
something you would change?

Choose and read an affirmation card.

Problem Solving Framework

Step 1:
What is the problem?
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Week 9 – Family Changes

Aims

•  Help young people identify and acknowledge some 
changes in their lives due to the violence/abuse in their 
families/relationships.

•  Help young people recognise the unique and special 
aspects of their families/relationships.

Check In

• Review Group Guidelines.

•  Announce that there are 3 sessions left after today’s 
session.

Check in Activity - Detectives

Materials: A selection of everyday items (these could 
include: a book, a pen, a tennis ball, a calculator, a drink, 
a paintbrush, a notepad, a toothbrush etc. A bag/box for 
the items.

Tell the group that they are detectives and these are the 
only clues they have to help identify a mystery person. 
They have to use all the clues to build up a picture of 
what type of person the owner might be.

Encourage them to examine each clue carefully and 
individually.

Try to stop them from jumping to conclusions based on 
only one or two of the clues – perhaps by presenting 
them with only one clue at a time. This helps them to 
appreciate the importance of examining each part of a 
person individually. You can then link it to this week’s 
topic by asking what type of family this person may have.

1.  Group Discussion -  
Family Changes

Young people’s experiences of grief 
and loss are often not dealt with for 
young people who have experienced 
domestic abuse. Compounded 
losses as a result of the abuse and 
then separation of a relationship can 
create tremendous sadness and 
confusion for them. Many young 
people may feel sad about the loss 
of regular contact with their father 
but feel unable to discuss it with 
their mother or anyone else. Some 
have identified feeling guilty because 
they miss family unity and/or better
family resources but don’t want to 
talk about it because their mother 
is safer. Some may have identified a 
constant worry for family pets that 
have remained at the abusers home. 
It is important to acknowledge 
their losses better as changes 
in their lives. This may be a 
particularly difficult group session 
as the group think about what they 
miss or has changed as a result of 
the violence/abuse in their family.

It is important to note that some 
young people will also talk about the 
positive changes and some may not 
identify difficult changes or loss. Also 
consider that some young people 
may talk about losses associated 
with a dating relationship. Begin 
discussion by explaining that many 
young people experience changes 
in their lives because of the violence/
abuse in their families/relationships.

Encourage the group to identify 
difficult changes that they have 
experienced.

Examples of losses/changes at 
home:

• Only living with one parent

•  Not seeing another parent 
anymore or having contact

• Changing school/college

• Not seeing friends anymore

•  Moving out of home (experiences 
of temporary accommodation and 
refuges)

Examples of losses/changes after a 
dating relationship ends:

• Loss of friends

• Social life affected

•  Not being able to go to the same 
school/college/youth club,

•  Shutting down of social networking 
profiles

• The loss of being in a relationship

• The loss of intimacy
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The statements elicit sharing of both 
happy and sad experiences. For 
example, the statements include: 
“One thing I miss about my family 
is….”, “One thing I would change 
about my family is…”.
An element of fun is also included. 
Some of the statements include 
wishes for children and ideas
about what they’d do if they won a 
large amount of money!
In preparation for this session, the 
facilitators need to photocopy the 
statements (found in the handout 
booklet), cut them into strips, roll or 
fold them up and place them in a 
container for random selection.

Instructions:
Group members pass around a 
container with unfinished statements 
recorded on rolled-up pieces of
paper. 

Group members take turns 
selecting a piece of paper out of the 
container and reading the unfinished 
statement out loud. Next they finish 
the statement in a way that fits for 
them.

Facilitators validate the contribution 
and the container is passed on. 
Group members can ask questions 
to the group member about what 
they have said. It is important not 
to judge someone’s sentence 
completion as it is personal and 
subjective. When validating, do 
not agree or say things such as, 
“good for you, that’s great” etc. 

because it has been over-shadowed 
by the mother’s focus on what a 
good thing it has been to leave the 
abusive partner. This can lead to 
them not feeling comfortable about 
sharing their feelings about the 
separation/change.

Although some young people can 
logically recognize that it is better for 
their mother and their family to be 
away from an abusive person, this 
doesn’t stop many of them wishing 
that it was or could be different. 
Some young people may wish that 
their parents would get back
together without the abuse. This is 
also true for young people who have 
left their own abusive relationships.

As the group has now been together 
for many weeks, they are more able 
to take risks and share their feelings. 
This session, is an emotionally 
charged one. It is not uncommon for
young people to cry during this 
session, especially when the losses 
and worries about their well-being 
are discussed.

3. Optional Group Activity – 
Statement Bucket
To help young people acknowledge 
the difficult experiences they have 
had as a result of the violence/abuse 
in their family/relationship. Validate 
young people’s experiences and 
have some fun.

Materials: copies of statements, 
container

2. Group Discussion –  
Good Changes, Difficult Changes

Explain that not all changes are negative. Some can be 
positive. Encourage the group to come up with some 
positive changes they have experienced.

Examples of positive changes at home:

• No more violence/abuse

• No longer afraid to invite friends home

• Mum/siblings/themselves are happier and safe

• Able to sleep better

• Able to concentrate on school/college/work

Examples of positive changes after a dating 
relationship ends:

• No longer being abused/hurt

• Able to concentrate on school/college/work

• Self-esteem increases

•  No one telling you what to do/what to wear/ 
who to talk to

• More time for yourself

• Feeling safer

• More time to spend with friends and family

It is helpful for group members to talk about some of the 
changes or losses they have experienced in their lives. 
Many young people won’t have had the opportunity 
to identify what has been difficult for them, sometimes 
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These comments may alter other children’s sentence 
completions to seek positive reinforcement and not 
contribute genuinely to the activity.

This is a well-liked activity. Encourage the young people 
not to finish other group member’s statements, as this 
can interrupt their thoughts. Also be mindful of group 
member’s literacy skills when deciding to facilitate this 
activity. Facilitators can assist in reading the statements 
as needed.

Not all statements are appropriate for every group. 
Remove any statements that won’t work for your 
group. If a particular statement doesn’t fit for one group 
member, they can choose another one and put the one 
that doesn’t work back into the container.

When all statements are finished, offer an opportunity for 
group members to choose a statement that they wished 
they had selected and finish it.

Check Out
What is something you like about group today and 
something you didn’t like about group today? 
Is there something you would change?
Choose and read an affirmation card.
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Week 10 – Dating Violence and Abuse

This session is on violence and abuse that teenagers 
may experience in their own dating relationships 
(including sexual abuse). There are a range of activities to 
choose from and it may be useful to extend this session 
if possible as there are more activities provided than you 
will have time for in a normal session. There are several 
ways of discussing this issue, so for some sections there 
are a couple of options (a or b) which you can choose 
between to achieve the same learning outcomes.

Aims

•  Increase young people’s awareness about the issue of 
abuse in dating relationships.

•  Promote empathy and understanding between peers 
who have experienced abuse in a relationship.

•   Develop a safety plan to deal with abuse.

Begin check in by asking group members to think about 
what they would do if a friend told about being abused 
by a partner or acquaintance.

This theme-oriented check in focuses on a coping 
strategy often used by adolescents in difficult situations. 
Adolescents will often seek out support from their 
peers when experiencing difficult situations, especially 
adolescent girls.

Explain that for today’s session you are going to be 
looking at abuse that happens in dating
relationships.

Remember that some young people in the group will 
have experienced abuse in their own relationships and 
others won’t. Some may have experienced abuse but 

not realised it until you start to 
highlight abusive behaviours and 
warning signs, so this could be a 
difficult session for them. Teens
don’t always disclose personal 
experience but rather will talk about 
a friend whom they know that is
experiencing abuse.

It is important to focus on positive 
healthy relationships as well as 
abuse and violence.

•  Group Discussion About Abuse 
In Dating Relationships

What is abuse in a dating 
relationship?
Begin by asking group members 
what abuse looks like in a dating 
relationship.

Abuse in a dating relationship is 
any act that attempts to control the 
thoughts, feelings and actions of a 
person. Abuse is when someone 
says or does something to hurt, 
scare, or threaten someone else in 
order to have control of them.

Who is at risk? Anyone!

•  A - Group Activity -  
“Love Is / Love Isn’t”

Place two large sheets of paper on 
the wall, one entitled “LOVE IS” and 
the other entitled “LOVE ISN’T”

Ask group members to start thinking 
about what “love is” in a relationship 

or what is healthy and what “love 
isn’t” in a relationship or what is 
unhealthy. Brainstorm ideas and 
encourage group members to record 
their ideas on the papers on the wall.

Ask thought provoking questions 
to facilitate the exercise, such as: is 
it healthy or “love” when someone 
wants to know where you are all the 
time, where you are going, who you 
are with? No, this may be obsessive 
behaviour that is unhealthy or “love 
isn’t”. Is it “love” or healthy when 
someone disagrees with you about 
something. Yes, when they do it 
without put downs or threats. Is it 
healthy or “love” if you are accused 
about a rumour they heard about 
you? No, this is unhealthy and not 
love.

Conclude discussion by highlighting 
that some of the early warning signs 
would be from the “Love Isn’t” list.

B – Group Activity – Washing Line

This activity asks the group to place 
certain behaviours on a ‘scale’ 
ranging from healthy and ok to 
abusive and not ok. This can be 
done by hanging up a washing line 
across the room and asking people 
to peg the behaviour cards on the 
line (with one end being healthy and 
one being unhealthy) or you can 
simply choose sides of the room 
to represent each end of the scale 
and the cards can be placed on the 
floor. The important thing here is the 
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Discuss how abuse can take place 
on a continuum and that the cards 
at the unhealthy end are all warning 
signs of abuse. But, some of the 
cards in the middle can be as well. 
For instance, some young people 
may think that calling someone a lot 
is romantic whereas it could also be 
a sign of controlling behaviour and 
harassment.

A - What to look for in a partner
Imagine if you could interview 
someone for the position of your 
boy/girlfriend! What would you need 
to find out about them to make sure 
they would be a good person to be 
in a relationship with?

Materials: pens and paper

Split the group into pairs/threes and 
ask them to prepare an advert for 
their dream boy/girlfriend.

Now ask them to come up with 
some ‘interview’ questions that 
they could ask someone to find out 
what they would be like as a boy/
girlfriend.

Ask the groups to share their advert 
and questions.

This is a fun activity but you need 
to remind them that in real life 
you cannot interview prospective 
partners! So, now ask them to think 
how they would realistically decide if
someone would be a good partner 
for them?

• Honesty and trust

• Criticises your friends/family

• Gets jealous

• Calls you names

• Apologises for being abusive

• Jokes about your weight

• Cancels plans at the last minute

• Shared decision making

•  Does not like you seeing people of 
the same sex

• Makes you feel safe

•  Talking about your sex life with 
their friends

• A boy hitting a girl

• A girl hitting a boy

•  Asking you to send sexy pictures 
on your phone

•  Can resolve conflict without 
arguing

• Has lots of friends

•  Make sure you have some blank 
cards for them to fill in their own 
suggestions of behaviours.

discussion the group has over where to place the cards. 
They do not have to choose one end or the other,
they can use the whole spectrum between the two 
extremes.

Materials: copies of the behaviours printed onto card 

Hand out the cards and ask the group to work 
individually or in pairs to decide where to place each one 
on the line. Then once all the cards are up, get the whole 
group to look and see if they agree about where each 
card is placed. Some will generate more discussion than
others, and some will be quite ambiguous so may 
appear in the middle of the line.

Suggested behaviours to include 
(feel free to add your own):

• Phoning you several times a day

• Reading your emails

• Wanting your facebook password

• Sending your flowers

• Meeting you every day from school/college/work

• Wanting to get married

• Watching pornography

• Telling you what they want you to wear

• Hitting you

• Making you have sex even when you don’t want to

• Not wanting to use contraception

• Encourages you
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I scored….

Mostly A’s
Congratulations! It sounds like 
you are in a healthy and honest 
relationship. You believe that 
people should have equal rights in 
relationships and are able to solve 
problems without hurting your 
partner. You support and respect 
them and feel the same in return.

Mostly B’s
Your behaviour can be controlling 
and this is emotionally abusive. 
This type of behaviour could also 
lead to physical and sexual abuse. 
It is your responsibility to change 
this behaviour. You should talk to 
someone and get some support 
so that you can have a happy and 
respectful relationship.

Mostly C’s
It sounds like you could be in a 
relationship where you are being 
controlled and abused. You need 
to get help and talk to someone 
that you trust. There are lots of 
organisations and people out there 
who can help. You deserve to be 
treated with respect.

• A – The Gender Box

Gender roles are roles that men 
and women are ‘expected ‘ to 
act out. These can often be very 
stereotypical.

the appropriate explanation. You can 
add in more questions, just make
sure that they correspond with the 
appropriate letter (A – healthy, B – 
abusive, C – victim).

In my relationship I…..
(tick the answer that applies the 
most to you)

Question Score

Am always honest with my 
partner

A

Always want to know 
where my partner is

B

Feel nervous, like walking 
on eggshells

C

Can say no if I don’t want 
to do something

A

Feel jealous B

Don’t see my friends as 
much as I used to

C

Am faithful A

Check my partners phone 
messages/emails

B

Feel depressed C

Compromise if we have 
different ideas

A

Make all the decisions B

Worry about how they will 
react

C

Have fun A

Like to tell my partner what 
to wear

B

Wish I could break up with 
them

C

B – Top 10
People have different ideas about what they want from a 
partner. There are no right or wrong answers; it is up to 
each person to decide what is most important to them.

Split the group into pairs/threes. Hand out a set of 
relationship cards (note these should all be positive 
healthy relationship qualities and some should be blank 
for their own suggestions). Ask the group to rate them 
from 1 – 10. 1 = least important, 10 = most important. 
Compare how the different groups have structured their 
cards and comment on any differences or similarities. 
Discuss why they have chosen to place the cards in that 
order. What is so important about the cards at no.10?

These are some examples of relationship qualities and 
values that could be used:

Attractive Makes me feel safe

Intelligent Supports my decisions

Listens to me Cares about my feelings

Has lots of friends Has a good job

Has money Would be /is a good 
father/mother

My friends like him/her

Makes me laugh

Not afraid to show how 
they feel

• How healthy is my relationship?

This is a quiz for people to do individually to evaluate 
how healthy their relationship is. If they are not in a 
relationship they could tick the answers that they would 
like to have in their future relationships and cross the 
ones that they think are unhealthy and abusive.

When they have answered all the questions they need 
to add up how many A, B or C scores they got and read 
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Boys are more violent than girls

In some circumstances it is ok to hit 
a boy/girlfriend

Music lyrics and videos contribute to 
violence in relationships

Porn is a healthy activity for couples

If a girl goes to a boy’s bedroom with 
him, she should expect to have sex

You can’t be raped if you are in a 
relationship

If a girl wears a short skirt, she is 
‘asking for it’

Boys should not cry 

C – Gender in Society

Materials: Lots of newspapers and 
magazines, scissors, glue, paper

Get the group to cut out examples 
of gender stereotypes that they find 
in magazines/newspapers.
They can either do a big collage or 
they could do mini ones each on A4 
paper. The mini ones could
be themed according to:

• Music

• TV

• News

Have a group discussion about what 
they notice in terms of stereotypes 
for men and women. Do they apply 
to them and their friends? Where do 
these stereotypes come from? How 
do they impact on relationships?

B – Myths and Stereotypes

This is a voting exercise where the 
group wither raise their hands (or a 
voting card) to show whether they 
agree or disagree (alternatively you 
could ask them to move to a side 
of the room designated agree or 
disagree).

Read out the following statements 
and ask them to vote. They should 
do this independently and not be 
swayed by the other members in the 
group.

Some of these statements are 
deliberately ambiguous and 
controversial. If the group is divided, 
ask each side to say why they 
agree/disagree. Can they convince 
the other side? In some cases there 
will be a clear right answer and you 
will need to emphasise this without 
making the side that disagreed
feel bad.

Suggested statements:

Boys should wear blue and girls 
should wear pink

There are some jobs only men 
can do

Materials: flip chart and pens

•  First ask the group what they understand by the term 
gender roles?

•  Next on a piece of flipchart, draw a big box and write 
the word MALE at the top. Ask the group to call out 
what it means to be male. What are men and boys 
supposed to be like? What are they interested in? 
What are they like in a relationship? The group should 
call out answers which you write inside the box.

•  When the box is full, ask the group to think about what 
happens if a man decides to ‘step outside the box’. 
What may he be like? What character traits would he 
have? Write these on one side of the box. Then on 
the other side, ask them to suggest ways that other 
people/society/the media may try and push him back 
in the box. What names may he be called? What 
actions may be taken against him? What messages is 
he given?

•  Now do the same exercise but for FEMALES.

What should happen is that the words inside the box for 
men will be stereotypically masculine (ie: cars, alcohol, 
sport, tough, likes sex, multiple partners, fit, buff, 
cars, strong, provider, money, makes decisions, cool, 
authoritative etc) and the words outside the box will be 
more healthy relationship characteristics (caring, creative, 
supportive, faithful, monogamous etc). for females, the 
words inside the box are usually very maternal, nurturing 
words (motherly, caring, compassionate, homemaker,
pretty, sexually available, monogamous, loyal, quiet, 
good cook, solves problems etc) and the words outside 
the box are seen as being more negative (bitch, career-
driven, strong, assertive, independent) although actually 
many of them will be healthy attributes for women and 
girls to aspire to.
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comfortable talking about their
friends rather than themselves, and 
that they are more likely to tell their 
friends if they are worried about their 
relationship. This activity focuses on 
group members being supportive
friends and assisting their friends in 
getting help if they are being abused.

•  Begin the discussion by asking 
group members about what they 
could do to help friends who tell 
them they are being abused.

•  Generate ideas on a separate 
piece of large paper attached to 
the wall entitled, “Ideas” and then 
organize ideas in a sequence by 
numbering them in order of priority.

Sample Ideas:

Talk to your parents
Help them make a safety plan
Call a help line for support
Listen to them
Be empathetic

•  Next create a plan in order of 
sequence from the “Ideas” paper. 
Review with group members who 
they can talk to or suggest that 
their friends talk to in the event 
of being abused in a relationship. 
Connecting adolescents to 
support and reinforcing the 
support available in their group, 
such as the facilitators, will help 
them recognize the value of 
seeking help.

whole time. The person who made 
the suggestion should take hold
of the wool and pass it back to the 
middle so that person now has 2 
strands. This goes on and each time 
a person makes a suggestion, they 
hold a piece of wool and then it goes 
back to the middle. It should end up 
as a pictorial analogy of the person 
being stuck in a web (as they should 
have wool all around them). Each 
strand represents a valid reason why 
someone may feel they cannot leave 
a relationship, added together it can 
feel overwhelming.

Make sure they focus on all aspects 
of a person’s life. They may start out 
only mentioning emotional things 
such as: they still love them etc. Try 
to get them to think about logistical
things as well (such as under 18s 
not being able to go to a refuge 
or access benefits) as well as risk 
factors such as fear and further 
abuse.

It is very important that the group are 
not left feeling scared and worried 
that there are too many barriers to 
leaving and that there is no hope. 
You could even do this exercise
again but this time ask them to call 
out places that the young person 
could get help from, which should 
result in a web of support.

• How to help a friend

Building on the concept that 
adolescents often feel more 

• Work places

• Schools/colleges

• Traditions

• Adverts

•  Personal appearance  
(how women and men should look)

As they are doing this activity there can be a general 
discussion going on about why they have chosen certain 
images/words/stories and what the impacts of these 
stereotypes could be.

Finish by explaining that there are gender stereotypes 
all around us, some obvious and some subtle. These 
stereotypes have a strong influence on how we behave, 
think and feel. If we are aware of them, we can do more 
to challenge them.

• Why do people stay in abusive relationships

This is a very common question and one that the group 
may have been asked or asked themselves, especially 
as they have lived at home with abuse. This activity gets 
them to explore the many reasons why it can be very 
hard to leave an abusive relationship.

Materials: A ball of wool

Ask the group to stand in a circle with one person in 
the middle. Facilitators can take part. The person in the 
middle holds the end of the ball of wool . A facilitator 
stands in the centre also and asks the group to call out 
ideas, one at a time, as to why a young person may 
find it hard to leave an abusive relationship. Each time 
someone calls out an idea, take the ball of wool and 
pass it to them then pass it back to the middle. The 
person in the middle needs to keep hold of the end the 
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• Staying Safe

When talking about abusive 
relationships it is crucial to equip 
young people with the knowledge 
they need to stay safe.

A – Know Your Boundaries
Having personal boundaries around 
us is protective. Imagine it as an 
invisible line which only certain 
people, at certain times, are allowed 
to cross. You have the right to set 
healthy and safe boundaries in your 
relationships which can protect you 
physically and emotionally.

A good way to do this is with a 
diagram. This can simply be a series 
of circles where the young person is 
at the centre. The closest circle is for 
the people they are closest too.  
The next circle is for people they are 
friendly with but not as close. The 
third circle is people you know but 
are not close to. Outside of the circle 
are the people who they do not trust 
and have firm boundaries with.
Get them to write the names of 
people on the circles, according to 
their boundaries with them.

It would be useful to hand this out to 
each group member. AVA can also 
provide free hard copies if needed.

•  An addition to this session is to 
ask young people how they could 
help a friend who they think is 
being abusive.

Some points to emphasise are:

• Not to make jokes about it

• Encourage them to get help

•  Be clear that their behaviour is  
not ok

•  Explain no one deserves to  
be abused

•  Be supportive towards their 
partner

•   Be a role model for your friends by 
treating everyone with respect

•  Challenge inappropriate behaviour 
safely

•  Call the police if you are concerned

It is vital that young people do not 
feel responsible for solving problems 
in their friend’s relationships and that 
if they intervene they do so safely. 
Make sure they understand this.
The next activity looks at safety 
planning.

Useful points to emphasise:

•  If you want to approach them, do it in a sensitive way, 
such as ‘I am worried about you because…’.

• Don’t judge them, believe them.

•  Let them know they are not alone, that it is not their 
fault and that you know how hard it can be to talk 
about it.

•  Help them to recognise what is happening is 
unacceptable and that they don’t have to put up  
with it.

•  Don’t pressure them. Recognise it is possible to love 
someone even though they hurt you.

•  Don’t say things which could sound like you are 
blaming them such as ‘why do you let them treat you 
like this? Why don’t you just leave?’

•  Decide together what to do to make things safer –  
this can involve making a safety plan.

•  Think up a code word that your friend can use on the 
phone to let you know they need help.

•  Make a list of all the good things about your friend to 
help improve their confidence.

•  Always call the police if they are in immediate danger.

Variation: Facilitators can offer a hand-out for group 
members to fill in during the discussion about how to 
help a friend. They can take copies with them or leave 
them in their folders until the last session.

AVA has produced a leaflet called ‘how to help your 
mates’ which can be downloaded here: 
http://www.avaproject.org.uk/media/54339/mates%20
ava%20final.pdf
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•  Plan how you are going to get 
home when you have been out,  
try not to be alone

•  Change passwords on social 
media accounts, emails

•  Change your phone number

Ask the group to each fill in a safety 
plan. Is there anything they are 
unsure of or worried about?
Reinforce their right to be safe and 
respected at all times.

Another way of explaining it could be for them to draw an 
island on which certain people can live with them. They 
can then draw a nearby island that has a bridge which 
other people live on but they can control when the bridge 
is open or when they want to close it. Finally they can 
add another island far away with no connections (some 
like to surround this one with sharks!).

B. Create a Safety Plan
There is a template safety plan in the hand-out pack. 
Explain that a safety plan is a set of guidelines to help 
you think through what you would do to keep safe in 
certain situations. It can be useful to think what they 
would do if:

• They were in an abusive relationship

• They were planning to leave an abusive relationship

• Once they have left

Remember that risk INCREASES with separation so 
while it is an ideal outcome for an abusive relationship, it 
has to be done safely.

Key safety tips to emphasise:

•  Tell someone that you trust what is going on (especially 
if you want to end the relationship), preferably an adult

•  Have a code word that you can use with friends  
which lets them know they need to call the police  
and get help

•  Always have your phone charged and with credit and 
numbers programmed in

•  If you end the relationship do it somewhere public and 
try not to go alone

• Contact helplines/access support websites
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Week 11 – self esteem

What is self-esteem?

Self-esteem is all about how you think and feel about 
yourself. It is sometimes called self-worth which is about 
your belief that you are worthy individual. People with 
high self-esteem are usually confident with their own 
judgments, actions and beliefs, take care of themselves 
and feel good about themselves. Good self-esteem can 
be very empowering and protective.

Adolescent self-esteem is an area of concern for those 
working with adolescents because of the potential 
for developing negative coping strategies to deal with 
their feelings of self-worth. While the entire group work 
programme is esteem-building, it is important to raise 
adolescent awareness about how abuse can impact their 
self-esteem and how this in turn affects other areas of 
their lives (intimate relationships, eating issues, high risk 
behaviour, etc.)

1.  Group Discussion - what is self-esteem?

Begin the discussion by asking the group the following 
questions:

• What is self-esteem? How do they define it?

•  How do we get good self-esteem? (ie: from other 
people, the media etc as well as from ourselves)

•  How can self-esteem be affected by violence/abuse in 
our relationships?

When we care about people, the messages we get from 
them about ourselves (both real and perceived) are very 
important to us. If you have a boy/girlfriend (or parent 
or friend) who is positive and has confidence in our 
abilities, trusts us and praises our strengths then we will 

probably feel good about ourselves 
and have higher self-esteem. If we 
are criticised, put down and abused 
then self-esteem will decrease. 
Remember that abuse can happen 
to anyone, even very confident 
people with high self-esteem can be 
affected by unhealthy and abusive 
messages from loved ones.

2. What makes you special?

Point out to the group that each of 
them is unique. Ask them to think 
about ways that they are special. 
Facilitators may provide the group 
members with some examples of 
special attributes. Some are special 
because they are very generous, 
help out their mum, share their 
belongings, are a good team player 
etc. Young people often find it easier 
to identify what they are good at 
rather than define what makes them 
special. Facilitators should work at 
helping them generate examples for
both of these. As group cohesion 
is good other group members can 
be called upon to contribute some 
ideas.

Explain the difference between 
things they are good at and what 
makes them special. An example 
might be that someone says they are 
good at football. This can be turned 
into a special quality by asking them 
to think what makes them so good 
at football? Is it because they are
dedicated, that they persevere 
and practice? That they are good 

at looking after themselves and 
keeping fit?

Group facilitators take their time 
going around the group. Gently 
encourage and repeat the question
for each group member. Facilitators 
should model talking about why they 
are special themselves.

In advance try to prepare a couple 
of things that you think are special 
about each group member so you 
are ready with examples if they can’t 
think of any themselves.

Although this can be a fun exercise, 
many young people find it difficult 
to name positive attributes. At this 
point, after working together for 
many weeks, the group members 
are more likely to take a risk and 
share something positive about 
themselves. As self-esteem is 
enhanced throughout the group, this 
is an ideal time in the program to 
focus solely on this topic.

3. Self-talk

Next, ask group members to think 
about how they talk to themselves. 
Young people are not always
aware of their internal conversations 
and you may need to give 
some examples from your own 
experiences. Point out how “self 
talk” can either help or hurt. Being 
aware of negative self-talk and
stopping it or blocking it can help in 
controlling harmful thinking (cognitive 
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this session is to ask the group to 
identify each other’s strengths.
This can be done by giving each 
person a piece of paper (or a paper 
plate) which they put their name
on. They then pass the papers 
around and the group have to each 
write something they like/admire
about the person whose paper they 
have. This should result in each 
young person having a list of things 
that other people think are special 
about them.

An adaptation of this is to draw 
round their hands and ask people to 
write a good thing about that person 
on each of the fingers. Remember 
that for some people, the image of a 
hand may not always be positive so 
this may not be appropriate.

Prepare for next week – ask the 
group what kind of food they would 
like to have at the next session. 
Explain that the session is all about 
celebrating all the amazing work they 
have done, the journey they have 
been on and also saying goodbye. 
It will be a fun session and they can 
choose what food (within reason!) 
they have. Pizza is a common 
choice!

You could also ask them what music 
they would like to listen to and ask 
them to bring some.

Ensure you have to right equipment 
to play what they bring.

It may help to provide the group with 
examples of self-talk that they can 
complete themselves.

These could include:

I am a strong person. An example of 
when I was strong is:

I am a good person and I deserve:

I am a good friend. A time I was a 
good friend was:

I am talented. Something I am really 
good at is:

People love me. People who love 
me without hurting me are:

I am able to make safe decisions 
for myself. An example of a good 
decision I made is:

Conclude by validating how 
important it is to get help if things are 
not going well. Reinforce the positive 
choice they made for themselves to 
attend group and that groups can 
help people heal from things that are 
causing them difficulty.

Review resources available to young 
people in your local community. 
Provide a list of agencies that can 
help during difficult times.

4.  Appreciating Each Other’s 
Strengths

If you have time a nice way to end 

distortions). Positive selftalk is all about concentrating on 
your strengths and what makes you special.

Ask the young people to share an example of something 
negative they say to themselves and the rest of the group 
can suggest how to turn it around into something more 
realistic or positive.

For example:  Negative thinking: “I’m too fat”

Reality:   I am the average size of most girls

Positive thinking: I need to eat healthy food for my body.

Positive thinking:  I need to eat enough food to  
have energy.

Positive thinking:  I am going to learn how to prepare 
healthy food.

Positive thinking:  Exercise is part of a healthy lifestyle.

You can also explore where this negative thought 
may have come from. Discuss the role of the media in 
promoting perceptions about how we should look and 
behave.

Negative thinking:  “I think I’m going to be like my dad 
(abusive)”

Reality:       I have a choice about how I act and 
behave.

Positive thinking:   I’m not like my dad.

Positive thinking:     Attending a group to  talk about abuse 
will help me to deal with my problems.

Positive thinking:   I know abuse is not ok.

Positive thinking:    I know I can get help if I feel like being 
abusive.
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Week 12 – saying Goodbye to 
the Group

Aim

Help young people experience appropriate closure to the 
group as you acknowledge personal work accomplished 
and celebrate experiences.

Check in

Begin check in by asking group members to think about 
how they would like to say goodbye when the group 
ends today. Discuss different ways that people depart 
from situations. For example: wave, shake hands, say 
good bye, ask for a hug. Encourage group members 
to share their ideas with the group (think carefully about 
what is appropriate).

1. Group Discussion - Review Group Material

Begin the discussion by talking about the first group and 
how each person felt about coming to group. Comment 
that some felt nervous and worried, and point out how 
comfortable they began to feel as the group progressed. 
Display on the walls all of the large pieces of paper 
completed by the group. Also display all resources used 
during the sessions. Ask questions about the material
displayed.

For example:
What was your favourite activity?

Is there an activity that you didn’t like at group?

What did you like most about group, or what didn’t you 
like about group?

This activity is esteem building as 
they feel good about their ability to 
remember some of the activities 
at group, all the while, reinforcing 
messages presented in the sessions.

This discussion can be active. Ask 
the group to stand by the paper on 
the wall that they liked best.
Next, ask them to stand by the 
paper/resource/book etc. that they 
were least fond of.

2. Poster: Message About Abuse 
/ Violence In Relationships

This fun and productive activity 
allows group members to feel a 
sense of empowerment. Ask group
members for permission to display 
their work in the agency where the 
group is facilitated.

This will raise their awareness about 
their ability to make a difference and 
should feel empowering.

Materials:

• Extra large piece of thick, art paper

• Markers

• Paint / paint brushes

• Pencil crayons

• Pencils

• Rulers

• Erasers

• Spare paper (scrap paper)

Encourage group members to 
collectively work together to decide 
on a Poster design that will raise
awareness about the issue of abuse 
in relationships.

The poster can be about highlighting 
the issue, what to do if it is you, how 
to stop it or it can simply be slogans. 
Examples of slogans: Stop Violence 
Everywhere, Abuse hurts, If you are 
abused get help, Peace around the 
world etc.

Offer scrap paper to draft a plan 
and promote sharing of the work 
and encouraging cooperation. This 
activity can be worked on during 
the celebration component of this 
session.

This exciting activity has resulted in 
some wonderfully creative works of 
art that have raised awareness of 
the issue of violence against women 
and promoted ending violence 
everywhere.

3. Celebration With Food/Music /
Games

The last group is marked with a 
celebration that includes a special 
snack chosen in session 10 or 11. 
Playing music enhances the sense 
of fun at the group.W
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DEPARTURE

During departure, encourage the 
young people to take their folders, 
and/or other group material 
displayed in the room home with 
them. In keeping with consistency 
and routine, offer the opportunity to 
choose and read an affirmation card.

like you need some help to sort 
things out, think of the group and 
how you got some help and you are 
feeling a bit better now. You can ask 
your mum to find you some help 
again or you can talk to someone 
you trust to help you.”

Next ask group members to hold 
hands if they want to and look at the 
flame. Encourage them to close their 
eyes and ask them if they can still 
see the flame in their mind? They will
respond “Yes!” Say: “Take a minute 
to think about what you have done 
in this group and how you feel about 
it. When you are ready, we will open 
our eyes together. “

Finally, explain that on the count 
of three, you want all members 
to gently blow out the candle, to 
symbolize the ending of the time 
together (or turn off flashlight).

Battery operated tea-lights are 
inexpensive so it may be a good 
idea to get one for each group 
member to take home.

It is time to say goodbye. Announce 
that group members can take their 
work home. Begin by role-modeling 
closure and saying goodbye each 
young person. Ask them if they 
would like to shake hands, hug. 
Thank each of them for coming to 
the group and sharing their personal 
stories.

4. CLOSURE – Evaluation

Explain that you are starting another group with some 
other young people, however, they are feeling very 
nervous and worried about coming to the group. Ask if 
there is anything that you can say or do to help them to 
feel more comfortable. This is an opportunity for group
members to share with you their feedback about the 
group.

Don’t forget that AVA have produced some evaluation 
materials which can be downloaded from their website. 
There is a questionnaire for young people to complete.
Please encourage young people to fill these in as they 
are very important for the continuity of the programme.

It can be a nice idea to ask the group to write a letter to 
the new group explaining what to expect and not to be 
nervous. This can be shown to the new members during 
the home assessment visit or during the first session. 
These could also be copied and given to each new 
member or laminated and saved as they will be used  
a lot.

5. Closure Activity - Candle Ceremony

This concrete activity helps to emphasize the ending of 
the group. Sit around a table or on the floor in a circle 
close enough that the children can hold hands if they 
want to. Explain that is it time to end the group. Using a 
safe container, light a candle in the centre of the
table (if it is not permitted to light candles in your meeting 
room, facilitators can substitute with a flashlight or other 
similar item. Battery operated tea lights are ideal). Ask 
the young people to look at the flame/light.

Explain to the group: “The light is a reminder of group 
and our time together. Even though the group is over, 
you can remember the group and all that you did to 
help yourselves with what happened in your family/
relationship. If you are ever having difficult feelings or feel




