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Preface By Peter Jaffe

This	manual	represents	part	of	
a	major	breakthrough	in	helping	
children	exposed	to	domestic	abuse
by	offering	promising	intervention	
strategies	in	group	work	both	with	
children	and	their	mothers.

This	exciting	work	has	been	
recognized	beyond	our	community	
in	both	national	and	international	
forums.	I	have	watched	these	
programmes	grow	from	controversial	
concepts	to	well-developed	
interventions.	The	model	has	
always	been	one	of	continuous	
improvement	in	which	feedback	from
children	and	their	mothers	has	
enhanced	service	delivery	on	an	on-
going	basis.

To	put	this	work	in	context,	it	is	
helpful	to	recognize	that	there	has	
been	much	research	and	policy	
development	on	children	exposed	
to	domestic	abuse	in	recent	years.	
The	term	“exposure”	covers	such	a	
wide	range	of	circumstances	which	
include	hearing	a	violent	event,	
visually	witnessing	the
event,	intervening,	being	used	
as	a	part	of	a	violent	event	(e.g.,	
being	used	as	a	shield	against	
abusive	actions),	and	experiencing	
the	aftermath	of	a	violent	event.	
The	negative	effects	of	childhood	
exposure	to	woman	abuse	have	

been	presented	in	numerous	
studies.	Most	notably,	research	
indicates	that	children	exposed	to	
woman	abuse	are	more	likely	than	
other	children	to	be
aggressive	and	have	behavioural	
problems,	exhibit	higher	rates	of	
trauma	symptoms,	likely	to	intervene	
on	behalf	of	the	victimised	parent,	
and	may	develop	a	‘traumatic	bond’	
(a	longing	for	kindness,	leading	to	
confusion	between	love	and	abuse)	
with	the	perpetrator.

This	manual	builds	on	previous	
research	on	children’s	needs	and	
recognises	that	domestic	abuse	
and	child	abuse	often	occur	in	the	
same	family.	Until	recently	very	few	
interventions	were	targeted	at
addressing	this	reality	in	families	
and	child	protection	agencies	did	
not	always	play	a	central	role	in	
addressing	these	issues.

The	majority	of	studies	reveal	that	
there	is	a	30%	to	60%	overlap	in	the	
presence	of	domestic	abuse
and	child	maltreatment.	The	
impact	on	children	in	these	families	
varies	based	on	the	degree	and	
frequency	of	violence,	how	much	
is	witnessed	and	how	much	is	
directly	experienced,	as	well	as	risk	
and	protective	factors.	Risk	factors	
such	as	young	caregiver	age,	low	
education,	and	low	income,	and
lack	of	the	social	support	network	
compound	the	risk	for	child	abuse	
associated	with	domestic	abuse.
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the	knowledge	of	how	to	best	help	
their	children	in	healing	from	the	
impact	of	exposure	to	abuse.
Although	a	programme	for	children	
can	stand	alone,	we	believe	that	
the	outcome	of	group	participation	
extends	far	beyond	the	contact	
facilitators	have	with	children	from	
one	session	to	the	next.	Most	
importantly	we	believe	that	mothers	
themselves	are	the	experts	in	their	
children’s	lives.	Therefore,	to	best	
support	children,	offering	groups	for	
both	the	children	and	their	mothers	
through	the	delivery	of	a	concurrent	
model	is	considered	ideal.

For	information	or	to	order	a	copy	
of:	the	mother’s	programme	manual,	
please	contact:info@avaproject.org.uk

the Community Group 
Programme

This	manual	is	a	collaborative	effort,	
based	on	the	outstanding	previous	
work	of	our	colleagues	in	Canada.

We	are	proud	to	offer	our	new,	
updated	and	integrated	community	
programme	to	practitioners	who	
would	like	to	start	a	concurrent	
group	programme	for	children	and	
their	mothers	who	have	experienced	
domestic	abuse.	This	manual	
offers	a	detailed	description	of	the	
children’s	programme	including
information	on	adaptations	to	help	
children	with	co-occurring	problems	
and	information	on	working	with	
aboriginal	children.

A concurrent group 
programme for working 
with children and their 
mothers

This	manual	is	a	resource	intended	
for	use	with	children	who	have	been	
exposed	domestic	abuse.

The	Community	Group	Programme	
for	Children	has	provided	group	
intervention	to	children	for	many
years.	Historically,	children	
participated	independently	in	their	
own	groups.	Support	was	offered	
to	mothers	individually,	most	often	
in	times	of	crisis	or	problematic	
circumstances.	Through	the	ongoing	
work	with	children,	it	became	
evident	that	this	link	to	mothers	was	
crucial.	Not	only	did	mothers	benefit,	
but	also	the	experience	of	group	for	
children	was	significantly	enhanced	
when	a	connection	to	their	mothers	
was	also	established.	Ultimately,	
the	idea	to	offer	a	concurrent	
programme	for	mothers	was	
conceived,	and	a	concurrent	model	
developed.

It	is	imperative	that	the	best	use	
of	this	children’s	group	manual	is	
in	collaboration	with	the	Mothers’	
Group	Manual.	The	mothers’	
curriculum	has	been	specifically	
developed	to	parallel	and	run	
concurrently	to	the	children’s	
programme.	Themes	and	
concepts	introduced	to	children	
are	incorporated	into	mother’s	
group	sessions,	and	the	emphasis	
throughout	is	to	support	women	in	

Although,	the	serious	implications	for	children	who	are	
maltreated	or	exposed	to	domestic	abuse	have	been	well	
documented,	not	all	children	are	affected	in	the	same	way.	
Outcomes	of	individual	cases	vary	widely	and	are	affected	
by	a	combination	of	factors,	including	the	child’s	age	and	
developmental	status	when	the	abuse	or	neglect	occurred,	
the	type	of	abuse	(physical	abuse,	neglect,	sexual	abuse,	
etc.),	frequency,	duration,	and	severity	of	abuse,	and	the	
relationship	between	the	victim	and	the	abuser.	These	
varying	outcomes	can	be	seen	in	families	where	children
have	similar	risk	factors	and	exposure	experiences,	but	may	
have	very	different	short-term	and	longterm	outcomes.

Researchers	have	begun	to	explore	why	some	children	
experience	long-term	consequences	of	abuse	and	neglect	
while	others	emerge	relatively	unharmed	under	similar	
circumstances.	The	ability	to	cope	effectively	following	a	
negative	experience	is	sometimes	referred	to	as	“resilience.”	
A	number	of	protective	factors	may	contribute	to	an	
abused	or	neglected	child’s	resilience.	These	include	
individual	characteristics,	such	as	optimism,	self-esteem,	
intelligence,	creativity,	humour,	and	independence;	parent	
or	family	factors	such	as	extended	family	support,	highly	
educated	parents,	household	rules	and	boundaries,	and	
a	caring	adult	in	the	child’s	life;	and	social	factors	such	as	
community	well-being,	including	neighbourhood	stability	
and	access	to	social	services,	counselling	programmes	and	
health	care.

The	programmes	described	in	this	manual	offer	children	
and	their	mothers	an	opportunity	for	healing	from	the	
impact	of	violence.	Together	with	other	community	partners	
and	interventions,	these	programmes	offer	hope	for	more	
positive	outcomes	and	a	future	generation	free	from	violence	
and	abuse.

Peter	G	Jaffe	PhD
Professor,	Faculty	of	Education
Academic	Director,	Centre	for	Research	on	Violence	Against	
Women	&	Children
The	University	of	Western	Ontario
Director	Emeritus
Centre	for	Children	&	Families	in	the	Justice	System
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borough	to	appoint	a	part	time	
coordinator	who	would	identify	and	
implement	a	service	designed	to	
meet	the	needs	of	these	children.	
A	literature	review	repeatedly	cited	
the	Community	Group	programme	
as	an	example	of	best	practice	
both	in	terms	of	outcomes	for	
children	and	their	mothers	but	also	
with	regard	to	strengthening	inter	
agency	partnerships	and	responses	
to	domestic	violence.	After	email	
correspondence	and	dialogue,	in	
May	2003	three	staff	from	London	
Ontario	travelled	to	London	England	
to	provide	staff,	in	the	London	
Borough	of	Sutton,	training	in	the	
model.	The	Borough	successfully	
ran	their	first	pilot	group	for	children	
and	mothers	in	the	autumn	of	the	
same	year	and	the	programme	has	
run	successfully	in	the	borough	since.

An	independent	evaluation	in	
2007	demonstrated	positive	
outcomes	for	children	and.	In	2004	
the	project	team	presented	the	
programme	and	their	findings	to	
the	then	Greater	London	Domestic	
Violence	Forum	after	which	both	
the	Women’s	Aid	Federation	of	
England	and	The	Greater	London	
domestic	Violence	project	(now	
known	as	AVA	–	Against	Violence	
and	Abuse)	endorsed	it	as	an	
example	of	best	practice.	In	2005	
the	project	was	presented	with	an	
award	for	innovated	best	practice	
by	then	Mayor	and	won	a	London	
Government	Councils	award	for	
innovation	in	2006.	In	2005	the	

groups	for	mothers	were	only	offered	
occasionally.	Michele	Paddon	
developed	a	concurrent	group	for	
mothers	whose	children	participated	
in	the	children’s	group.	This	holistic	
approach	is	described	in	detail	in	
the	“Mothers’	programme	manual”	
which	is	intended	to	be	used	in	
conjunction	with	the	“children’s	
programme	manual”.
The	programme	is	strongly	rooted	in	
a	feminist	perspective	on	the	issue	of	
domestic	violence.	The	fundamental	
principles	of	this	programme	
recognize	that	what	happens	to	
women	on	the	political	and	societal	
level	impacts	them	in	their	personal	
relationships.	The	most	important	
goal	of	the	programme	is	to	help	
children	begin	to	heal	from	the	
impact	of	being	exposed	to	abuse	
and	while	the	programme	has	been	
in	operation	for	an	extensive	time	
period,	we	continue	to	learn	more	
about	the	needs	of	children	exposed	
to	domestic	abuse	and	how	to	serve	
them	better.

From London ontario to 
London england

In	2000	The	London	Borough	of	
Sutton	undertook	a	matching	needs	
and	service	audit	which	identified	
children	experiencing	trauma,	
especially	domestic	violence,	as	a	
large	needs	group	in	the	borough.	
In	2002	a	joint	Health	Improvement	
Fund	bid	submitted	by	the	PCT	
and	Children’s	Social	Care	was	
successful.	This	enabled	the	

the History of the Programme in Canada

The	idea	of	group	work	with	children	exposed	to	woman	
abuse	stemmed	from	the	research	of	Peter	Jaffe,	then	
Director	of	the	Centre	for	Families	and	Children	in	the	
Justice	System	of	the	London	Family	Court	Clinic,	who	
found	that	children	who	witnessed	violence	against	
their	mothers	were	at	risk	of	problems	in	emotional	and	
behavioural	adjustment	even	when	they	had	not	been	
directly	abused	themselves	(Jaffe,	Wolfe,	Wilson,	1990).	
Out	of	this	research,	the	first	group	manual	was	developed,	
and	four	agencies	were	asked	to	participate	in	a	research	
project	to	evaluate	the	manual	(Marshall	et	al,	1995).	
As	a	result	of	the	research	project,	both	the	Children’s	
Aid	Society	of	London	and	Middlesex	Canada,	a	child	
protection	agency,	and	Vanier	Children’s	Services,	a	
children’s	mental	health	agency,	began	offering	groups	for	
these	children.

In	1993,	a	joint	proposal	by	the	two	agencies	was	granted	
funding	by	the	Ontario	Ministry	of	Community	and	Social	
Services.	“The	Community	Group	Treatment	Programme	
for	Child	Witnesses	of	Woman	Abuse”	was	housed	at	
the	Children’s	Aid	Society	and	the	first	full	time	Group	
Worker/	Programme	Coordinator	was	hired.	In	1995,	the	
programme	embarked	on	a	research	project	to	determine	
the	needs	of	children	exposed	to	woman	abuse	were	being	
met	and	to	identify	areas	of	growth	for	the	programme	
(Marshall	et	al,1995).	The	results	were	favourable	and	
in	1997,	the	first	group	work	manual	entitled,	“Group	
Treatment	for	Children	Exposed	to	Woman	Abuse,	A	
Manual	for	Practitioners,”	(Loosley	et	al)	was	published.	In	
the	year	2000,	a	number	of	tragic	cases	of	woman	abuse	
where	several	women	were	murdered	by	their	abusive	
partners	occurred.	In	some	cases,	their	children	were	also	
killed.	The	Ontario	Government	responded	by	funding	
group	programmes	for	women	and	children	across	the	
Province	and	increased	funding	to	existing	sites.	A	second	
Group	Worker	/	Programme	Coordinator	was	hired.	It	was	
at	that	time	that	the	needs	of	mothers	became	formally	
addressed	in	the	group	programme.	Prior	to	this	funding,	
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the	group	needs	to	be	as	positive	
and	as	fun-filled	as	possible.	The	
groups	should	be	a	place	where	
children	can	experience	success,	
feel	good	about	themselves	and	
their	participation.	With	these	core	
issues	as	a	framework,	facilitators	
can	adapt	and	create	activities	
suited	to	their	participants.

The	core	issues,	posed	as	
questions,	form	the	basis	for	the	
group	coordinator/facilitator	and	
other	group	facilitators	to	evaluate	
each	group	and	to	hold	one	another	
accountable	for	the	content	and	
process	of	each	group.

Core Issues – key Questions

1.		Is	the	group	providing	
opportunities	for	children	to	
tell	their	stories	and	be	heard,	
believed,	and	validated?

2.		Does	the	group	ensure	that	the	
children	know	how	to	protect	
themselves	emotionally	and	
physically	by	developing	and	
practising	safety	plans

3.		Does	the	group	convey	the	
message	that	all	types	of	abuse	
are	unacceptable?

4.		Does	the	group	convey	the	
message	that	children	are	not	
responsible	for	what	happened	
between	their	parents?

5.		Does	the	group	explore	the	
expression	of	anger	and	other	
feelings	and	provide	healthy	
strategies	to	manage	feelings?

The	purpose	of	the	mothers’	
component	of	the	concurrent	
programme	is	to	help	the	mothers	
understand	what	their	children	are	
learning	and	doing	each	week	so	
they	can	better	support	their	children	
through	this	process.	The	women	
also	make	connections	with	each	
other	and	enhance	parenting	skills.	
The	primary	focus,	however,	is	on	
understanding	and	supporting	their	
children	who	are	participating	in	their	
own	group.

Core Issues of the 
Programme

In	the	Community	Group	Programme	
there	are	several	facilitators	with	
diverse	styles	and	creative	ideas	of	
their	own.	To	provide	consistency	
across	groups,	we	have	introduced	
a	set	of	core	issues	that	provide	
goals	and	direction,	as	well	as	
accountability	to	the	community.
These	are:

•		validation	of	the	children’s	
experiences,

•	safety	planning

•		understanding	abuse	and	reducing	
self-blame

•		appropriate	versus	inappropriate	
expressions	of	emotion.

Because	group	work	for	these	
children,	mothers	and	their	families	
can	be	difficult,	the	atmosphere	of	

project	coordinator	was	endorsed	by	the	programme	
authors	to	train	others	about	the	programme	principles,	
ethos,	content	and	delivery.

The	project	gained	national	attention	and	the	Borough	
were	generous	balancing	their	time	and	commitments	by	
releasing	the	project	coordinator	to	present	at	national	
Conferences	and	train	other	boroughs	in	delivery	of	the	
model.	In	2009	AVA	were	successful	with	a	funding	
application	to	Comic	Relief	to	offer	training	to	all	32	
London	Boroughs	and	to	support	staff	in	the	model	in	
an	attempt	to	make	access	to	this	specialised	service	
for	children	and	their	mothers	equitable	across	London.	
The	programme	was	externally	evaluated	by	Middlesex	
University	between	2010	-2012.	Throughout	this	time	the	
links	with	the	programme	authors	in	London	Ontario	have	
been	maintained.

the Purpose of the Programme

The	purpose	of	the	children’s	component	of	the	concurrent	
programme	is	to	provide	children	with	the	opportunity	
to	move	beyond	what	happened	in	their	family	in	a	safe	
and	therapeutic	way.	The	esteem-building	programme	
is	focused	on	helping	children	understand	that	what	
happened	between	their	mums	and	dads	(partner,	
boyfriend	etc.)	is	not	their	fault.	Another	important	focus	
is	on	helping	children	develop	plans	for	their	safety	in	the	
event	of	further	exposure	to	abuse.

Weekly	group	sessions	help	children	identify	and	express	
their	feelings	about	the	abuse,	separation	and	loss.	
Children	learn	to	recognize	their	feelings	and	understand	
how	important	feelings	are.	Strategies	on	managing	
intense	feelings	are	explored	through	fun,	child-centred	
activities.	Positive	conflict	resolution	through	role	modelling	
and	play	help	children	to	practise	new	skills	explored	in	
the	group.	Finally,	group	guidelines	help	to	create	a	safe	
and	predictable	environment	for	children	to	share	their	
experiences.
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pack	that	mothers	who	really	do	not	
want	to	attend	the	groups	can	use	
at	home	so	at	least	they	will	have	an	
understanding	of	what	their	child	is	
doing	on	the	programme	and	how	
best	to	support	them.	

Michele	Paddon,	author	of	the	
mothers	programme	describes	six	
principles	outlining	the	purpose	of
the	mothers	groups.	These	are;

(1)		To	promote	a	child	centred	
programme	in	which	a	mother	
participating	in	her	own	group	
enhances	the	therapeutic	
experience	of	the	group	for	her	
child

the Weekly sessions

Children’s Sessions Mothers Sessions

Getting	to	know	you

Breaking	the	secret	about	abuse	that
happens	in	families

Understanding	our	many	feelings
Children’s	experience	of	violence	in	
their
family

Staying	safe	when	abuse	happens	–	
My	personal	safety	plan

Its	not	our	fault-beginning	to	under-
stand
responsibility

Making	connections

Breaking	the	silence

The	importance	of	Honouring	our	
many	feelings

The	impact	of	being	exposed	to	
woman	abuse,	understanding	chil-
dren	experiences

Personal	safety	planning	for	women	
and	children

Understanding	responsibility	for	
abuse

the Concurrent Model

Experience	has	shown	that	the	
groups	are	most	successful	
when	both	the	children	and	their	
mothers	are	able	to	attend	groups	
concurrently.	The	mothers	are	
able	to	support	and	reinforce	the	
lessons	their	children	are	learning	
as	they	develop	their	own	network	
of	support.	In	situations	where	the	
mothers	are	unable	to	participate	or	
choose	not	to,	the	groups	continue	
to	be	effective	and	helpful	to	the	
children.	In	some	cases,	the	mothers	
are	able	to	attend	a	mothers’	group	
at	a	later	date,
perhaps	while	another	child	attends	
the	children’s	group.	Additionally,	
individual	telephone	support	can	
be	offered.	AVA	are	developing	a	

6.		Does	the	group	explore	and	practise	effective	problem	
solving	skills?

7.		Does	the	group	provide	a	positive	environment	where	
activities	are	esteem-building,	childcentred		
and	fun?

(Loosley,	Rabenstein,	1997)

The	United	Kingdom	is	culturally	diverse	so	it	is	highly	
probable	that	group	composition	should	and	will	reflect	this.	
There	are	perhaps	some	additional	principles	facilitators	
could	consider	adding	to	those	already	mentioned.

(1)		Is	the	group	providing	opportunities	for	those	for	whom	
English	is	not	their	first	language	to	both	participate	
but	also	be	listened	and	responded	to	in	a	way	that	is	
comparable	to	other	group	members?

(2)		Do	group	discussions	allow	opportunities	for	discussion	
about	types	of	abuse	that	may	be	specific	to	certain	
communities	for	example	crimes	committed	in	the	name	
of	honour	or	female	genital	mutilation?

(3)		Does	the	group	recognise	and	honour	that	children	
and	women	attending	with	disabilities	may	have	been	
subjected	to	additional	forms	of	abuse	and	convey	that	
this	is	unacceptable?

(4)		Are	practical	steps	taken	to	enable	women	and	
children	with	disabilities	to	access	and	attend	group	
programmes?

(5)		Are	efforts	made	to	employ	staff	that	reflects	the	
communities	in	which	we	work	and	so	enable	women	
and	children	to	connect	with	the	programme?

(6)		Are	efforts	made	to	model	gender	dynamics	in-group	in	
a	positive	and	constructive	way?

(Finn	2008)

To	summarise,	the	programme	purpose	ultimately	is	to	help	
children	start	to	recover	from	the
adverse	effects	of	domestic	abuse	and	for	mothers	to	be	
supported	in	understanding	their	children’s
experiences	and	to	support	their	recovery.
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and	support	their	children’s	
healing.

•		To	address	the	intergenerational	
effects	of	violence	and	to	impact	
the	values	and	beliefs	that	enable	
violence	and	power	and	control	to	
occur	in	families,	the	community	
and	society	as	a	whole.

Operating	from	a	common	vision	
provides	the	community	with	
consistency	in	practice	and	a	shared
view	to	build	and	develop	the	
programme	to	best	serve	women	
and	children.	The	Guiding	Principles	
of	the	programme	were	also	
developed	at	the	community	level	
with	the	Advisory	Committee.	
These	principles	should	act	as	
a	community’s	beacon,	guiding	
its	actions	and	assisting	each	
community	in	achieving	the	stated	
goals	and	objectives.

The	Guiding	Principles	of	the	
Community	Group	Programme	are:

•		Women	and	children	should	
be	able	to	live	their	lives	free	of	
violence	and	abuse

•		The	safety	and	well-being	of	
children	and	their	mothers	is	of	
paramount	importance	when	
offering	this	service

•		Groups	should	be	available	to	
children	and	their	mothers	from	
diverse	cultural	communities,	
lesbian,	bisexual	and	

CHAPter 2

Management of a 
Community Group 
Programme for Children 
exposed to domestic 
Abuse

Several	issues	influence	the	success	
of	operating	this	programme	
in	the	community.	This	chapter	
will	address	some	of	the	key	
considerations	in	operating	and	
managing	a	programme	in	any	
community.	These	considerations	
include:	vision,	guiding	principles	
and	mission,	funding,	collaboration,	
administration,	and	research.

Vision, Guiding 
Principles and Mission

The	creation	of	a	common	vision	
allows	the	community	to	embrace	
the	principles,	best	practices,	and	
goals	of	the	programme.	In	Canada,	
the	vision	of	the	programme	was	
developed	by	a	Community	Advisory	
Committee	and	is	set	out	as	follows:

•		To	end	woman	abuse	and	lessen	
the	effects	on	children	of	being	
exposed	to	woman	abuse.

•		Through	intervention	at	the	child’s	
level,	helping	children	to	begin	to	
heal	by	providing	them	with	the	
opportunity	to	attend	groups.

•		To	engage	and	support	mothers	
and	caregivers	to	validate,	inform	

(2)		To	support	women	in	recognising	their	right	to	live	
without	violence,	and	in	making	positive	choices	to	strive	
to	eliminate	violence	from	their	lives	and	their	children	
lives

(3)		To	provide	opportunities	for	women	who	have	
experienced	abuse	to	feel	les	isolated	as	mothers	who	
are	parenting	who	have	been	exposed	to	abuse

(4)		To	provide	information	about	personal	safety	planning	to	
help	women	keep	themselves	and	their	children	safe

(5)		To	provide	opportunities	for	women	to	make	significant	
personal	connections	and	begin	the	development	of	a	
support	network

(6)		To	validate	the	importance	of	self	care,	self	esteem	
enhancement,	and	personal	support	for	mothers	as	
directly	connected	to	her	children’s	own	emotional	
healing	process.
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the	location	of	groups,	it	may	
be	necessary	for	mothers	and	
children	to	be	transported	to	and	
from	groups.	The	Community	
Group	Programme	has	had	to	be	
creative	in	negotiating	services	
from	community	transportation	
services,	including:	volunteer	
drivers	and	taxi	services	etc.	
Also,	from	time	to	time,	mothers	
have	been	reimbursed	for	their	
costs	when	needing	to	transport	
children	to	and	from	group	on	
their	own;

2.		Childcare	costs	for	mothers	/	
crèche	facilities;

3.		Location	for	groups	(many	groups	
take	place	in	children’s	centres,	
schools,	halls,	outreach	facilities	
etc.	but	there	may	be	a	cost	
associated	with	some	of	these.	
Alternatively,	some	organisations	
may	have	access	to	their	own	
facilities	to	run	groups	from);

4.	Snacks	for	group	sessions;

5.		Supplies	for	groups	such	as	
books	(see	recommended	
resources	list)	and	art	materials;

6.		Photocopying	and	other	
miscellaneous	costs.	

Many	communities	may	not	have	
sufficient	funding	to	support	many	
of	the	budget	items	outlined	above.	
Can	a	programme	operate	on	a	
much	smaller	budget?	The	answer,	

programme	operate	and	given	
the	limitations	to	funding,	how	is	a	
programme	sustained?	

Ideally,	it	is	best	to	have	a	dedicated	
co-ordinator	for	each	borough/
region.	This	post	varies	between	
areas	and	is	usually	absorbed	into	
a	current	role,	although	some	areas	
have	managed	to	get	specialised	
funding	to	create	new	(usually	part-
time)	posts.

Facilitators	for	the	groups	can	
come	from	a	variety	of	agencies	
such	as	health,	refuges,	probation,	
education,	police,	youth	work,	
children’s	social	care,	children’s	
centre	staff	etc.	As	with	the	
coordinators,	it	is	often	the	case	that	
running	the	groups	is	absorbed	into	
their	current	role,	or	may	replace	
something	else	as	the	groups	
often	prove	to	be	more	viable	than	
previously	tried	ways	of	working.

It	is	important	to	note	that	there	are	
other	costs	to	consider,	and	that	
these	will	vary	between	areas.
These	include:

1.		Transportation,	as	in	many	
communities,	is	a	monumental	
budget	item	that	presents	its	
own	challenges	in	operating	a	
group	programme.	In	order	to	
have	success	in	bringing	children	
and	mothers	together	to	the	
group,	many	barriers	must	be	
removed	in	order	to	maximize	
participation.	Depending	on	

transgendered	communities	and	differently	abled	persons	
such	as	hearing	impaired,	developmentally,	or	mobility	
challenged.

•		The	theoretical	underpinning	of	the	group	model	is	based	
on	a	feminist	framework	utilizing	a	gender-based	analysis	
of	violence.	Men	overwhelmingly	perpetrate	violence	in	
society.	Male	privilege	and	patriarchy	exists	in	society	and	
this	creates	inequality	among	people.

•		The	service	provided	is	nurturing,	non-judgmental	and	
well-informed

•		Research	and	evaluation	is	valued	as	a	means	of	ensuring	
an	effective,	quality	service

The	Community	Group	Programme	Advisory	Committee	
has	also	set	forth	a	mission	statement	in	order	to	continue	
to	focus	the	work	of	the	community	on	what	it	is	attempting	
to	achieve	and	why.	The	Mission	statement	is:

•		To	provide	children	an	opportunity	within	group	settings	to	
tell	their	stories	-	to	be	heard,	validated	and	believed,	and	
to	begin	to	understand	and	heal	from	exposure	to	woman	
abuse.

•		To	provide	mothers	with	an	opportunity	to	understand	
their	children’s	experiences	and	to	validate	and	support	
their	healing.	To	assist	women	to	create	links	and	build	
bridges	between	themselves	and	their	children.

•		To	provide	a	nurturing,	safe	and	positive	environment	for	
children	and	their	mothers.

Funding

It	is	acknowledged	that	many	areas	do	not	share	similar	
levels	of	funding	and	furthermore,	the	realities	of	each	
community	represent	unique	and	individualized	challenges	
to	operating	a
Community	Group	Programme.	How	then,	does	a	
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It	is	recommended	that	agencies	
that	are	operating	a	Community	
Group	Programme	meet	regularly	
with	the	participating	agencies	
in	order	to	continue	to	establish	
positive	working	relationships,	define	
roles	and	responsibilities	and	to	
ensure	that	best	practice	principles	
are	being	adhered	to
while	facilitating	groups.

Administration and 
evaluation

Policies	and	procedures	must	be	
developed,	in	order	to	provide	
streamlined	processes	that	can	best
organise	and	operate	a	Community	
Group	Programme.	Programmes	
that	operate	with	a	single	access	
intake	procedure	will	minimise	
duplication	and	keep	the	
administrative	work	at	a	reasonable	
level.	AVA	has	produced	sample	
forms	and	promotional	materials	that	
can	be	used	and	amended.
These	can	be	found	on	our	website	
www.avaproject.org.uk.

Research	and	programme	evaluation	
are	essential	to	the	on-going	
development	and	growth	of	the	
programme.	Research	guides	us	in	
understanding	both	the	philosophy	
and	best	practice	principles	
that	need	to	be	established	in	
facilitating	the	groups.	Research	and	
programme	evaluation,	needs	to	be	
conducted	by	an	independent	body,	
with	the	programme	benefiting	from	
the	results.	In	the	UK,	researchers	

programme	design,	guidance	and	
support.	In	the	UK,	this	has	been	
achieved	successfully	by	setting	up	
sub-groups	of	the	local	domestic	
violence	forum	or	local	safeguarding	
boards.

Look	for	natural	partnerships	in	
your	community.	Agencies	who	
are	already	committed	to	the	
issue	of	domestic	abuse	and	the	
impact	on	children	and	who	come	
from	an	informed,	gender	analysis	
perspective	would	be	your	first	
logical	choice.

Community	participation	within	the	
Community	Group	Programme	also	
occurs	at	the	direct	service	level.	
Many	community	partners	provide	
the	Community	Group	Programme	
with	skilled	and	knowledgeable	
facilitators	to	assist	in	facilitating	the	
groups	that	are	operating	during	the	
year.

In	choosing	facilitators	to	run	
groups	for	the	Community	Group	
Programme,	consideration	is	given	
to	the	level	of	experience	of	the	
facilitator	in	working	with	groups,	
the	level	of	knowledge	with	respect	
to	domestic	abuse	and	its	impact	
on	children,	and	the	needs	of	the	
participating	agency.	In	order	to
clarify	the	roles	and	responsibilities	of	
the	Community	Group	Programme	
and	the	participating	community	
agency,	a	service	agreement	can	be	
used	to	provide	clarity	of	roles	and	a	
conflict	resolution	process.

in	short,	is	yes.	Prior	to	2000,	the	Community	Group	
Programme	in	Canada	operated	on	a	shoestring	budget	
and	many	boroughs	in	London	UK	are	operating	under	
similar	constraints.

Sometimes	community	partners	provide	facilitators	for	
the	programme	as	service	in	kind,	venues	may	also	be	
provided	in	this	way.	A	mutual	benefit	was	recognized	in	
having	agencies	provide	facilitators	to	the	programme.	
Firstly,	the	programme	received	the	benefit	of	having	skilled	
and	knowledgeable	facilitators	and	secondly,	the	agencies	
received	the	benefit	of	having	their	staff	hone	their	skills	and	
knowledge	related	to	working	with	children	and	women,	
added	strengths	that	they	could	bring	back	to	their	work	
at	their	particular	agency.	This	has	been	demonstrated	by	
the	commitment	of	London	Probation	(in	the	UK)	who	have	
allowed	several	staff	members	to	run	groups.

Collaboration

Collaboration	is	the	absolute	key	to	success	in	operating	a	
Community	Group	Programme.	Having	community	buy-in,	
support	and	partnerships	is	essential	to	sustain	a	healthy	
programme.	The	best	model	available	provides	for	a	single	
access	intake	process	that	is	coordinated	by	one	agency.	
This	coordinating	body	is	responsible	for	all	facets	of	
operating,	organizing,	scheduling,	facilitating,	developing,	
training	and	sustaining	the	programme	in	consultation	
with	the	community	advisory	committee.	The	community	
partners	provide	skilled	and	knowledgeable	facilitators,	
space,	referrals,	support	and	guidance	to	the	programme.

In	order	to	achieve	true	collaboration	in	developing	a	
Community	Group	Programme,	community	partners	must	
be	brought	on	board	in	all	facets	of	the	programme.	This	
begins	with	establishing	a	strong	advisory	committee.	It	
is	recommended	that	the	advisory	committee	members	
consist	mainly	of	individuals	at	a	management	level	within	
the	participating	agency.	The	function	of	the	Advisory	
Committee	is	to	assist	the	programme	in	operating,	
developing,	advocating	for	services,	implementation	of	
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the	early	stages	of	collecting	
referral	forms,	to	selection	of	
group	members	and	structuring	
of	the	group	programme.	While	
there	are	specific	details	about	the	
programme	we	realise	not	all	areas	
have	the	same	systems	or	support	
to	operate	it	in	the	way	we	have	
described.	As	such,	programme	
variations	and	adaptations	may	be	
necessary	to	implement	the	model	
successfully	elsewhere.	

referral form 

Collecting	information	in	a	formal	
manner	regarding	interest	in	the	
programme	will	assist	programme
organisers	on	many	levels.	Detailed	
information	about	the	child’s	name,	
age,	school,	and	any	learning	or	
access	needs	help	coordinators	
to	place	children	in	age	related	
appropriate	groups.	Specific	details	
and	information	can	be	gathered	
at	the	first	contact	on	the	phone	
and	at	the	pre	group	meeting.	A	
secondary	contact	number	is	useful	
on	a	referral	form	as	women	may	
relocate	while	waiting	for	a	place	in	
the	programme.

In	the	UK,	geographical	regions	
and	boroughs	may	wish	to	devise	
a	referral	form	that	is	individualised	
to	their	service’s	needs.	Many	
areas	already	running	groups	have	
devised	their	own	referral	forms	or	
stated	that	a	referral	requires	a	CAF	
(common	assessment	framework)	
be	completed	for	the	child	or	family.	

levels	to	participate’.	All	five	
outcomes	of	every	Child	Matters	
was	met	by	the	group	programme	
as	well	as	helping	to	prevent	‘long	
term	trauma’	to	children.

summary

Key	areas	have	been	identified	in	
the	successful	management	of	a	
Community	Group	Programme	
including	vision,	guiding	principles	
and	mission,	funding,	collaboration,	
administration	and	research.	Many	
communities	will	have	varying	
amounts	of	collaboration,	funding	
and	support.	Beginning	from	a	place	
of	developing	a	shared	vision	will	
guide	a	community	in	developing	a	
programme	that	best	serves	children	
and	their	mothers.	Coming	from	an	
informed	perspective	of	the	issues	of	
domestic	abuse	and	the	impact	on	
children	is	vital	for	the	development	
of	a	shared	vision.
While	each	community	will	need	to	
structure	its	programme	to	meet	
its	needs	and	challenges,	the	
hope	is	that	this	manual	will	allow	
communities	to	have	a	foundation	
on	which	to	build	their	programmes	
upon.	Working	together,	we	can	
all	make	a	difference	in	the	lives	
of	the	children	and	women	in	our	
communities.

Getting started

This	chapter	provides	detailed	
information	on	putting	the	children’s	
group	programme	together	from	

from	Middlesex	University	were	commissioned	by	AVA	
to	evaluate	the	programme	and	have	developed	a	set	of	
evaluation	tools	that	can	be	used	pre	and	post	groups	in	
order	to	measure	the	outcomes	for	mothers	and	children.	
The	full	evaluation	report	can	be	found	on	the	AVA	website	
along	with	other	evaluations	from	Canada,	the	London	
Borough	of	Sutton	and	Scottish	Women’s	Aid	with	whom	
AVA	has	a	partnership.

Evaluation	findings	from	the	studies	mentioned	have	
included:

•		Positive	satisfaction	ratings	post	group	from	mothers	and	
children

•		Children	improved	in	ability	to	identify	abusive	actions	and	
behaviours

•		Far	fewer	children	indicating	they	would	try	to	intervene	in	
abusive	incidents	post	group

•		Far	fewer	children	condoning	any	type	of	violence	post	
group

•		Fewer	children	feeling	that	they	were	the	cause	or	to	
blame	for	the	violence

•		Children	improving	in	their	strategies	to	manage		
interpersonal	conflict

•	Managing	feelings	appropriately

•	Resolving	conflict	appropriately

•	Understanding	that	this	happens	to	other	people	as	well

•	Learning	that	it	is	ok	to	talk	about	what	happened

•	Groups	are	fun!

Additionally	evaluations	found	that	the	programme	enabled	
children	‘with	a	wide	range	of	needs	and	communication	
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and	statutory	agencies.	While	
facilitators	experience	in	working	
with	the	model	is	not	necessary,	
it	helps	if	they	have	experience	of	
running	group	work	of	some	kind,	
and	of	course	a	gendered	analysis	
of	domestic	abuse	is	imperative.	
AVA	offer	training	throughout	the	
year	in	the	model	and	then	local	co-
ordinators	and	facilitators	may	offer	
more	specific	experiential	training	to	
new	facilitators	by	enabling	them	to	
co-facilitate	or	observe	a	group	with	
an	experienced	facilitator.

In	London	England	groups	
facilitators	have	been	drawn	from	
a	diverse	range	of	agencies.	
Examples	include	London	Probation	
who	have	enabled	staff	to	attend	
training	and	given	them	time	to	co	
facilitate	groups,	Children’s	Social	
care,	Early	Intervention	Services,	
education	–	especially	borough	
Behaviour	Support	teams,	CAMHS,	
Health	Visiting	and	School	Nursing	
Services,	and	a	range	of	voluntary	
sector	agencies	,mostly	those	
specialising	in	providing	VAWG	
services	or	safe	contact	facilities	for	
children.

All	staff	have	been	offered	free	
training	by	AVA	(Against	Violence	
and	Abuse)	who	were	successfully	
funded	by	Comic	Relief	to	enable	
boroughs	across	London	to	facilitate	
groups.	

All	staff	attending	the	training	
events	have	previously	undertaken	

sexually	abused	and	received	no	
treatment.	Sexual	abuse	is	the	most	
salient	issue	an	may	mean	that	
the	child	is	not	yet	ready	to	attend	
a	group.	Facilitators	can	provide	
referrals	for	counselling	and	support	
elsewhere.

In	one	community,	a	mother	was	
murdered	by	her	abusive	partner	and	
the	children	were	referred	to	group.	
The	children	were	grieving	and	not	
ready	to	come	into	group.	The	grief	
over	the	loss	of	their	mother	was	
the	most	salient	issue	that	needed	
to	be	dealt	with	before	the	children	
could	come	into	group,	if	ever.	The	
programme	is	not	appropriate	for	
every	child	and	every	child	needs	to	
be	assessed	accordingly.	All	children	
are	reassessed	at	the	time	of	a	
group	placement	becoming	available	
to	them.

Also,	one	of	the	challenges	of	the	
programme	is	locating	women	once	
a	place	becomes	available	for	their	
children.	The	alternative	telephone	
number	on	the	back	of	the	form	has	
helped	somewhat,	however,	this	
process	of	connecting	with	women	
at	the	point	of	the	referral	helps	
significantly.

selection of group 
facilitators

The	Community	Group	Programme’s	
collaborative	model	flourishes	
by	working	with	diverse	group	
facilitators	from	a	variety	of	voluntary	

For	those	children	involved	with	Children’s	Social	Care	a	
copy	of	the	initial	or	core	assessment	or	child	protection	
plan	is	useful	for	facilitators	to	see	prior	to	engaging	with		
the	family.

referral Process

Upon	receipt	of	the	referral	form,	programme	coordinator’s	
will	telephone	or	send	a	letter	to	the	mother	to	indicate	
acknowledgement	of	the	form.	At	that	point	of	contact	a	
meeting	time	is	arranged	to	discuss	the	Community	Group	
Programme	more	extensively.	It	is	usually	the	facilitators	
who	will	be	running	the	groups	that	attend	this	meeting,	so	
that	the	mothers	and	children	can	get	to	know	them.
As	children	and	their	mother’s	sometimes	wait	a	while	
to	start	group,	the	purpose	of	the	meeting	provides	an	
opportunity	to:

•		Describe	more	fully	what	the	programme	is	and	what	it		
is	not;

•	Develop	a	safety	plan	if	required;

•		Begin	initial	assessment	regarding	appropriateness	of		
the	referral;

•		Connect	the	family	to	other	resources	while	waiting	for	
group;

•		Ensure	correct	contact	information	and	encourage	
women	to	connect	with	coordinators	if	the	information	
changes;	and

•		Provide	an	estimated	timeframe	for	when	they	will	be	
participating	in	the	group.

During	the	initial	contact	facilitators	are	able	to	begin	
an	assessment	of	the	child’s	appropriateness	for	the	
programme;	for	example,	if	a	woman	is	living	in	temporary	
housing,	facilitators	can	inform	the	mother	that	group	is	
best	when	they	have	stable	housing.	Or,	a	may	have	been	



W
e
e
k

 5

10 Week 5    22IntroduCtIon   22

In
tr

o
d

u
c
tI

o
n

21

group	(remembering	that	they	may	
be	from	different	agencies);

•		Contact	families	from	the	waiting	
list.	Initiate	assessment	at	this	
contact;

•		Schedule	pre-group	meetings/
assessments;

•		Make	transportation	arrangements	
if	necessary;

•		Prepare	information	letter	for	
mothers/carers;

•	Prepare	school	letter	if	required;

•	Prepare	group	information	binder;

•	Photocopy	group	material;

•		Prepare	resources	needed	for	
groups	(group	kit);

•	Purchase	snacks;

•	Meet	with	group	facilitators;

•	Complete	pre-group	meetings;

•	Begin	group;

•		Group	Kits	-	Group	kits	are	simply		
containers	that	hold	all	the	group	
supplies.	Many	facilitators	have	
a	preference	of	how	they	like	
to	organise	group	supplies	and	
materials.	The	Community	Group	
Programme	personalises	each	kit	
and	container	to	the	specific	age	

to	think	about	how	they	want	to	
connect	with	their	children	about	
the	group	content	after	the	child	has	
completed	the	session.	Mothers	and	
their	children	tend	to	discuss	the	
group	content	throughout	the	week	
until	the	next	group	session.	Finally,	
the	implementation	of	the	model	in	
the	suggested	format	is	more	cost	
effective	than	running	the	group	
simultaneously.	For	example:	one	
mothers’	group	and	two	children’s	
groups	running	at	the	exact	same	
time	together.	This	model	would	
require	6	trained	facilitators	at	the	
exact	same	time	(two	per	group).

Group preparation list

There	are	many	steps	to	organising	
the	Programme.	A	checklist	has	
been	developed	to	help	ensure	all	
tasks	are	completed.

Group Preparation Check List
•	Organise	group	schedule	(including	
times,	dates,	location);

•	Consider	group	age	ranges	based	
referrals;

•	Decide	on	number	of	groups;

•	Appropriate	days	and	times;

•	Availability	of	facilitators;

•		Reserve	group	location	space	
(group	room);

•		Co-facilitators	to	meet	prior	to	

basic	domestic	violence	awareness	training	as	a	minimum	
standard	although	the	majority	are	working	in	the	violence	
against	women	and	girls	(VAWG)	field	and	have	had	a	
variety	of	extensive	training	experiences	before	attending	
training	to	facilitate	groups.	AVA	ensure	that	those	attending	
training	are	suitable	to	run	groups	via	a	detailed	booking	
form	and	also	ensure	that	those	applying	for	training	have	
approval	from	their	managers	to	attend	the	full	course	and	
to	also	commit	to	running	a	group	within	six	months	of	
attending	training.

Concurrent Group schedule

The	Concurrent	Model	offers	groups	to	both	children	and	
their	mothers.	The	programme	is	organized	in	a	way	that	
mothers	come	in	to	the	group	separately	from	their	children.	
There	are	many	benefits	to	implementing	the	model	in	this	
way.	Firstly,	if	a	mother	is	unavailable	to	participate	in	the	
programme,	her	children	still	can.	While	a	reason	is	never	
necessary	for	women	not	to	participate,	and	participation	
is	voluntary	some	women	may	decide	not	to	participate	
because	of	personal	reasons,	employment,	or	possibly	
for	mental	health	reasons.	A	child	may	be	in	foster	care	
thus	their	biological	mother	is	unavailable.	Also,	a	mother	
with	more	than	one	child	may	choose	to	participate	in	
one	of	the	concurrent	mothers’	groups	while	her	children	
continue	to	participate	in	group	at	later	dates.	A	programme	
implemented	simultaneously,	such	as	the	mothers	attending	
group	at	the	exact	same	time	as	the	children	may	exclude	
children	from	participating.	

Secondly,	this	model	provides	information	to	mothers	
about	their	child’s	group	prior	to	their	children	attending	the	
session.	This	offers	the	opportunity	for	mothers	to	connect	
with	their	children	about	the	pending	group	content.	
Children	feel	prepared	coming	in	to	the	group	session	and	
even	pleased	with	themselves	because	they	know	about	
the	group	material.	This	reduces	some	children’s	potential	
anxiety	about	the	group.	It	also	prepares	mothers	for	
some	behaviour	related	to	the	group	topic	and	process.	
This	implementation	of	the	model	offers	the	mothers	time	
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toddler	groups	prior	to	attending	the	
group	programme.	In	adolescence,	
where	age	enjoys	greater	status	and	
privileges,	it	is	important	to	strive	for	
similar	age	groups.

Children	functioning	at	a	lower	
developmental	level	can	also	
participate	in	the	group,	however,	
careful	placement	is	required.	For	
example,	if	a	9	year	old	child	is	
functioning	at	a	6	year	old	level,	an	
appropriate	placement	may	be	in	a	6	
–	8	year	old	or	7	–	9	year	old	group	
setting.	AVA	have	been	working	
with	Respond	who	have	developed	
group	work	materials	for	children	
with	learning	disabilities.

Gender

The	gender	of	the	members	is	less	
important	in	the	younger	groups,	
however,	coeducational	groups
of	adolescents	tend	to	be	
very	successful	in	addressing	
gender-related	issues.	Many	girls	
participating	in	the	programme	have	
already	experienced	isolation	so	it	
is	imperative	to	consider	this	when	
putting	the	group	together.	While	
it	is	best	to	have	an	even	split	of	
gender	it	is	not	always	possible.	
Most	groups	have	about	8	children	
in	the	group.	No	less	than	three	
of	a	specific	gender	would	be	
appropriate.	If	three	girls	were	in	the	
group	and	one	was	absent,	then	
there	would	still	be	two	girls	to	pair	
together.

Snacks
It	is	important	to	offer	healthy	
nutritious	snacks	during	the	group	
sessions.	Some	suggestions	include:

•	Water
•	Real	juice
•	Fresh	fruit
•	Vegetables	and	dip
•	Toast
•	Cheese	and	crackers
•	Yogurt
•	Muffins
•	Cereal	bars
•	Popcorn

selection of Group 
Members

Age
The	sessions	in	the	manual	have	
been	designed	to	serve	children	
aged	four	to	21	years.	Groups	
usually	consist	of	children	who	
are	close	in	age,	maturity	and	
developmental	level.	For	example,	
separate	groups	might	be	held	for	6	
to	8	year	olds,	7	to	9	year	olds,	and	
10	to	11	year	olds.

Preschool	groups	are	for	children	
4	to	6	years	of	age.	Ideally,	group	
coordinators	would	not	mix	
preschool	age	children	with	primary	
school	age	children	or	primary	
school	age	children	with	children	
attending	secondary	school.

Preschool	children	may	benefit	from	
participating	in	a	group	experience	
such	as	child	care	or	nursery	or	

of	the	group	members.	Each	group	has	two	containers.	
One	container	is	a	portable	file	carrier.	Each	session’s	
agenda	and	hand	out	material	is	organised	in	a	separate	
file.	This	makes	the	material	easily	accessible	and	well	
organised.	A	copy	of	this	manual	is	also	included	in	
the	file	carrier.	The	second	container	is	a	place	for	all	
other	group	supplies	including	arts	and	crafts	supplies,	
puppets,	affirmation	cards	and	the	books	and	/	or	DVD	
resources	for	the	group	etc.

Some	suggested	supplies	include:

•	White	paper

•	Coloured	paper

•	Glue

•	Scissors

•	Tape

•		Children’s	washable	markers		
(thin	&	thick)

•	Flip	chart	markers

•	Stickers

•	Pencils/	crayons

•	Post	it	note

•	Stress	balls

•	Play	dough	or	modelling	clay

•	Pens

•	Pencils,	pencil	sharpener
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be	psychologically	distressed	as	a	
consequence	of	the	violence	and	
some	of	these	children	will	require	
specialised	support	from	CAMHS	
services.	It	is	imperative	that	
group	programmes	develop	good	
connections	with	those	staff	in	these	
specialised	services.	Children	who	
are	suicidal	or	diagnosed	with	PTSD	
(post-traumatic	stress	disorder)	
conduct	disorder	and	ODD
(oppositional	defiance	disorder)	
are	likely	to	be	inappropriate	for	
the	programme	and	a	group	
intervention.	After	appropriate	
treatment	and	a	period	of	stability	
children	with	PTSD	or	suicidal
ideation	could	be	reassessed	for	the	
programme.

For	children	with	severe	anxiety	
or	aggression	facilitators	need	to	
consider	how	this	may	present	
itself	in	a	group	setting.	Talking	to	
others	involved	in	the	care	of	the	
child	or	staff	at	the	child’s	school	
can	help	guide	decisions	about	how	
appropriate	group	may	be	for	the	
child.	Children	who	do	not	have	any	
memory	of	the	violence	should	not	
be	accepted	onto	group,	although	
this	may	be	a	means	of	coping,	they	
would	still	not	be	appropriate	for	
group	until	the	situation	changes.	
This	list	is	not	intended	to	be	
exclusive	but	merely	as	a	guideline	
in	assessing	children	for	group	
appropriateness.	Intervention	is	
most	helpful	when	matched	to	each	
child’s	unique	situation.	In	many	
situations

communities	where	services	are	
limited	or	have	high	waiting	lists,	
programmes	like	this	can	be	seen	
as	a	“catch	all”	for	children	who	
have	been	exposed	to	domestic	
abuse	and	are	presenting	with	some	
difficulties.	It	is	most	important	for	
practitioners	to	know	that	the	group	
programme	is	not	a	“one	size	fits	
all”	approach.	Not	all	children	are	
appropriate	for	the	group	and	thus	
need	to	be	assessed	appropriately.

According	to	(Cunningham	and	
Baker,	2004)	practitioners	need	
to	determine	if	the	child’s	difficult	
behaviours	can	be	connected	to	
the	domestic	abuse.	If	they	are,	
practitioners	then	need	to	find	out	
about	the	child’s	interpretations,	in	
order	to	assess	the	appropriateness	
for	the	group.

To	be	suitable	to	attend	groups,	
families	must	no	longer	be	living	
with	the	perpetrator,	although	
they	can	still	be	having	contact.	
Children	would	not	be	assessed	
as	appropriate	for	group	if	there	
were	immediate	concerns	for	family	
safety	or	continuing	post	separation	
violence	especially	related	to	child	
contact.	Likewise	children	recently	
accommodated	by	Social	Services	
should	be	given	time	to	adapt	
to	their	new	placement	before	
considering	group.	Children	and	
families	need	to	be	relatively	safe	
and	secure	in	order	to	gain	the	most	
benefits	from	the	programme.	A	
significant	number	of	children	may	

It	is	also	important	to	consider	the	gender	of	the	facilitators.	
Ideally,	there	should	be	a	male	and	female	facilitator	for	
each	group.	This	is	especially	important	for	the	adolescent	
groups	as	facilitators	can	model	respectful	healthy	
relationships.	Often	there	are	few	men	working	in	the	
VAWG	sector,	so	it	is	imperative	to	build	good	working	
relationships	with	other	sectors	(such	as	probation	or	the	
youth	service)	where	men	are	more	likely	to	work	and	who	
would	be	able	to	facilitate	groups.

Assessment of Group Members

Engaging children and mothers in group
Making	contact	with	women	and	children	regarding	
participation	in-group	may	depend	to	some	extent	
upon	local	arrangements	regarding	referral	pathways	
and	responses.	However,	seeking	help	from	agencies	
about	domestic	abuse	is	a	complex	matter.	Women	
frequently	make	contact	with	a	number	of	agencies	before	
obtaining	the	help	they	need	and	for	women	from	minority	
backgrounds	the	challenge	is	even	greater.	

If	women	are	seeking	help	from	the	programme	either	
through	self	or	professional	referral	it	is	likely	that	their	
level	of	anxiety	or	reservations	will	be	high.	Many	women	
may	wish	their	child	to	participate	but	be	less	certain	
about	themselves.	Even	in	the	long	term	women	leaving	
an	abusive	relationship	encounter	practical	and	emotional	
challenges,	which	can	make	the	thought	of	participating	in	
a	group	overwhelming	(Paddon	2007).

For	women	in	these	circumstances	life	may	still	be	
unsettled.	Often	facilitators	are	faced	with	obsolete	or	
disconnected	phone	numbers	as	women	have	moved	on	
to	new	areas	with	new	contact	details.	Having	links	with	
partner	agencies	likely	to	have	up	to	date	details	can	be	
most	helpful	especially	universal	services	like	schools	and	
health	care.	

The	assessment	process	is	essential	in	determining	
the	child’s	appropriateness	for	group.	Unfortunately,	in	



W
e
e
k

 5

10 Week 5    22

In
tr

o
d

u
c
tI

o
n

IntroduCtIon    2827

However,	the	conversation	is	more	
than	just	making	contact	and	
providing	information.	This	initial	
contact	is	about	engaging	with	
women	as	mothers	and	encouraging	
their	participation	in-group.	Often	
one	of	the	best	ways	to	achieve	
this	is	to	explain	that	you	need	
their	help	to	understand	their	child	
and	the	child’s	experience.	Asking	
women	if	they	mind	you	asking	
some	questions	about	what	has	
happened	in	the	family	and	to	their	
child	is	both	respectful	as	well	as	a	
means	to	validate	her	as	the	expert	
about	her	child.	It	is	advisable	to	
have	the	conversation	about	the	
child	and	the	child’s	needs	before	
discussing	maternal	participation	
in-group.	Questions	should	be	
posed	that	are	both	informative	to	
group	assessment	process	but	also	
that	indicates	to	the	mother	your	
interest	and	concern	for	her	child.	
Questions	of	this	nature	are	likely	to	
reassure	women	and	reduce	some	
of	their	anxieties	about	engaging	
in	the	programme.	Some	possible	
questions	could	include:

•		Asking	about	how	their	child	is		
doing	now

•		Are	they	settled	at	playgroup/	
school/college

•		Has	mum	any	current	concerns	for	
her	child

•		How	does	mum	think	her	child	
copes	with	what	has	happened

They	need	to	be	informed	that	
the	referral	has	been	received	
and	that	you	are	making	contact	
to	discuss	this	further	to	decide	if	
they	wish	to	proceed.	This	is	itself	
is	an	empowering	moment	for	
women	as	they	understand	they	
have	choice	and	decision	making	
options.	Inherent	in	this	statement	
is	the	belief	that	mothers	are	well	
placed	to	make	decisions	about	
the	needs	of	their	children.	In	this	
conversation	women	need	to	be	
provided	with	key	information	about	
the	programme.	

This	should	include:
•		Information	about	what	the	

programme	is

•		How	it	may	be	beneficial	to	their	
child/	children

•		Practical	information	regarding	
time	and	length	of	group,	day	of	
week	and	venue

•		Information	about	other	local	
community	resources	that	may	be	
useful	to	the	family

•		An	estimated	timeframe	for	start	
date	for	group

•		Coordinators	name	and	contact	
details

•		Offering	to	post	group	information	
leaflets	to	her	home	address	if	it	
is	safe	to	do	so	and	she	would	be	
interested

providing	support	for	the	mother	and	helping	to	strengthen	
her	will	in	turn	strengthen	her	children.

Preparation of Group Members – 4 step 
entry into Group

The	four	step	entry	process	into	the	group	programme	is	
integral	for	assessing	children’s	appropriateness	for	group.	
The	four	steps	are:

Step 1 - Phone contact
When	a	place	becomes	available	for	the	child	to	participate	
in	the	group,	the	mother	is	contacted	(preferably	within	
two	weeks	or	sooner	if	possible)	to	acknowledge	receipt	
of	the	referral.	How	this	initial	contact	is	handled	may	well	
determine	the	course	of	future	engagement	and	given	the	
reservations	women	may	have	it	will	be	critical	to	convey	
to	women	in	these	initial	conversations	the	message	that	
participation	in	the	mother’s	group	is	primarily	for	the	benefit	
of	the	children.

One	of	the	paramount	aims	of	the	programme	is	to	maintain	
mother	and	child	safety.	Workers	may	encounter	phone	
calls	answered	by	other	family	members	or	males	whose	
relationship	to	the	mother	is	not	determined.	Until	we	make	
contact	with	the	mother	we	should	assume	we	might	not	
be	aware	of	all	the	details	of	the	abuse.	Referrers	may	know	
some	of	the	history	but	not	all.	Women	may	have	started	
new	relationships	or	be	residing	with	family	members	who	
are	unaware	of	or	not	fully	informed	about	the	abuse.	It	is	
advisable	in	these	circumstances	to	state	that	you	will	call	
back	at	a	later	time.

The	importance	of	the	tone	of	this	first	conversation	cannot	
be	overstated.	Women	will	be	listening	carefully	to	what	you	
say	and	how	you	say	it.	Previous	professional	and	personal	
encounters	may	have	left	women	feeling	judged	and	at	fault	
and	they	will	be	examining	carefully	what	you	say	and	the	
manner	in	which	it	is	said.	

At	this	point	women	need	basic	information	about	the	
programme.		
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•		Discuss	with	women	from	BMER	
communities	any	additional	
challenges	they	may	be	facing

•		Discuss	with	women	wider	
community	support	if	needed

•		If	a	woman	has	disabilities	
reassure	her	about	the	inclusivity	
of	the	programme	and	explore	
what	additional	help	/	adaptations	
might	make	her	attendance	more	
manageable

•		Acknowledge	that	she	may	feel	
anxious	about	her	and	her	child	
participating	in	a	group	of	this	
nature

•		Listen	to	and	validate	her	feelings	
and	respond	to	questions	she	may	
ask

•		Explain	to	her	that	the	group	is	
designed	to	keep	women	safe	
both	physically	and	emotionally.	
Give	her	concrete	examples	of	
this	for	example	group	rules	and	
confidentiality

•		Explain	that	maternal	participation	
although	desirable,	is	voluntary.	
The	choice	is	hers.

•		She	does	not	have	to	decide	right	
now.	She	can	think	about	it	and	
reflect	upon	it	as	she	and	her	child	
meet	facilitators	for	the	group	
assessment.

In	discussion	with	the	mother,	you	
can	also	gather	an	understanding	
of	the	past	violence	(type,	duration,	
frequency,	severity,	recency.	Talk	
about	how	the	child	is	doing	and	if	
there	are	any	concerns.	Ask	about	
coping	strategies	especially	those	no	
longer	helpful	and	what	other	forms	
of	violence	that	child	may	have	
experienced.	At	this	point	it	is	also	
appropriate	to	discuss	other
adversities	such	as	living	
circumstances,	poverty,	mother’s	
well-being.

As	the	conversation	moves	on	from	
practical	information	and	discussion	
about	the	child	coordinators	need	to	
discuss	with	the	mother	her	possible	
participation	in	the	mothers	group.	

There	are	some	key	messages	
and	approaches	we	can	covey	to	
women	in	this	conversation	that	may	
encourage	participation.	

These	are:
•		The	group	is	there	to	provide	

mothers	with	information	about	
their	child’s	participation	in	group

•		The	programme	is	NOT	a	survivors	
group	and	women	are	NOT	
expected	to	disclose	and	share	
personal	experiences

•		A	mothers	participation	will	be	
INVALUABLE	towards	supporting	
her	child

•		Some	children	find	it	easier	to	
attend	if	mum	does	too

•		Is	the	coping	a	helpful	tool	or	unhelpful	(Does	it	create	
difficulties	at	home,	for	example	school	refusing,		
truanting	etc)

•		Asking	mum	if	she	feels	confident	to	discuss	group	with	
her	child	and	if	not	supporting	her	in	thinking	about	what	
to	say	in	that	conversation

•		Asking	about	contact	arrangements	and	how	well	that	is	
managed

•		Asking	about	her	child’s	likes	and	dislikes-	favourite	toys,	
hobbies	etc.	This	information	can	be	useful	in	planning	the	
assessment	visit	to	the	child

•		If	children	are	from	BMER	communities	or	have	disabilities	
the	impact	of	these	should	also	be	discussed	with	the	
mother.

Asking	about	the	child	tells	women	that	we	are	interested	in	
their	child	and	the	child’s	welfare.	Many	women’s	anxieties	
will	be	in	relation	to	talking	about	the	abuse	(again).	
Although	this	clearly	has	to	be	part	of	the	conversation	the	
manner	in	which	we	lead	into	those	

discussions	can	help	make	this	easier	for	mums	to	share	
and	participate	in.

It	is	helpful	if	women	understand	that	the	need	to	ask	about	
past	violence	and	abuse	is	because	we	need	to	consider	
carefully	how	exposure	to	that	may	have	affected	their	child	
rather	than	wanting	to	hear	about	their	experiences	as	a	
woman.	At	this	stage	most	women	are	engaging	with	staff,	
as	they	want	some	help	for	their	child	and	will	find	it	easier	
to	share	information	on	this	basis.	Explaining	to	women	
that	children	respond	differently	to	exposure	to	abuse	helps	
them	grasp	why	we	need	to	ask	such	questions	in	relation	
to	their	child’s	experience.	For	women	who	have	more	than	
one	child	the	perfect	illustration	for	this	is	often	between	
siblings	who	may	have	responded	and	reacted	to	the
abuse	in	varying	ways.	Invariably	women	find	this	example	
easy	to	relate	to.
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meet	the	facilitators	and	learn	
about	the	group;

2.		Facilitators	get	to	know	child	and	
mother	and	talk	about	why	they	
are	there;

3.		The	children’s	facilitator	initiates	
activity	with	child	while	mother	
meets	with	mother’s	group	
worker.

Step 3 - Second meeting
The	children’s	facilitators	meet	with	
the	mother	and	the	child	to	talk	
about	memories	of	hurting	in	the	
family	between	the	mother	and	
the	father	(partner,	boyfriend	etc.)	
The	assessment	process	for	group	
entry	is	essential	to	determine	the	
child’s	appropriateness	for	group.	
This	is	best	when	rapport	has	
begun	with	the	first	meeting	in	
Step	2.	Not	all	children	exposed	to	
domestic	abuse	will	either	need	a	
programme	or	be	appropriate	for	
one.	Children	are	normally	referred	
to	a	group	programme	because	
they	are	exhibiting	problematic	or	
worrying	behaviours	or	because	their	
mother	has	expressed	a	concern	
for	the	child’s	welfare.	Baker	and	
Cunningham	2004	state	that	in	order	
to	establish	if	a	group	is	appropriate	
for	a	child	practitioners	need	to	
determine	that	the	behaviours	or	
concerns	are	actually	connected	to	
the	domestic	abuse.	If	they	are	then	
the	child’s	interpretations	need	to	be	
explored	in	order	to	determine	if	a	
group	intervention	might	be	helpful.	

6.		Talk	about	how	to	approach	their	
child	about	group,

7.		Book	appointments	for	mother’s	
group	meeting	and	child’s	
meeting	to	build	rapport	and	
share	information	about	group	
and	another	meeting	specifically	
for	the	child	to	discuss	memories;

8.		Review	safety	of	worker	attending	
a	home	appointment.

Step 2 - First meeting
The	child	and	the	mother	meet	
with	the	group	facilitators	and	learn	
about	the	group.	They	get	to	know	
each	other	and	talk	about	why	they	
are	there.	The	children’s	facilitator	
initiates	an	activity	with	the	child	
while	the	mother	meets	with	her	
own	group	leader.	It	is	best	that	the	
mother	has	the	opportunity	to	meet	
privately	with	the	facilitator	in	order	
for	her	to	feel	more	comfortable	
talking	about	what	happened.	If	
this	is	not	possible,	a	plan	may	be	
needed	to	organise	another	meeting	
with	the	mother	or	a	further	phone	
call	to	discuss	what	happened.	This	
meeting	needs	to	take	place	two	
weeks	before	the	group	beginning.	
Group	meetings	that	are	more	than	
two	weeks	prior	group	beginning	
may	cause	children	to	worry	over	
a	longer	period	of	time	or	they	may	
forget	about	the	group	which	may	
make	it	difficult	to	start.

Check list for Step 2:
1.		The	child	and	her	or	his	mother	

•		Be	respectful	and	supportive	towards	her	no	matter	which	
decision	she	makes

•		Ask	her	how	safe	she	currently	feels	and	does	she	need	
any	assistance	with	safety	measures.

The	most	frequently	encountered	anxiety	from	mothers	at	
this	stage	(who	wish	to	proceed)	is	what	they	should	say	to	
their	child	about	the	visit	or	group.	Some	mothers	may	talk	
openly	to	their	children	or	be	able	to	give	a	brief	idea	of	the	
purpose	of	the	visit.	Yet	there	remain	a	significant	proportion	
of	women	who	are	less	able	to	achieve	this	and	struggle	
with	what	to	say.	It	is	best	to	encourage	these	mothers	to	
attempt	to	give	their	child	some	explanation	of	the	planned	
visit	but	with	language	that	is	simple	and	not	too	long	or	
complicated.	For	example	a	mother	could	be	advised	to	say

‘You	know	how	difficult	things	have	been	for	us	all	after	all	
the	fighting	and	hurting	that	happened	at	home.	Well	I	have	
arranged	for	us	to	meet	someone	who	can	help	you	and	
me	sort	out	how	we	feel	a	bit	better	and	she	is	coming	to	
see	us	on….	It	doesn’t	mean	we	have	to	talk	about	things	
we	don’t	want	to	but	we	can	listen	to	what	she	says	and	
see	if	we	think	what	the	groups	she	tells	us	about	can	help	
us’	Try	and	reassure	mothers	that	the	child	does	not	require	
a	detailed	explanation.	Trying	to	say	something	about	your	
planned	visit	will	be	helpful	as	children	respond	better	when	
they	are	prepared	for	events.	Ask	the	mother	to	tell	the	child	
the	name	of	you	and	your	colleague	and	the	day	you	will	
visit.

Check list for Step 1:
1.		Contact	mother	about	potential	group	opportunity;

2.		Gather	information	about	past	violence;

3.		Discuss	child’s	coping	especially	those	not	helpful;

4.	Discuss	other	adversities;

5.		Provide	information	about	the	mothers	group;
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•		See	the	child	as	an	individual	and	
not	make	assumptions	about	the	
impact	of	the	abuse

•		Ask	about	all	forms	of	violence	
including	bi-directional	violence	as	
many	children	will	have	seen	this	
also

•		Understand	the	child’s	coping	
strategies	both	then	and	now.	
Some	may	be	manifested	in	
behaviours	that	led	to	the	referral

•		Understand	the	child	as	part	of	a	
family	and	look	at	family	strengths	
and	struggles

•		Consider	the	role	the	child	played	
in	the	family	during	and	between	
incidents	and	after	separation

Check list for Step 3:
1.		Second	meeting	to	discuss	

what	happened	in	the	family	and	
provide	more	information	about	
the	group;

2.		Determine	the	appropriateness	
for	group	if	the	child	is	able	to	
acknowledge	what	happened	and	
if	the	child	is	able	to	talk	about	it.

Sample Pre-group Meeting 
Discussion
To	the	Child:	Do	you	know	why	we	
are	here	today?

To	the	Mother:	Can	you	tell	us	why	
you	and	your	child	are	here?

Facilitator:	We	are	here	to	tell	you	

3.		What	would	be	the	most	
profitable	sequencing	of	
interventions,	considering	also	the	
interventions	suggested	for	other	
family	members?

Once	this	has	been	decided	a	
range	of	interventions	according	
to	the	child’s	differential	needs	can	
be	considered.	Possible	options	
include:

•		No	intervention	required	or	not	
currently

•		Supporting	the	mother	to	help	her	
support	her	child

•		Violence	specific	intervention	for	
the	child	(group)

•		Symptom	specific	intervention	
for	the	child	delivered	with	an	
understanding	of	the	context	of	
exposure	to	abuse

Any	assessment	should	make	safety	
a	priority	and	be	child	centred	and	
aimed	at	the	child’s	developmental	
stage	mirroring	the	child’s	use	of	
language	and	matching	the	interview	
style	to	the	child’s	age	and	style	
of	interaction.	Time	should	be	
invested	in	building	a	rapport	with	
the	child	and	assessment	should	be	
conducted	in	a	child	friendly	setting,	
which	often	means	the	family	home	
In	conducting	an	assessment	of	the	
child	the	assessor	must:

In	undertaking	assessments	we	need	to	use	caution	and	
avoid	projecting	adult	solutions	onto	children.	Each	child’s	
response	and	interpretation	will	depend	upon	their	individual	
characteristics,	coping	strategies	and	developmental	stage.	
Not	all	children	need	to	talk	about	the	abuse	in	order	to	
recover	and	the	actual	abuse	of	their	mum	may	not	be	the	
most	salient	issue	for	every	child.	In	fact	interventions	that	
strengthen	and	respect	natural	coping	responses	will	be	
most	helpful.

This	pre-group	meeting	helps	group	leaders	to	determine	if	
the	child	is	able	to	acknowledge	the	violence	and	abuse	in	
the	home	and	if	the	child	is	ready	to	talk	about	it.	If	the	child	
is	having	difficulty	talking	about	what	happened,	facilitators	
may	look	to	mother	for	permission	for	the	child	to	talk	about	
it.	A	child	who	merely	acknowledges	the	abuse	may	still	
be	appropriate	for	group	at	this	point.	A	child	who	denies	
the	abuse	would	not	be	appropriate	for	group	at	this	point.	
This	does	not	mean	that	abuse	didn’t	happen,	the	child	
may	not	be	ready	to	talk	about	it,	they	may	not	have	been	
exposed	to	it	or	they	may	not	remember	it.	All	of	these	
would	determine	that	the	child	may	not	be	suitable	for	the	
group	at	this	time.

Baker	and	Cunningham	2004	suggest	three	questions	that	
can	guide	decision-making	about	interventions.

1.		Does	the	child	display	emotional	and	/	or	behavioural	
difficulties	that	can	be	linked	to	violence?

2.		If	yes,	determine	whether	child’s	interpretation,	concerns	
and	adjustment	indicate	the	need	for:

•		A	violence	specific	intervention		
(e.g.	psycho-educational	group)

•		Other	intervention	(e.g.	Treatment	for	depression,	child	
sexual	abuse,	conduct	disorder,	substance	misuse)

•	Both

•	Neither
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Where	is	dad/	step	dad	now?

What	do	you	think	dad/	step	dad	
would	think	if	you	came	to	a	group?

Children	have	to	be	able	to	
acknowledge	the	hurting	that	
happened	and	talk	about	it.	Children	
who	are	unable	to	do	this	(even	
if	staff	feel	it	is	merely	a	coping	
mechanism)	or	who	deny	the	abuse	
are	NOT	appropriate	for	group.

It	is	important	that	the	child	is	not	
made	to	feel	that	they	did	anything	
wrong,	or	that	they	should	have	
responded	in	a	certain	way.

Step 4 - Child’s choice to  
attend group
In	order	for	children	to	successfully	
integrate	into	the	group,	it	needs	
to	be	about	their	choice	to	attend.	
Children	who	acknowledge	the	
abuse	but	refuse	to	attend	need	to	
be	respected	and	not	admitted	to	
the	group.	Refusal	to	go	is	a	counter	
indicator	to	group.	It	is	important	to	
note,	however,	that	many	children	
have	told	their	mother’s	that	they	
don’t	want	to	go	and	upon	meeting	
facilitators	decide	to	try	the	group.	
This	is	usually	more	common	among	
adolescents.	It	is	important	for	
group	leaders	at	the	second	group	
meeting	to	assess	if	it	would	be	
adverse	for	the	child	to	attend	or	
if	encouragement	to	try	would	be	
suitable.	Facilitators	have	sometimes	
negotiated	with	some	adolescents	to	

How	did	/	do	you	manage	at	
school?

Have	you	told	any	friends	about	
what	happened?

Now	that	mum	and	dad/	step	dad	
are	separated	do	you	find	that	you	
still	think	about	what	happened?
How	much	does	this	bother	you?	
(Some	children	respond	well	to	
scaling	questions	0-10)

When	do	you	think	about	it	most?

Do	the	memories	stop	you	enjoying	
or	doing	things?	If	so	what/	when?

Do	you	ever	have	nightmares?		
Can	you	tell	me	about	them?

Of	all	the	things	that	have	happened	
what’s	the	worst	thing	you	can	
remember?

Are	there	things	that	happened	
at	home	that	you	didn’t	see	but	
someone	else	told	you	about?

Who	do	you	trust	to	talk	to	about	
these	things	and	all	your	feelings?

What	are	things	like	at	home	now?

How	do	you	feel	about	your	family	
now?

How	safe	do	you	feel	now?

How	do	people	show	they	are	angry	
in	your	home	now?	Who	gets	angry	
the	most?

about	a	special	group	for	children	who	have	had	hurting	in	
their	family	between	their	mum	and	dad	(step	father,	mum’s	
boyfriend	–	essential	to	have	this	information	before	the	
meeting	starts).

Suggested questions/prompts:
Do	you	think	fighting	/	hurting	is	something	that	happened	
in	your	family?

Did	you	hear	the	fighting	/	hurting?

What	sort	of	things	/	words	did	you	hear?		
Can	you	remember?

Were	they	hurtful	words	or	kind	words?
Did	you	ever	see	the	fighting	and	hurting?

What	did	you	see?	Are	there	other	things	you	saw	as	well	at	
other	times?

Who	was	shouting	the	most?

Where	would	you	be	when	this	was	all	happening?

Did	you	have	a	safe	place	to	hide?

Did	you	ever	try	and	stop	the	arguments?

What	did	you	do?

Was	it	helpful	or	unhelpful?

Did	anyone	ever	call	the	police	to	help?

What	happened	then?

What	were	you	feeling	when	this	happened?

How	did	you	cope	/	manage	when	all	this	was	happening?

Do	you	still	do	that	now	or	do	you	do	something	else?
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difficulties	are	likely	to	have	problems	
maintaining	pace	with	group	
content,	process	and	friendships.	
Offering	group	content	to	such	
children	either	in	an	individual	format	
or	in	small	groups	with	children	who	
have	compatible	difficulties	will	allow	
for	a	slower	pace	for	discussion	and	
modification	of	group	materials	if	
appropriate.	

Similarly	children	with	Attention	
Deficit	Hyperactivity	Disorder	(adhd),	
attention	deficit	Disorder	(ADD)	or	
children	on	the	Autistic	spectrum	or	
with	Aspergers	Syndrome	are	likely	
also	to	require	modifications	and	
adaptations.	All	of	these	children	will	
benefit	from	groups	being	delivered	
with	smaller	numbers	and	those	with	
ADHD	or	ADD	are	going	to	access	
group	material	more	easily	if	an	extra	
single	facilitator	is	identified	to	help	
‘keep	them	on	track’.

Alternatives	to	group	invariably	
are	dependent	upon	type	and	
availability	of	local	services.	For	
example	In	the	London	Borough	
of	Sutton	children	permanently	
excluded	from	school	(at	Key	stage	
3)	in	specialist	placement	have	the	
issue	and	impact	of	domestic	abuse	
as	a	timetabled	subject	within	the	
curriculum.	Children	at	key	stage	4	
have	domestic	abuse	as	part	of	their	
PSHE	sessions.	These	children	are	
disaffected	youths	often	involved	
with	the	police,	youth	offending	
teams	and	statutory	services.	Many	
are	unlikely	to	commit	to	attending	

person,	parent/carer	and	referrer)	
to	the	local	Child	and	Adolescent	
Mental	Health	Services.	Such	
children	are	likely	to	benefit	more	
from	individual	therapy	and	staff	
within	those	services	can	re	assess	
suitability	for	group	once	individual	
therapy	is	nearing	completion.	Staff	
need	to	be	reassured	that	there	
is	NOT	an	expectation	for	them	
to	suddenly	become	‘experts’	
regarding	child	mental	health.	There	
should	however,	in	the	multi	agency	
collaborative	nature	of	this	work	is	
an	investment	at	both	a	strategic	
and	practitioner	level	to	forge	and	
develop	relationships	with	staff	in	this	
service.	Group	facilitators	need	to	
be	able	to	feel	confident	to	contact	
staff	in	Child	and	adolescent	Mental	
Health	Services	for	consultation	
and	advice	when	they	encounter	
children	in	the	assessment	phase	or	
group	process	whose	behaviour	and	
presentation	gives	them	cause	for	
concern.

For	other	children	the	process	of	
group	in	itself	may	be	too	great	
a	challenge	for	them	to	manage.	
Children	diagnosed	with	conduct	
disorder	are	unlikely	to	be	suitable	
for	group	but	may	benefit	fromgroup	
being	delivered	in	an	individualised	
format.	However,	given	the	
externalising	behaviours	often
associated	with	conduct	disorder	
such	decisions	need	careful	
consideration	and	a	health	and	
safety	risk	assessment.	Children	
with	mild	to	moderate	learning	

try	a	group	for	a	couple	of	sessions	and	after	trying	would	
honour	their	decision	to	leave	if	it	wasn’t	for	them.	This	
strategy	sometimes	helps	children	get	over	initial	anxiety	
about	attending	a	group	for	children	and	adolescents	
exposed	to	violence.	If	a	child	decided	they	want	to	
attend,	this	is	a	good	time	to	do	the	pre-group	evaluation	
questionnaires.

Check list for Step 4:
1.		Ask	children	if	they	would	like	to	attend	the	group.	

Honour	children’s	decision	about	whether	the	group	is	
right	for	them;

2.		Assess	if	it	is	appropriate	to	negotiate	trying	the	group.

As	discussed	earlier,	facilitators	would	provide	more	
detailed	information	about	the	group	to	the	child.	Leaders	
also	ask	about	the	child’s	snack	preference.	This	helps	
children	to	feel	a	part	of	the	group.	Finally,	facilitators	should	
ask	if	the	child	would	like	to	attend	the	group.

Alternatives to group

For	some	children	group	may	not	be	appropriate	or	contra	
indicated.	Some	children	may	not	benefit	from	group	
currently	but	may	be	able	to	do	so	at	some	time	in	the	
future.	It	is	useful	to	consider	both	alternatives	to	group	and	
ways	in	which	children	can	either	be	additionally	supported	
whilst	on	group	or	after	group	has	been	completed.

Some	children	on	assessment	may	appear	to	be	exhibiting	
elements	of	post-traumatic	stress	disorder.	Other	children	
or	young	people	may	have	symptoms	of	depression	or	
other	mental	health	conditions	for	example	eating	disorders,	
drug	and	/or	alcohol	dependency,	obsessive	compulsive
disorder	or	phobias,	fear	and	anxieties	(generalised	anxiety	
disorder).

For	all	children	and	young	people	presenting	with	a	
possible	mental	health	condition	a	referral	will	be	required	
(in	conjunction	with	discussions	with	the	child/	young	
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Assessment recap

•		Children	can	only	attend	group	if	
separation	has	occurred

•		It	is	desirable	for	mothers	to	attend	
too	but	not	compulsory

•		Safety	is	paramount	and	an	
assessment	of	CURRENT	risk	
should	be	made	prior	to	group	
entry

•		The	programme	is	designed	to	
assist	children	recover,	not	provide	
assessment

•		Families	are	most	suited	to	the	
programme	when

•	They	are	safe	secure	and	settled

•		Not	coping	with	other	adversities	
like	insecure	housing/		
family	crisis

•		Have	other	practical	and	
community	supports

•		Express	an	interest	in	the	
programme	themselves	rather	than	
coerced	into	attending

•		The	child	is	assessed	as	
appropriate	and	not	in	need	of	
other	therapeutic	interventions

•		There	are	no	current	known	risks	
posed	by	the	perpetrator

As	with	children	women	also	need	
to	be	assessed	for	group	readiness	

be	supported	post	group	include	in	
addition	to	those	mentioned	above	
include:

•		Providing	emotional	and	practical	
support	to	the	child’s	mother	to	
assist	her	in	supporting	her	child.

•		Mentoring	either	within	school	or	
the	home	or	a	combination	of	the	
two

•		Assistance	in	school	from	the	local	
behaviour	support	team

•	Nurture	groups

•		Social	and	emotional	aspects	
of	learning	(SEAL)	within	school	
curriculum

•		Identifying	safe	and	trusted	adults	
for	the	child	/	young	person	to	talk	
and	confide	in

•	School	nurse	drop	ins

•		Access	to	staff,	often	school	
based,	trained	in	the	‘Talk	and	
Draw’	technique

•		Support	with	extra	curricular	
activities	that	provide	structure,	
boundaries	and	positive	role	
modelling.	Local	Play	and	Youth	
services	are	ideal	for	this

a	community	group	but	this	innovative	approach	has	
developed	a	means	to	provide	such	children	a	service	that	
they	may	otherwise	not	have	accessed.

One	of	the	requisites	for	children	to	attend	group	is	to	be	
able	to	acknowledge	the	hurting	that	has	happened	in	
their	family.	Young	children	in	particular	may	be	unable	
or	unwilling	to	do	this	in	either	a	verbal	or	non-verbal	
manner.	The	mothers	of	these	children	however	may	be	
able	to	demonstrate	how	their	child	has	been	impacted	by	
the	abuse	with	accounts	of	regressive	behaviours,	sleep	
disturbances	and	nightmares,	aggression,	withdrawal,	
acting	out	real	events	through	play	and	separation	
anxieties.	For	these	children	therapeutic	options	like	play	
and	art	therapy,	drama	therapy	or	music	therapy	should	be	
considered	as	an	alternative	if	there	is	local	provision.

Sometimes	in	assessment	process	facilitators	also	
encounter	primary	age	children	and	adolescents	who	
although	able	to	articulate	and	acknowledge	what	had	
occurred	within	the	family	are	reticent	or	adamant	that	they	
will	not	take	part	in	a	group.	Of	course	this	may	be	initial	
anxiety	but	we	all	have	individual	preferences	and	likes	and	
dislikes.	These	children	may	benefit	from	exploring	options	
like	the	availability	of	a	key	worker	for	a	more	individualised	
approach	or	support	from	staff	within	school	or	external	
agencies	like	Connexions.

What type of support might children 
need at the end of group?

For	many	children	attending	group	that	in	it	may	be	
sufficient.	However,	for	other	children	referred	to	the	
programme	exposure	to	abuse	may	have	been	of	a	
significant	severity	over	a	long	period	of	time.	For	some	
of	these	children	the	abuse	will	include	direct	child	
maltreatment	and	neglect.	These	children	are	likely	to	
have	additional	needs	or	require	on	going	therapeutic	
work.	Some	options	to	consider	as	to	how	children	can	
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Children	attending	the	programme	
will	present	with	the	full	range	of	
contact	options	with	perpetrators,	
ranging	from	no	contact	to	
supported	or	supervised	contact	and	
unmonitored	contact.	It	is	essential	
that	staff	familiarise	themselves	
with	the	contact	arrangements	for	
each	child	so	they	can	be	alert	to	
changes	or	alterations	in	contact	
arrangements.

There	are	a	number	of	possible	
situations	that	may	indicate	an	
increasing	risk	that	can	arise	with
children	on	group.	Some	possibilities	
include:

1.		The	perpetrator	locates/	is	actively	
trying	to	locate	the	family

2.		The	child	or	mother	disclose	
information	that	suggests	the	risks	
are	escalating

3.		The	mother	reconciles	with	her	ex	
partner

4.		The	child	discloses	abuse	during	
contact

5.		The	child	discloses	abuse	within	
their	mothers	new	relationship

What response should be 
made?

Where	perpetrators	are	believed	to	
have	located	or	be	actively	locating	
the	family	immediate	measures	to	
secure	family	safety	must	be	taken.	

thinking About risk

Children	are	only	considered	for	
the	group	programme	if	separation	
has	occurred.	However,	separation	
does	not	always	equal	safety.	
Ideally	group	programmes	should	
be	delivered	in	areas	that	have	
strong	multi	agency	protocols	and	
responses	to	domestic	abuse.	
Access	to	Multi	Agency	risk
Assessment	conferences	(Maracs)	
and	Independent	Domestic	violence	
advocates	(idvas)	is	helpful	in	
monitoring	and	managing	risks.

There	are	a	variety	of	risk	
assessment	models	and	it	will	be	
agency	and	community	choice	as	
to	which	model	is	their	preference.	
Providing	training	in	the	use	of	
standardised	risk	assessment	
tools	for	facilitators	delivering	
groups	will	help	create	uniformity	
and	a	common	language	and	
understanding.	Professionals	
referring	in	to	the	programme	
particularly	those	with	continuing	
family	contact	must	share	the	
responsibility	for	risk	management.	
Areas	that	have	agreed	inter	agency
information	sharing	protocols	
are	less	likely	to	encounter	major	
difficulties.	One	of	the	benefits	of	
implementing	a	group	programme	
for	children	are	the	way	in	which	the	
work	strengthens	inter
agency	relationships	and	responses	
to	domestic	abuse.

and	the	mother	herself	is	significantly	involved	in	making	
this	decision	(Paddon	M	2007).	It	is	worth	reiterating	yet	
again	that	a	mother’s	attendance	is	voluntary	and	her	
choice.	Some	women	are	too	anxious	or	overwhelmed	to	
participate	in	groups.	Even	when	women	choose	not	to	
participate	staff	should	be	encouraged	to	find	alternative	
ways	to	connect	with	her	individually	in	order	to	keep	her	
informed	of	her	child’s	progress	on	group.	It	is	preferable	
for	women	who	do	not	attend	that	the	choice	is	theirs	and	
not	one	imposed	upon	them	by	facilitators.	However,	there	
are	specific	circumstances	in	which	facilitators	may	have	
justifiable	concerns	about	a	woman’s	participation	in-group.	
These	could	include:

•		Women	coping	with	significant	emotional	stress	that	will	
preclude	them	from	participating	in	group	with	regularity	
and	meaning

•	Women	experiencing	on	going	abuse

•		Women	already	engaged	in	other	interventions	or	
psychological	therapies

•		Women	with	non	stabilised	drug	or	alcohol	dependency	
that	prevents	them	accessing	group	in	a	meaningful	way

•		Women	with	mental	health	problems	like	personality	
disorder	may	not	be	best	suited	to	group

•		Women	with	learning	disabilities	may	need	individual	
support

•		Women	from	minority	groups	who	have	experienced	
multiple	forms	of	abuse	may	require	trauma	recovery	work	
first

Wherever	possible	women	are	encouraged	to	participate	
in	order	to	enhance	their	child’s	experience.	Women	not	
participating	should	have	options	of	other	types	of	support	
(practical	or	emotional)	explored	and	appropriate	referrals	
made	to	partner	agencies.
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thorough	the	initial	risk	assessment	
prior	to	group	and	monitoring	
throughout	group	process	that	we	
may	be	able	to	avoid	some	of	these	
predicaments.

structuring of the Group

The Setting 
The	setting	needs	to	be	a	closed	
room	for	adequate	privacy,	be	
conducive	to	activities,	and	provide	
chairs	and	tables.	In	some	agencies,	
however,	one	may	have	to	do	with	
less	and	to	help	the	members	work	
within	the	available	areas.

Group Size
It	is	important	to	keep	the	group	
small	enough	to	maintain	optimal	
member	to	leader	relationships.	The	
recommended	size	is	a	maximum	
of	6	children	in	the	4	–	7	year	age	
range,	and	a	maximum	of
8	children	for	older	age	groups.	
Children	presenting	with	more	acting	
out	behaviour	may	benefit	from	
participating	in	smaller	groups	so	
facilitators	can	better	support	these	
children	through	the	process.

Group Rules
A	group	that	makes	its	own	rules	
is	more	likely	to	abide	by	them	
(Skidmore	1994).	In	the	first	session,	
rules	or	guidelines	are	discussed	
by	the	group	members	with	a	few	
suggestions	offered	by	facilitators.	
Confidentiality,	respect	for	one	
another,	and	no	hurting	are	key	
rules.

closure	work	for	the	child	and	the	
remaining	group	members	will	be	
essential.	The	London	Borough	
of	Sutton	has	only	allowed	two	
children	to	date	to	continue	in	these	
circumstances.

Children	sometimes	disclose	on	
going	mistreatment	during	contact	
visits.	This	ranges	from	lack	of	
supervision	and	interaction	to	
punitive	parenting,	neglect	and	
abuse.	Clearly	all	disclosures	of
violence	and	abuse	need	to	be	
referred	in	to	the	appropriate	local	
safeguarding	agency.	The	same	
principle	applies	if	children	observe	
fathers	being	abusive	to	new	
partners	during	contact	visits.
Children	cannot	be	referred	to	and	
attend	a	recovery	programme	for	
domestic	abuse	and	the	experiences	
of	continued	exposure	to	abuse	be	
ignored.	This	is	a	difficult	moment	for	
children	as	they	may	wish	to	express	
how	they	feel	as	group	feels	safe	but	
may	be	less	inclined	for	action	to	be
taken,	as	they	fear	the	
repercussions.	Its	is	essential	that	
facilitators	cover	confidentiality	
and	it’s	limitations	thoroughly	in	
both	session	one	with	reminders	in	
subsequent	sessions.	Some	children	
however	share	such	information	as	
they	want	the	abuse	to	stop	and	
trust	staff	to	help	deal	with	the
situation	effectively.

We	can	never	entirely	eliminate	
all	problematic	situations	but	it	is	
clear	from	the	above	that	the	more	

The	same	would	be	applicable	to	escalating	risk	factors	
like	stalking	or	threats	to	kill.	This	will	include	a	referral	to	
MARAC	and	perhaps	also	to	social	services.	The	mother	
and	child	will	require	emotional	support	throughout	this	
process.	Staff	needs	to	consider	if	group	attendance	is	
likely	to	increase	the	risk	to	family	safety.	Families	continuing	
to	attend	group	may	be	more	visible	in	the	community	until	
safety	is	secured.	Each	situation	needs	to	be	considered	
on	an	individual	basis.	If	a	decision	was	taken	to	remove	a	
family	from	group	for	safety	reasons	facilitators	MUST	make	
time	to	meet	with	the	mother	and	child	especially	to	explain	
the	rationale	for	this.	If	at	all	possible	families	should	be	
given	the	option	to	say	‘	goodbye’	to	other	group	members	
and	be	assured	of	a	group	place	at	a	later	date.

If	a	mother	reconciles	with	an	ex	partner	time	must	be	
made	outside	of	group	process	to	discuss	this	change	
in	circumstances	with	the	mother.	Facilitators	need	to	
ascertain	the	safety	of	the	reconciled	relationship	in	order	
for	the	child	to	continue.	Unfortunately,	many	women	may	
not	fully	recognise	or	acknowledge	and	share	with	staff	
continuing	concerns	about	their	partner’s	behaviour	at	this	
stage.	The	child’s	perception	of	the	reconciliation	might	
be	very	different	to	their	mothers	(worried	and	scared)	or	
like	their	mother	the	child	may	be	reticent	to	acknowledge	
continuing	difficulties	as	they	wish	their	father	/	step	father	
to	remain	at	home.	

Ideally	it	would	be	helpful	in	these	circumstances	for	men	
to	be	engaged	in	a	perpetrator	programme	in	a	meaningful	
way.	This	would	assist	in	monitoring	risk.	Furthermore	
staff	may	wish	to	consider	talking	directly	with	the	couple	
together	about	what	this	means	to	their	child.	How	will	the	
father	support	his	child’s	attendance	at	group?	How	will	he	
manage	the	child’s	expression	of	feelings?	Does	he	accept	
responsibility	to	his	child	for	past	actions	and	behaviours?	
Perhaps	if	all	this	was	in	place	with	close	supervision	and	
monitoring	continued	attendance	might	be	possible.

Unfortunately,	this	is	less	likely	to	be	the	case	and	again	
group	may	have	to	be	discontinued.	As	stated	above	



W
e
e
k

 5

10 Week 5    22

In
tr

o
d

u
c
tI

o
n

IntroduCtIon    4645

the	extremely	vocal	child	or	the	
silent	child	can	assist	facilitators	
in	managing	the	practicalities	of	
group	in	a	more	proactive	way.	
In	this	way,	weekly	note	taking	
provides	an	opportunity	to	best	
support	a	child	throughout	the	
group	process.	Themes	may	be	
identified	and	strategies	developed	
to	help	the	child.	For	example:	a	
child	who	talks	over	others	may	
benefit	by	sitting	beside	a	facilitator.	
The	facilitator	can	help	to	cue	
the	child	to	wait	a	turn	to	share	
information.	This	careful	attention	
to	placement	of	group	members	is	
discussed	and	documented	at	the	
end	of	the	session.	Notes	do	not	
include	specific	stories	and	quotes	
from	children	in	order	to	maintain	
their	confidentiality	(the	theoretical	
principle	underpinning	this	is	to	
afford	children	and	their	mother’s	
protection	from	instances	in	which	
group	participation	is	brought	into	
family	law	proceedings,	primarily	
in	relation	to	child	contact,	and	
becomes	used	as	an	additional
tool	of	abuse	towards	the	mother	
and	her	children),	excluding	a	
disclosure	of	abuse	or	neglect.

(1)		After	each	weekly	sessions	group	
facilitators	debrief	and	record	
weekly	sessions.	Concerns	are	
discussed	and	agreed	actions	
taken	if	necessary

(2)		Concerns	that	are	unresolved	
between	facilitators	or	those	
that	require	additional	guidance	

minimum	time	needed	to	prepare	
for	the	session.	It	is	also	important	
to	set	time	aside	after	each	group	
in	order	to	debrief	and	discuss	any	
challenges	and	things	that	may	need	
to	be	put	in	place	for	the		
next	session.

Snacks
An	important	part	of	the	group	is	the	
provision	of	snacks	(usually	halfway	
through	the	session).	It	is	important	
that	snacks	are	nutritious	and	model	
healthy	eating	habits.	Treats	are	still	
appropriate	and	provide	for	some	
fun	in	the	group.	Snack	time	also	
provides	children	the	opportunity	to	
practise	prosocial	skills.	

Remember,	children	love	the	snacks!

Weekly Notes
It	is	worth	remembering	that	the	
purpose	of	the	programme	is	to	
assist	children	and	women	in	the	
recovery	process	from	the	abuse	
they	have	experienced.	The	purpose	
of	the	programme	is	not	to	make	an	
assessment	of	individuals	or	family	
functioning.

However,	individual	and	group	
files	should	be	maintained.	The	
difficulty	staff	will	encounter	more	is	
deciding	what	to	record	rather	than	
the	manner	in	which	the	recording	
is	made.	Group	processenables	
facilitators	to	think	about	both	group	
content	and	themes	that	emerge	
within	individual	groups.	Exploring	
themes	from	group	process	like	

Closed Group
Only	members	selected	at	the	group’s	formation	may	continue	
with	the	programme.	No	new	members	are	added.
Length Of The Group
The	group	programme	is	designed	to	run	for	12	weeks.	
Fewer	sessions	may	compromise	the	benefits	of	the	group.

Meeting Times And Days
Groups	usually	meet	weekly	for	1	-	1.5	hours.	When	
planning	meeting	times,	consider	the	clients’	ability	to	get	to	
the	group.	Children	are	most	alert	in	the	morning	and	more	
suitable	for	group	at	this	time.	Groups	held	after	school	are	
more	difficult	as	children	may	have	spent	considerable	time	
sitting	and	attending	thus	may	need	down	time	or	play	time.	
During	the	summer	holidays,	the	group	could	run	more	than	
once	per	week.	Preschool	groups	are	scheduled	for	one	
hour,	however,	some
preschool	groups	can	handle	longer	groups	while	others	
may	need	to	be	adjusted	to	one	hour.	This	can	be	assessed	
during	the	initial	stages	of	the	group.

Facilitators
Two	facilitators	are	needed	to	facilitate	the	group	although	
only	one	needs	to	be	fully	trained	in	implementing	
the	programme.	The	group	programme	can	provide	
opportunities	for	interested	practitioners	and	students	to	
learn	about	the	programme	by	co-facilitating	a	group.	As	
mentioned,	it	is	ideal	to	have	a	male	and	female	facilitator	
where	possible.	Sometimes	the	same	people	run	the	
mothers	and	the	children’s	groups,	but	it	is	best	if	the	
facilitators	can	be	separate	and	only	run	one	group	at	a	
time.

Programme Planning
An	initial	meeting	with	all	co-facilitators	involved	is	very	
important.	A	plan	of	implementation	is	discussed	and	roles	
are	shared.	Planning	time	prior	to	each	group	session	to	
decide	on	who	is	doing	what	and	how	the	material	will	
be	presented	or	discussed	is	essential.	During	this	time,	
materials	for	the	sessions	can	be	organized	and	prepared.	
Arriving	45	minutes	prior	to	the	children’s	arrival	is	the	
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•		What	would	you	have	liked	to	have	
done	more	of?

•		Was	there	something	about	the	
group	that	you	didn’t	like?

•		Is	there	something	about	the	group	
that	you	wished	was	different?

•		What	did	you	learn	that	you	didn’t	
know?

•		What	was	one	thing	that	you	
learned	from	the	other	group	
members?

You	can	also	use	AVA’s	post	group	
evaluation	tools	in	order	to	produce	
some	more	robust	data	about	the	
groups.

Group debriefing

Facilitators	taking	the	time	to	debrief	
after	group	is	essential	in	reducing	
the	risk	of	vicarious	trauma.	Ensuring	
that	time	is	allotted	for	this	will	help	
to	process	the	group	material	and	
the	impact	of	the	work.	Discussing	
the	children’s	experience	in	group,	
the	stories	they	share	and	how	
they	felt	about	hearing	the	stories	
is	helpful.	Group	leaders	may	also	
benefit	from	professional	supervision	
while	the	group	is	occurring.

Peer Consultation

Peer	Consultation	can	be	held	after	
each	twelve	week	group	schedule.	
Staff	that	participated	in	the	group	

the	group.	They	are	a	synopsis	of	
the	group	material	and	process.	
They	are	not	detailed	accounts	
or	assessments	of	children’s	
participation	in	the	group,	they	
merely	describe	the	child’s	positive	
contribution	in	group.

Post Group Meetings

Post	group	meetings	are	an	
important	part	of	closure	for	the	
group	members.	The	final	meeting	
provides	the	mother	and	child	the	
opportunity	to	reflect	on	the	group	
experience.	Children	are	asked	
about	what	they	liked	and	didn’t	like	
about	group.	They	provide	feedback	
to	facilitators	about	their	personal	
experience	in	an	individual	meeting.	
Facilitators	can	also	provide	some	
feedback	to	the	child	and	mother	
about	the	child’s	experience.	This	
can	be	a	good	time	to	do	any	post	
group	evaluation	work.	The	post	
group	meeting	is	also	an	opportunity	
to	provide	other	referrals	for	further	
support	or	other	services.

sample Post Group 
Meeting:

•		To	Child:	How	are	you	feeling	
about	your	participation	in	the	
group?

•		What	group	session	do	you	
remember	the	most?

•	What	activities	did	you	like?

are	passed	on	immediately	(or	as	soon	as	possible	
afterwards)	to	the	group	coordinator

(3)		The	group	coordinator	will	individually	or	in	consultation	
with	other	programme	staff	advise	facilitators	of	any	
response	/	action	required

(4)		All	discussions	and	decisions	are	recorded	on	the	areas	
agreed	recording	system	and	in	group	or	individual	notes	
whichever	is	appropriate.

Given	the	correlation	between	domestic	abuse	and	child	
abuse	it	is	easy	to	see	that	many	referrals	generated	for	the	
programme	will	come	from	children’s	social	care	agencies.	
Even	when	this	is	not	the	case	most	referrers	have	an	
expectation	that	the	feedback	at	end	of	group	will	include	
a	summary	of	what	has	occurred	in-group	and	further	
recommendations	if	appropriate.	Perhaps	over	time	this	will	
be	a	multi-agency	educational	process	as	referrers	begin	to	
understand	the	purpose	of	this	in	relation	to	these	groups	
or	individual	areas	renegotiate	the	details	of	what	will	and	
will	not	be	recorded.

The	issue	of	recording	is	particularly	problematic	given	
recent	child	death	inquiries	like	Victoria	Climbie	and	more	
recently	Baby	P,	which	all	highlight	the	importance	of	
information	sharing	and	inter	agency	communication.	
Careful	thought	needs	to	be	given	as	to	what	should	be	
recorded,	why	it	should	be	recorded	and	for	what	purpose.

A disclosure of abuse or neglect must documented 
thoroughly and reported to the appropriate child 
protection lead.	It	is	vital	that	this	process	is	understood	
by	all	facilitators	and	that	the	details	of	the	CP	lead	are	
provided.	The	confidentiality	policy	should	be	explained	to	
mothers	and	children	before	starting	groups.

Group summaries

Group	summaries	are	prepared	by	facilitators.	Group	
summaries	serve	as	proof	that	the	child	participated	in	



W
e
e
k

 5

10 Week 5    22

In
tr

o
d

u
c
tI

o
n

IntroduCtIon    5049

following	traumatic	events	in	group)

With	experience	of	the	programme	
to	date	local	areas	appear	to	be	
opting	for	either	initially	accessing	
some	form	of	specialist	supervision	
or	seeking	supervision	from	a	
local	agency	deemed	to	have	the	
appropriate	skills	to	meet	the	needs	
of	staff.

Specialist	supervision	often	relies	
upon	identifying	an	individual	who	
already	has	experience	in	the	
programme	delivery	or	an	individual	
or	agency	that	has	experience	
of	understanding	the	needs	of	
children	exposed	to	violence.	Such	
individuals	are	often	identified	
through	specialist	children’s	or	
domestic	violence	services,	Child	
and	adolescent	mental	health	
services	or	specialised	researchers.	
For	some	areas	it	may	be	possible	
to	identify	and	access	such	support	
locally	but	this	may	not	be	the
case	geographically	for	others	or	in	
terms	of	availability	of	local	services	
with	relevant	expertise.

Such	support	may	be	deemed	
either	necessary	or	desirable	whilst	
implementing	the	programme	initially	
but	it	would	be	predictable	that	over	
time	and	as	experience	increases	
staff	will	be	able	to	make	more	local	
and	less	costly	arrangements	for	
supervision	support.

It	is	also	worth	considering	the	way	
in	which	supervision	is	structured.	

Most	areas	when	first	engaging	
in	the	work	have	chosen	to	
have	regular	(at	least	fortnightly)	
supervision	often	by	someone	with	
particular	expertise	in	this	area	of	
work.	Over	time	as	local
expertise	increases	staff	become	
more	confident	to	use	less	costly	
experts	and	look	at	local	options	or	
move	to	a	more	peer	group	type	of	
supervision.

Supervision Process and options
Supervision	options	include:

•	Peer	group	supervision

•		Supervision	provided	by	
programme	coordinator

•		Staff	access	supervision	from	their	
individual	agencies	under	their	
current	arrangements

•		Staff	agree	a	combination	of	the	
above

•		External	supervision	bought	in	for	
programme	staff

•		Individual	or	agency	internally	
identified	as	appropriate	to	provide	
supervision	for	example	Child	and	
adolescent	Mental	Health	services	
(Camhs)

Any	of	the	above	with	access	to	
additional	specialist	supervision	
commissioned	on	an	ad	hoc	basis	
as	and	when	required	(which	would	
normally	be	for	a	clinical	session	

programme	are	invited	to	come	together	and	share	in	
peer	support.	If	there	are	not	many	facilitators	locally,	
these	meetings	could	include	facilitators	from	other	local	
areas	so	as	to	share	experiences	and	learning	outcomes.	
Programme	Coordinators	plan	an	agenda	that	may	include	
items	such	as	sharing	of	new	group	techniques,	new	
research,	and	new	group	materials.	Mutual	experiences	
are	discussed,	problems	are	explored	and	a	general	sense	
of	support	is	experienced.	This	helps	to	keep	facilitators	
informed	and	feeling	like	they	are	part	of	the	process.

AVA	also	offer	free	networking	events	for	all	those	involved	
in	groups	across	London.	These	events	act	as	informal	
peer	support	meetings	and	are	themed	according	to	issues	
that	facilitators	feel	they	would	like	to	discuss	or	want	more	
support/specific	training	on.	Please	see	our	website	for	
details:	www.avaproject.org.uk

supervision

For	any	direct	work	with	victims	of	trauma	and	abuse	some	
type	of	supervision	is	essential.	There	are	two	components	
to	the	supervision	process;

•		Managerial	supervision	regarding	practicalities	and	day	to	
day	management	of	the	programme

•		Clinical	supervision	to	provide	support	regarding	clinical	
issues	including	consideration	of	the	clinical	needs	of	
clients	as	well	as	emotional	and	psychological	support	
to	staff.	Some	issues	like	risk	management	responses,	
child	protection	concerns,	referral	to	other	services	and	
challenges	regarding	interagency	working	are	likely	to	
present	themselves	in	both	settings.

Individual	organisations	and	communities	may	have	different	
approaches	to	programme	management	and	supervisory	
processes	and	it	is	appropriate	for	each	community	or	
organisation	to	make	such	arrangements.	In	authorities	in	
the	UK	currently	delivering	the	programme	there	does
however	appear	to	be	a	common	structure	evolving.
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There	needs	to	be	a	thorough	risk	
assessment	done

before	working	with	families	are	still	
living	with	the	perpetrator.

Follow Up
Attending	a	group	programme	in	is	
self	must	be	seen	as	the	first	step	
along	a	path	towards	healing.	As	we	
explain	to	mothers,	the	group	is	one	
step	in	the	healing	process.	Children	
and	mothers	may	desire	support	
over	a	longer	period	of	time.	We	
know	that	children	experience	the	
effects	of	violence	in	different	ways	
dependent	upon	their	developmental	
stage.	New	developmental	stages	
create	new	thinking	and	dilemmas.	
In	particular	the	impact	of	the	
violence	may	create	new
challenges	for	children	in	the	pre-
adolescent	/	adolescent	stage	
as	they	embark	upon	their	own	
formative	dating	relationships.	In	
addition	family	life	is	ever	changing	
and	the	safety	planning	done	in	
group	may	need	to	renegotiated	
and	altered	to	accommodate	new	
circumstances.	Continuing	work	
around	active	safety	planning	is	likely	
to	be	the	single	most	useful	strategy	
to	support	children	in	knowing	how	
to	reduce	the	risk	of	physical	abuse.	
A	follow	up	model	would	support	
children	and	families	by	giving	them	
the	opportunity	to	recap	many	of	the	
strategies	learned	in	group.	It	would	
also	enable	the	opportunity	to	offer	a	
continuing	assessment	to	families	so	
that	support	services	required	could	
be	readily	identified	and	offered.

•		Perceptions	and	views	on	risk	
management

What not to take to supervision

•		Client	contact	/	work	outside	of	
group	content	and	process

•		Internal	work	issues	if	supervisor	
works	within	same	agency	as	staff	
member

•		Issues	with	management	for	staffs	
mainstream	jobs

This	is	not	a	comprehensive	list	
but	it	may	be	worth	while	agencies	
considering	compiling	such	a	list
within	the	first	supervision	session	
so	all	staff	are	aware	of	the	purpose	
and	limitations	of	supervision	and	
what	it	can	provide.	Supervision	
contracts	may	be	introduced.

other Points to Consider

Waiting List Groups
Offering	structured	and	specific	
support	to	families	whilst	on	the	
waiting	list	may	help	families	while	
they	are	waiting	for	a	group.	Children	
at	present	are	only	accepted	onto	
the	programme	if	the
perpetrator	no	longer	resides	in	the	
home.	Specific	sessions	could	be	
offered	to	children	and	families
allowing	them	the	opportunity	to	
connect	with	others	who	have	had	a	
shared	experience.	More	importantly	
active	safety	planning	could	be	
included	in	the	sessions	and	
mothers	offered	interim	strategies	
on	how	best	to	support	their	child.	

Group	supervision	needs	to	address	the	needs	of	
facilitators	delivering	both	the	mothers	and	the	children’s	
components	of	the	programme.	Some	staff	may	deliver	on	
both.	As	a	key	aim	of	the	programme	is	to	enable	mothers	
to	support	their	children	in	the	healing	process	it	would	be	
sensible	for	the	group	supervision	to	be	offered	jointly	to	all	
staff.	Again	this	appears	to	be	an	emerging	pattern	in	areas	
already	delivering	the	programme.

Each	supervision	session	should	include	attention	to	
the	effects	on	staff	of	participating	in	the	work.	Given	
the	prevalence	of	domestic	abuse	coupled	with	a	
predominantly	female	workforce	it	is	highly	probable	that	
some	staff	will	have	personal	experiences	of	domestic	
abuse	either	from	their	childhoods	or	adult	intimate	
relationships.	Clearly	the	supervision	process	is	not	
designed	to	demand	disclosures	from	staff	but	should	
make	it	permissible	for	them	to	be	made	if	desired	or	at	
the	very	least	include	acknowledgment	and	discussion	
about	the	impact	on	staff	as	individuals	when	exposed	to	
children’s	and	women’s	stories	of	trauma	and	abuse.	

Suggested topics appropriate to take to supervision
•	Group	process	(client’s	and	staff)

•	Practicalities	of	group

•	Content	of	group

•		Discussions	re	additional	needs	of	clients	and	how	and	
who	can	help	with	these

•	Co	working

•	Impact	of	the	work	on	staff

•	Time	management

•	Recording

•		Confidentiality	(especially	between	facilitators	for	women’s	
and	children’s	groups	and	how	what	is	shared	in	
supervision	translates	into	practice)
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GettInG to knoW You…

GOALS 

•		Help	children	begin	to	feel	more	comfortable	about	being	
at	the	group,	get	to	know	one	another	and	understand	the	
group	format;

	
•		Set	the	tone	for	the	group	and	establish	some	group	

guidelines;	

•		Begin	to	break	the	isolation	that	children	experience	as	
children	learn	that	they	are	not	alone;

•		Help	children	begin	to	acknowledge	that	hurting	happened	
in	their	family	and	

•		Provide	opportunities	for	children	to	talk	about	what	
happened.	

MATERIALS NEEDED 

•	Name	badges	and	pens
•	Affirmation	cards	
•	Activity	folders	
•	Flip	chart	paper	and	pens
•	Masking	Tape	or	blue-tac
•	Treasure	box	
•	Free	time	activity	supplies	
•	Snack	time	supplies

INTRODUCTION 

Welcome	children	to	the	group	and	invite	children	to	make	
and/or	decorate	a	name	badge	while	waiting	for	others	to	
arrive.	Give	each	child	an	activity	folder	explaining	that	it	will	
be	used	to	collect	material	and	their	work	from	each	session	
and	on	the	final	week	it	is	given	back	to	them	to	take	home	
and	keep.	Encourage	the	children	to	decorate	their	folders	
as	well.	

Begin	the	group	by	introducing	the	
facilitators	and	reminding	children	of	
the	previous	meeting	(if	the	group	
has	met	for	a	pre	group	information	
session).	

Ask	each	child	to	tell	the	group	his	
or	her	name	and	the	name	of	a	
favourite	animal.	This	ice	breaker	
activity	will	ease	some	of	the	anxiety	
associated	with	being	at	group	and	
will	help	the	group	members	get	
to	know	one	another	a	bit	better.	
The	facilitator	can	then	point	out	
similarities.	Example:	“I	notice	
that	Sean	and	Chantelle	both	like	
monkeys	and	Katie	and	Leanne	
like	kittens.	You	have	something	in	
common.”

It	is	advisable	to	invest	time	to	
the	icebreaker	exercise	as	it	helps	
children	feel	at	ease	and	lessen	their	
anxiety.	The	children	can	generate	
a	list	together	of	what	they	want	to	
know	about	each	other.	Common	
themes	are	number	of	siblings,	
favourite	food	or	film,	favourite	
football	team,	pop	star	or	hobby.	

Alternative	Ice	Breaker	Activities

1.		Throw	and	Tell	ice	breaker	ball	
(available	from	www.amazon.
co.uk)	Throw	the	ball	to	group	
members	in	a	random	fashion	and	
choose	a	question	to	answer	on	
the	ball,	or	answer	the	question	
where	your	thumb	lands.

2.		Play	the	game	‘The	Sun	shines	
on’.		Everyone	sits	on	chairs	in	
a	circle	but	have	one	less	chair	
than	the	number	of	people	
so	one	person	will	always	be	
standing.		A	facilitator	starts	in	
the	middle	and	says,	for	example	
“everybody	who	is	wearing	red	
swap	places.	“All	the	people	
who	share	that	attribute	must	
swap	places	and	the	person	from	
the	middle	must	try	to	take	one	
of	their	places,	leaving	a	new	
person	in	the	middle	to	say	the	
next	“everybody	who	has	black	
shoes	etc.”	In	our	experience	the	
children	have	loved	this	game	at	
all	ages	and	it	has	been	a	way	to	
draw	similarities	and	connections	
as	facilitators	can	still	comment	
on	commonalities	and	gear	the	
game	as	you	continue	by	asking	
questions	associated	to	hurting	
and	fighting	and	the	group	theme.	
(London	Borough	of	Hounslow)

3.		Children	can	be	divided	into	pairs	
to	‘interview’	each	other	and	then	
feedback	to	the	whole	group	what	
they	have	learnt	about	the	other	
person.	A	sample	media	interview	
is	in	the	appendix	(London	
Borough	of	Hounslow)	

GROUP DISCUSSION 

Begin	by	asking	the	children	why	
they	have	come	to	this	group.	
Sample	questions	could	include:	
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•		Does	anyone	remember	why	they	have	come	to	this	
group?	

•	Why	have	you	come	here	today?	

•	What	has	happened	in	your	family?
	
•		Why	don’t	your	mum	&	dad	(partner,	mother’s	boyfriend)	

live	together	anymore?	

•		Did	hurting	happen	between	your	mum	and	dad		
(partner	etc.)?	

Use	some	of	these	questions	to	help	children	acknowledge	
that	they	are	in	the	group	because	of	the	hurting	that	
happened	in	their	family.	Elicit	responses	and	then	point	
out	similar	experiences.	Not	every	child	needs	to	answer	
but	facilitators	should	feel	confident	by	observing	children’s	
responses	and	reactions	that	all	the	children	in	group	are	
clear	about	the	reason	for	coming	to	the	group.	
The	discussion	can	be	extended;	For	example:	If	child	
indicated	that	police	came	to	their	house,	ask	if	any	other	
children	have	had	police	come	to	their	homes.	Sometimes	
one	child	may	indicate	that	they	are	at	the	group	because	
of	their	own	violent	behaviour.	Asking	if	other	children	have	
difficulty	with	their	feelings	and	use	of	violence	sometimes	
will	help	normalise	this	response	and	contribute	to	
decreasing	the	isolation	children	feel.	

Finally,	make	a	concluding	statement	that	acknowledges	
that	the	group	is	for	children	who	have	had	hurting	in	their	
family	between	their	mum	and	dad	(partner	etc).	

Explain	that	when	children	experience	hurting	they	
themselves	have	lots	of		different	feelings	about	it.	Some	
children	feel	scared,	some	feel	sad,	some	feel	angry,	and	
some	children	don’t	know	what	they	feel	about	what	
happened	and	are	a	little	confused.	This	group	helps	
children	sort	out	some	of	those	feelings	and	helps	children	
learn	how	to	keep	themselves	safe.	
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GROUP GUIDELINES / 
GROUP RULES 

Establish	guidelines	that	will	help	the	
group	work	together.	

Explain	to	the	children	that	we	
need	some	rules	or	guidelines	that	
will	help	us	work	together	safely	in	
the	group	and	get	along	together.	
Encourage	children	to	think	about	
how	they	like	to	be	treated	and	
make	suggestions	around	desired	
behaviour.	Help	children	to	highlight	
the	behaviours	they	would	like	to	see	
-	the	“Do’s”	rather	than	the	“Don’ts”	
-	is	often	a	new	way	of	thinking	and	
puts	a	positive	spin	on	rules.	

For	example,	your	guidelines	could	
include:	“Take	turns	talking”	instead	
of	“don’t	talk	over	others”	or	“share	
art	materials”	rather	than	“don’t	
take	supplies.”	Modify	guidelines	
until	all	group	members	can	support	
and	agree	to	them.	Write	the	title	
“Group	Guidelines”	on	a	large	piece	
of	flipchart	paper	and	record	all	
agreed	rules	on	the	paper.		Children	
should	be	encouraged	to	write	or	
draw	the	guidelines	themselves	if	
they	feel	confident	enough	to	do	
so.	It	is	essential	to	be	aware	of	the	
children’s	literacy	skills	–	a	quick	
sketch	beside	the	words	will	help	
with	comprehension	for	those	with	
literacy	difficulties.	

Key	guidelines	that	are	important	to	
include:	

Additional ideas for  
younger children
Younger	children	may	enjoy	a	
small	art	activity	in	which	they	think	
of	some	feelings	they	know	or	
remember	and	then	paint	them	as	a	
face	on	a	paper	plate.	These	plates	
can	be	kept	

and	the	feelings	used	as	part	of	the	
‘check	in’	at	subsequent	sessions	
Examples	are	in	the	appendix

Younger	children	also	appreciate	
puppets.	You	can	use	a	girl	and	
a	boy	doll	who	can	be	introduced	
on	week	1	to	the	children.	They	
should	both	came	with	their	own	
story	of	domestic	violence	that	
they	experienced	at	home.	They	
both	attend	a	local	school	as	we	
want	to	give	them	similarities	to	
children	within	the	group	so	the	
children	have	someone	to	identify	
with.	Children	respond	really	well	
to	them,	especially	those	who	are	
initially	a	bit	quieter.		If	the	children	
do	not	want	to	share	their	personal	
answers	with	the	whole	group	they	
can	whisper	it	to	either	doll	and	
then	the	puppets	share	it	with	the	
group	for	them.	Over	time	children	
then	feel	comfortable	enough	to	
start	talking	out	to	the	bigger	group.	
The	puppets	are	also	useful	for	
those	pauses	in	group	because	
they	were	able	to	answer	from	‘their	
experiences’.	The	puppets	should	
come	to	every	group,	unless	one	of	
them	is	‘off	sick’	or	‘on	a	school	trip’.	
(London	borough	of	Merton)		
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•		Respect	for	everyone	in	the	group	(for	primary	school	
age	this	means	listening	while	others	are	talking,	using	
appropriate	manners,	helping	one	another,	etc.	)

•		No	hurting	or	violence	in	the	group	(this	means	no	mean	
looks,	no	making	fun	of	group	members,	no	hitting	etc.)

•		Maintain	confidentiality	(this	means	what	is	said	in	the	
group	stays	in	the	group.	Remember	to	add	that	if	a	child	
discloses	being	hurt	or	someone	else	is	being	hurt	in	any	
way,	or	not	looked	after,	then	the	confidentiality	rule	does	
not	apply	and	facilitators	may	need	to	tell	someone	else)	

	
Confidentiality continues be to a difficult concept for 
this age group. Using the word private may simplify 
it for younger children (but be careful as for some 
children, this word may have been used as part of the 
abuse they experienced in terms of not telling anyone 
about what was happening at home). 

Some	mothers	have	reported	that	their	children	won’t	
talk	about	what	they	did	in	the	group	because	of	the	
confidentiality	rule.	Yet	we	know	it	is	helpful	for	children	to	
talk	to	their	mother	about	the	group.	To	clarify	the	meaning	
of	confidentiality,	explore	concrete	examples	of	what	is	ok	
and	what	isn’t.	

•		For	example,	you	could	tell	the	children:	“Talking	to	your	
mum	about	what	you	said	in	our	group	is	ok,	talking	to	
your	mum	about	what	Grace	(another	group	member)	
said	in	the	group	is	not	ok,	Grace	can	tell	her	mum	about	
her	time	in	group	and	you	can	tell	your	mum	about	your	
time	and	what	you	did	in	the	group’.

Explain	that	the	Facilitators	will	also	keep	what	the	children	
say	confidential,	with	one	exception.	You	could	say:	“What 
you tell me in our group sessions is private and I will 
not talk to anyone about it. However, if you tell me 
that you are being hurt by someone, or someone else 
is being hurt, or not taken care of, then it is my job 
to help make sure children are safe. I would have to 
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Children	could	have	an	individual	
chest	each	to	decorate	whilst	
generating	the	group	agreement	
which	they	would	keep	once	group	
is	completed.	

The	group	agreement	may	also	
want	to	consider	collectively	what	
the	consequences	would	be	if	one	
of	the	agreements	was	broken,	for	
example	saying	sorry	to	each	other,	
time	out	to	calm	down	or	maybe	in	
extreme	situations,	if	a	child	has	hurt	
another	child,	missing	free	time.

Once	the	guidelines	are	complete,	
encourage	the	children	to	sign	the	
paper.	Signing	the	Group	Guidelines	
paper	is	an	indication	of	their	
commitment	to	do	their	best	to	
follow	them.	

SNACK 

The	Snack	is	an	important	part	of	
the	session.	Snack	time	for	this	
age	group	is	usually	determined	
by	the	group	members.	During	
the	first	group	session,	the	snack	
is	served	at	the	end	of	the	group.	
On	subsequent	group	sessions,	
we	suggest	that	snack	is	served	
at	the	beginning	before	the	check	
in	begins.	This	promotes	a	casual,	
comfortable	beginning	to	the	group.	
If	you	find	that	the	children	are	
unable	to	focus	after	having	the	
snack,	you	might	consider	changing	
what	you	are	serving	or	changing	the	
timing.	While	children	are	eating	their	
snacks	they	are	able	to	concentrate	

tell a special person that helps 
children be safe. That is the only 
time I would tell anyone about 
what you may have said in this 
group.” 

Treasure Chests
To	illustrate	further	the	concept	of	
“what	we	talk	about	in	the	group	
stays	in	the	group”,	use	a	mini	
treasure	chest	or	wooden	box	with	a	
lid.	Explain	that	it	is	a	treasure	chest	
and	it	contains	invisible	but	special	
things.	The	special	things	are	the	
stories	and	feelings	we	talk	about	in	
the	group.	When	the	treasure	chest	
is	open,	which	happens	at	the	start	
of	each	week,	we	can	talk	about	
our	stories.	When	we	close	it,	at	the	
end	of	group	each	week	we	can’t	
talk	about	other	children’s	stories.	
The	treasure	chest	helps	remind	
us	about	privacy.	The	opening	and	
closing	of	the	treasure	chest	is	a	
concrete	symbol	and	begins	to	help	
children	understand	the	complex	
concept	of	confidentiality.	Children	
respond	extremely	well	to	the	use	
of	the	treasure	chest	often	asking	
permission	to	open	and	close	it	each	
week.	A	treasure	chest	rota	can	help	
facilitators	ensure	all	children	have	
an	equal	opportunity	with	this	task.

	 	 									(Treasure
																																			chests	can		
	 	 									be	bought	
	 	 									from	
	 	 									Hobbycraft,		
	 	 									Amazon	etc).
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on	the	content	and	engage	in	dialogue	among	peers.	It	
is	important	that	snacks	are	nutritious	and	model	healthy	
eating.	Often	children	attending	a	morning	group	enjoy	
toast.	Occasional	treats	would	be	acceptable	and	may	add	
to	some	fun	around	snack	time	although	facilitators need 
to check carefully with parents regarding children’s 
dietary needs and any known allergies.

FREE TIME 

Free	time	is	an	important	part	of	all	the	groups.	This	time	
is	essential	to	help	children	absorb	and	make	sense	of	the	
material	presented.	It	also	allows	them	to	have	some	fun,	
undirected	time	in	the	group.	Some	children	will	finish	up	
group	material	and	others	will	chat	with	facilitators	and/or	
peers	about	unrelated	topics	or	if	premises	allow	perhaps	
access	some	free	time	in	a	garden	with	the	reminder	that	
the	guidelines	from	group	still	apply.
This	important	time	helps	children	begin	the	transition	from	
in	the	group	to	out	of	the	group.	

Some	suggested	materials	to	have	available	during	free	time:
	
•	Art	supplies,	felt	tips,	glue,	scissors,	paper,	stickers	

•	Cuddly	toys	/	puppets	

•		Cooperative	games	-	Family	Pastimes	also	has	a	wide	
variety	of	cooperative	games	recommended	varied	age	
children	listed	a	www.familypastimes.com)	

•	Mandela	Colouring	books	(Mandali,	M.	1997)	

CHECK OUT 

Explain	Check	in	and	Check	out.	Check	in	happens	at	
the	beginning	of	every	group,	is	theme	focused	and	helps	
children	make	the	transition	from	outside	the	group	to	
inside	the	group.	You	could	tell	the	children:	“Check	in	is	an	
opportunity	for	all	of	us	to	talk	about	how	we	are	doing	and	
feeling	and	what	we	know	about	the	theme	for	the	session.”	
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Some affirmation card examples: 

I	deserve	to	be	loved	and	cherished.	

I	forgive	myself	when	I	make	
mistakes.	

I	follow	my	dreams	because	they	are	
worth	believing	in.	

I	allow	myself	to	relax.	

I	accept	help	from	other	people.	
Cards	are	available	that	are	
specifically	designed	for	school	age	
children	or	adolescents	such	as:

1.  Strength cards for kids – 
www.innovativeresources.org

	

2.  Can do Dinosaur cards – 
www. Incentiveplus.co.uk

	

Check	out	is	used	to	provide	a	
closure	for	the	group.	Providing	
feedback	encourages	children	to	
invest	in	the	group.	
Ask:	“What	is	one	thing	you	liked	
about	group	today	and	one	thing	
you	didn’t	like	about	group?”	“Is	
there	anything	that	you	would	
change?”	Remember	not	to	give	
positive	(or	negative)	feedback	about	
children’s	responses	in	check	out.	
For	example:	A	child	indicates	that	
they	liked	the	floor	activity.	If	you	
respond	with	something	such	as	
”Good,	I’m	glad	you	liked	it,”	the	
children	learn	very	quickly	that	you	
are	happy	to	hear	positive	feedback	
and	will	be	less	likely	to	provide	an	
honest	response	when	they	have	
not	liked	something.	Instead,	thank	
children	for	their	contribution.	All	
children	have	the	option	to	pass.	
Close	the	treasure	chest,	reminding	
the	children	about	the	confidentiality	
guidelines.	

DEPARTURE – Affirmation Cards 

Affirmation	cards	are	esteem-
boosting	and	a	positive	way	to	end	
each	session.	
Invite	children	to	randomly	choose	
a	card	and	read	it	(with	assistance	if	
they	need	help)	prior	to	leaving	the	
group.	Children	return	the	card	for	
continued	use.	

Affirmation	cards	can	be	made	by	
facilitators	in	advance	of	the	group	
and	laminated	for	long	term	use	or	
they	can	be	purchased.	
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Save	all	material	from	each	session.	Each	week	prior	to	the	
group	beginning,	attach	the	flip	chart	pieces	of	paper	to	the	
wall	around	the	room.	This	allows	the	children	to	see	all	the	
work	they	have	done	as	well	as	material	is	referred	to	from	
week	to	week.	New	material	may	be	added	to	the	paper	
and	reviewed	when	needed.	

Appendix – Week 1

MEDIA INTERVIEW 

1.	What	is	your	full	name?	

___________________________________________________

2.	Who	named	you	and	why	did	they	give	you	this	name?

___________________________________________________

–––––––––––––––––––––––––––––––––––––––––––––––––––

–––––––––––––––––––––––––––––––––––––––––––––––––––

3.	What	is	your	favourite	colour?	

___________________________________________________

4.		Where	would	you	like	to	see	this	colour	the	most?	
Choose	one.	

a.	on	your	bedroom	walls;	
b.	in	your	wardrobe	(shirts,	pants,	shoes?);	
c.	paint	colour	of	your	car	if	your	owned	one;	
d.	in	your	school?	
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5.	What	is	your	favourite	food?	

__________________________________________________________________	

6.	Where	is	your	favourite	place	to	eat	out?		

__________________________________________________________________

7.	What	is	your	favourite	animal	and	why?

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

8.	What	is	one	thing	you	really	like	about	school?	

__________________________________________________________________

__________________________________________________________________

9.	What	is	one	thing	that	you	don’t	like	about	school?	

__________________________________________________________________

__________________________________________________________________

10.	What	is	your	favourite	activity/hobby/sport?	Why?	

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________
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Week 2 

Breaking the secret about abuse that 
happens in families. 

GOALS 

Raise	children’s	awareness	about	hurting	and	violence	in	
families.	Continue	to	help	children	acknowledge	the	hurting	
that	has	happened	in	their	family	as	the	group	provides	
opportunities	for	children	to	tell	their	stories	and	break	the	
secret	of	violence	in	the	family.	
Explore	different	types	of	hurting	and	violence	that	children	
may	have	been	exposed	to.	

MATERIALS NEEDED 

Check	in	feeling	faces	(found	in	the	handouts	pack)

SNACK	

Welcome	group	members	back	to	the	group	and	announce	
that	you	are	going	to	start	with	a	snack.	Ask	for	help	in	
handing	out	drinks	and	sharing	food.	Model	polite	manners	
during	snack	time.	

Before	beginning	check	in	during	the	snack	time,	review	the	
group	guidelines.	

Read	out	each	guideline	and	check	for	understanding	and	
continued	commitment.	Guidelines	established	on	week	
1	may	not	seem	as	pertinent	part	way	through	the	group.	
Equally,	sometimes	new	rules	or	guidelines	need	to	be	
added	to	ensure	safety	and	comfort	of	all	group	members.	

You	could	ask,	for	example:	“Ok,	we	agreed	that	we	are	
going	to	share	all	our	equipment,	does	that	still	work	for	all	
of	us?”	Wait	for	responses.	

Then	say:	“We	all	agreed	to	maintain	confidentiality	of	group	
members,	so	what	we	say	in	this	group	stays	in	this	group.”	
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For	younger	children	the	word	
private	is	more	understandable	to	
them.	When	they	are	told	our	group	
is	private	and	we	don’t	talk	to	others	
about	what	happens	in	the	group	
they	grasp	this	concept.	Then	ask:	
“When	is	there	an	exception	to	this	
rule?”	Next	ask	someone	to	open	
the	treasure	chest	to	initiate	the	
confidentiality	or	the	group	is	private	
rule.	Continue	with	all	guidelines.	

CHECK IN 

The	check	in	activity	is	theme-
oriented	for	each	session	and	brings	
children	in	to	focus	on	the	group	
material.	Place	nine	feeling	face	
pictures	in	the	middle	of	the	floor/
table.	Invite	someone	to	begin	by	
selecting	a	feeling	face	or	two	that	
represents	how	they	feel	about	
coming	back	to	the	group.	The	
facilitator	demonstrates	by	going	
first.	For	example,	the	facilitator	
might	say:	“I	am	feeling	good	
about	coming	back	to	group	today	
because	I	know	you	and	I’m	less	
worried	about	how	things	will	go	like	
last	week.	I	always	feel	a	bit	worried	
on	the	first	session.”	Once	each	
child	has	presented	(remembering	
that	group	members	can	pass	if	
they	choose)	ask	if	any	children	are	
feeling	different	about	coming	back	
this	week	as	opposed	to	joining	
the	group	last	week.	Identify	that	
some	children	and	facilitators	feel	
very	nervous,	worried	or	shy	on	the	
first	group	session.	Did	anybody	
feel	those	feelings	and	have	they	

changed	this	week?	What	is	different	
about	this	week?	

GROUP DISCUSSION 

Where	do	you	see	violence/abuse/
hurting?	Remind	children	about	the	
nature	of	the	group	and	ask	them	
to	think	about	all	the	places	that	
children	see	hurting	or	violence	
happen.	Facilitators	can	record	both	
the	word	and	a	quick	sketch	to	
assist	in	comprehension	and	children	
can	be	invited	to	write	or	draw	their	
ideas	and	examples	on	the	flip	chart	
sheets.	Ask	thought-provoking	
questions	to	elicit	participation.	
Some	children	enjoy	the	activity	as	
a	form	of	pictionary	whereby	group	
members	draw	a	place	and	other	
participants	try	to	guess	what	they	
are	drawing.

Sample	statements	or	questions:	

“Most	children	have	one	of	these	
in	their	home.	Some	people	turn	in	
on	with	a	remote	control.”	When	
someone	responds	with	“TV”	you	
can	ask:	“What	TV	shows	do	you	
watch	with	hurting	or	violence	in	
them?”	

“Does	anybody	go	to	a	place	where	
they	learn	things	from	a	teacher?”	
When	a	child	answers	“school”,	you	
can	ask:	“Where	at	school	does	
hurting	happen?”	Responses	may	
include	in	the	playground,	in	the	
hallway,	or	the	toilets	where	children	
may	have	seen	fighting	or	someone	
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saying	something	mean	to	someone	else.	Some	children	
may	mention	teachers	who	have	been	mean	to	them.	

Additional	examples	of	places	where	children	see	hurting	or	
violence	are:	home,	books,	cartoons,	films,	video	games,	
computer	games,	sports,	internet,	parks,	sports	centre,	
music,	newspapers,	on	the	street,	communities,	friends’	
homes,	public	transport,	the	news	etc.	If children haven’t 
already mentioned home we encourage them to 
identify home as a response, maybe in relation to 
sibling fights as well as with parents and between 
adults. Remind them that this group thinks about 
fighting between adults.

Conclude	the	activity	by	noting	the	amount	of	violence	that	
children	are	exposed	to.	By	living	with	hurting	and	also	
being	exposed	to	hurting	in	so	many	places	may	make	it	
seem	like	it	is	ok	to	hurt	or	be	abusive	or	violent.	It	is	not.	It	
may	also	seem	like	too	big	of	a	problem	to	be	stopped	but	
it	can	be	stopped!	

GROUP ACTIVITY: WHAT IS ABUSE? 

Attach	three	extra	large	sheets	of	paper	to	the	wall	for	this	
activity.	Do	not	title	the	papers	until	later	in	the	activity.	
Explain	the	activity	and	its	connection	to	the	group	
discussion	by	saying:	“We	have	talked	about	the	places	
that	we	see	hurting,	now	let’s	talk	about	what	hurting,	
violence,	and	abuse	are?”	

While	trust	and	cohesion	is	still	low	at	this	point,	invite	
children	to	record	their	answers	on	the	display	paper.	It	is	
always	important	to	be	mindful	of	the	groups’	literacy	skills.	
Drawing	a	picture	beside	the	written	words	will	enhance	
children’s	comprehension	of	the	material	and	participation	in	
the	group.	This	technique	also	helps	children	where	English	
is	not	their	first	language	or	children	with	learning	difficulties.	

Invite	children	to	brainstorm	examples	of	hurtful	behaviour.	
Once	these	are	identified,	encourage	them	to	draw	the	
example	on	the	paper	on	the	wall.	
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Physical Abuse.		Write	the	heading	
‘Outside	hurting’	on	this	piece	of	
paper	and	add	a	picture	of	a	person	
with	arrows	pointing	towards	the	
body.	

Then	ask:	“Where	does	it	hurt	if	
someone	calls	you	an	unfriendly	
name?”	
The	response	will	be:	“It	hurts	your	
feelings.”	Abuse that hurts our 
feelings on the inside is called, 
Inside Hurting or Emotional 
abuse.	Write	the	heading		“Inside	
Hurting”		with	a	picture	of	a	heart	
with	a	broken	line	through	it	
representing	hurt	feelings.	

Encourage	children	to	ask	
themselves	the	same	question	for	
their	other	examples	to	help	them	
sort	out	what	type	of	violence	they	
are	describing.	It	is	important	to	
explain	that	if	someone	has	been	hit,	
shoved	etc.	they	may	be	physically	
hurt	but	they	can	also	have	hurt	
feelings.	

Introduce	sexual	abuse	as	another	
form	of	hurting	people.	How	you	
approach	this	issue	will	depend	
on	the	age	range	of	your	group.	A	
group	consisting	of	primarily	seven	
and	eight	year	olds	may	have	little	
knowledge	of	sexual	abuse	issues,	
while	a	group	of	12-year-olds	may	
quickly	identify	rape	as	an	example	
of	sexual	abuse.	Sometimes,	
however	even	younger	children	
will	generate	the	word	rape	as	an	
example,	often	perhaps	without	an	

Always	direct	the	children	to	a	
specific	piece	of	paper	still	untitled.	
You	want	them	to	draw	examples	of	
physical	abuse	on	one	paper,	sexual	
abuse	on	another	and	emotional	on	
yet	another.	Continue	generating	
ideas.	For	example:	kicking,	hitting,	
name	calling,	threats,	unwanted	
touching,	put	downs,	shoving	etc.	

Once	the	lists	have	a	few	examples	
in	each	explore	the	differences	
between	the	lists.	Ask	the	children	
if	they	can	work	out	why	they	have	
been	asked	to	record	their	ideas	on	
different	sheets	and	then	ask	if	they	
know	what	type	of	abuse	each	list	
represents.	Ask	the	group	members	
if	they	know	what	type	of	hurting	
or	abuse	is	pictured	on	each	of	the	
lists.	There	is	often	a	blank	paper	
that	will	eventually	identify	sexual	
abuse	as	this	usually	doesn’t	come	
up	immediately	for	primary	school	
age	groups.	

To	help	children	understand	the	
type	of	abuse	identified	on	a	list,	
facilitators	ask	where	the	particular	
abuse	hurts	someone.	For	example	
you	could	say	while	pointing	to	a	
picture	on	the	unidentified	physical	
abuse	group	of	pictures:	“Where	
does	it	hurt	if	someone	hits	you?”	
A	child	will	respond:	“In	the	place	
where	you	were	hit.”	Further	explain	
that	it	is	the	type	of	hurting	that	
you	can	usually	see	on	the	outside	
of	your	body.	Abuse	that	makes	
contact	with the outside of your 
body is called Outside Hurting or 
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accurate	understanding	of	what	it	actually	means.	Explain 
that sexual abuse can include when someone tries 
to touch the private parts of your body without your 
permission, or when someone asks you to touch 
theirs.	Some	groups	may	have	other	suggestions.	Children	
can	respond	to	this	in	a	variety	of	ways	ranging	from	
embarrassment,	to	giggling	or	making	comments	like’	that’s	
gross’	Sexual abuse is called what it is, and not given 
an alternative name Hurting can happen on the inside 
or the outside with sexual abuse.	Facilitators	just	need	
to	present	the	information	in	a	matter	of	fact	manner.

Once	the	lists	have	been	identified	continue	generating	
answers.	Promote	discussion	by	asking	questions	about	
behaviour	and	then	inquiring	about	where	it	should	be	
listed.	For	example,	you	could	ask:	“What	is	it	called	
when	someone	looks	at	you	for	a	long	time,	maybe	with	
a	furrowed	brow	and	slightly	closed	eyes,	(show	facial	
expression	of	someone	staring	with	an	intimidating	scowl).	
Group	members	may	identify,	“staring”	or	“intimidation”	
or	“mean	looks”	as	the	example	of	hurtful	behaviour.	Ask	
someone	to	draw/write	it	on	the	appropriate	paper.	

Lily the Doll
For	younger	children	who	are	only	discussing	inside	and	
outside	hurting,	Lily	the	doll	can	be	introduced	as	a	creative	
exercise.	After	making	the	doll	as	explained	below	children	
are	encouraged	to	use	their	post	it	drawings	and	words	to	
put	on	or	in	Lily	to	denote	which	type	of	hurting	it	is.	Lily	can	
then	remain	in	group	each	week	and	be	used	again	as	new	
examples	are	generated.	(London	Borough	of	Merton).
Lily	is	very	simple	to	make-			

You	will	need:	

•	clean,	dry	bottle

•	paper	for	arms	&	legs

•	paint
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Conclude	the	activity	by	identifying	
that	they	all	know	a	lot	about	hurting	
and	that	the	group	is	a	safe	place	
to	talk	about	it.		The	group	is	also	
a	safe	place	to	think	about	and	talk	
about	their	own	behaviour.	

When	you	reach	session	four,	when	
trust	and	cohesion	within	the	group	
is	high,	facilitators	can	begin	to	
identify	and	challenge	children	about	
their	behaviours	and	connect	it	back	
to	this	activity.	

FREE TIME 

Ensure	there	is	time	for	children	to	
take	a	break,	play	and	socialise	as	
well	as	enough	time	for	children	to	
contribute	to	cleaning	up	the	free	
time	activities.	

CHECK OUT 

What	is	something	you	liked	about	
the	group	today	and	something	you	
didn’t	like	about	group	today?	Is	
there	something	you	would	change?	

Close	the	treasure	chest.	

DEPARTURE 

Each	group	member	may	choose	
and	read	an	affirmation	card	prior	to	
leaving.	

•	paper	plate	for	face

•	sticky	notes/	paper	

•	tape
	
To	make	her:
1.		Cut	out	a	heart	shape	on	the	

bottle/body	to	allow	the	notes	to	
be	posted	through.	

2.		Concertina	the	paper	to	make	the	
arms	and	the	legs,	and	then	stick	
them	to	her	body

3.		Get	the	children	to	do	two	hand	
and	two	feet	paintings	that	can	
then	be	stuck	onto	the	end	of	the	
arms/legs

4.		Get	the	children	to	make	a	face	
on	the	paper	plate,	add	hair	if	
desired

5.		On	the	sticky	notes	the	children	
write	or	draw	examples	of	outside	
hurting,	which	they	then	stick	
on	the	outside	of	her	body.	On	a	
different	shape	sticky	note	they	
then	post	through	their	examples	
of	inside	hurting.	
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Week 3 
understanding our many feelings … 

GOALS 

Help	children	to	identify	their	feelings	and	explore	the	
appropriate	expression	of	feelings.	Expand	children’s	
vocabulary	of	feelings.	The	facilitator	will	also	model	the	
expression	of	feelings	when	story	telling.	

MATERIALS NEEDED 

•		Animal	emotion	cards	(cut	out	from	magazines	or	other	
sources,	and	laminated	if	possible)	

•	Story	book	

•	Handout	–	Feelings	

•	Handout	–	Icerberging	Feelings	

•	Feeling	charades	cards

•	Bright	coloured	felt	tips

SNACK	

Provide	a	nutritious	snack	and	begin	the	check	in.	

CHECK IN 

Review	the	guidelines	and	open	the	treasure	chest.	

Begin	Check	In:	Show	the	children	the	animal	emotion	
cards,	which	are	pictures	of	different	types	of	animals	(cut	
from	old	calendars,	magazines	or	other	sources),	laminated	
for	durability.	The	facilitator	chooses	one	omore	cards	
to	represent	how	he	or	she	is	feeling,	and	explains	why	
that	selection	was	made.	Then	ask	each	child	to	choose	
an	animal	emotion	card	that	represents	how	he	or	she	is	
feeling	today	and	explain	why.	
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Children may need to practice as 
often they choose an animal they 
like first before connecting it to 
their feelings.	Younger	primary	age	
children	may	work	more	effectively	
with	feeling	faces	for	a	check	in.

DISCUSSION ABOUT FEELINGS 

Begin	the	discussion	by	exploring	
what	the	group	members	know	
about	feelings	and	provide	
information	and	examples.	Ideas	
generated	by	the	group	can	be	
written	or	drawn	on	the	flipchart	
paper	either	by	a	child	or	facilitator.

Sample	questions:	

•	What	are	feelings?	

•	Why	do	we	have	feelings?	

•		What	would	happen	if	we	didn’t	
have	feelings?	

You	can	sum	up	the	children’s	
responses	with	comments	such	
as:	“Feelings	guide	us	and	help	us	
to	make	choices	in	our	everyday	
lives.	Feelings	help	us	understand	
how	to	behave.	They	tell	us	when	
we	like	something	or	when	there	
is	a	problem.”		For	example	if	we	
feel	sad	we	might	….	,	if	angry	we	
may…..			or	if	we	are	happy	……
Facilitators	should	allow	the	children	
to	generate	these	answers	as	often	
it	provides	insight	into	each	child’s	
response	in	these	situations.	

Show	pictures	of	children	expressing	
a	variety	of	feelings	(you	can	use	the	
feelings	faces	in	the	hand	out	pack	
or	cut	out	faces	from	magazines).	
Ask	group	members	if	they	know	
how	the	child	is	feeling	and	why.	
Pictures	may	include	situations	
where	a	child	is	left	out	of	an	activity,	
a	child	celebrating	a	birthday,	a	
child	sitting	in	a	messy	room	alone.	
Pictures	can	be	from	magazines,	
black	and	white	photos,	or	from	the	
internet.	The	purpose	of	the	pictures	
is	to	enhance	children’s	vocabulary	
and	understanding	of	how	feelings	
connect	to	behaviour.	

Discuss	how	feelings	help	us	to	
know	how	to	act	and	behave.	
While	showing	the	picture	of	a	child	
celebrating	his	or	her	birthday,	
ask	the	children	how	they	would	
behave	in	this	situation?	Next,	
show	a	picture	of	a	child	afraid,	
maybe	looking	down	a	dark	alley	
with	the	words	above,	“short	cut”.	
Understanding	and	listening	to	your	
feelings	would	tell	you	not	to	go	
down	the	dark	short	cut.	

During	the	feelings	discussion,	
continue	to	record	all	feelings	
identified	on	the	flipchart	paper.	
Draw	a	face	with	an	appropriate	
expression	beside	the	feeling	
word	to	promote	comprehension.	
Encourage	group	members	to	
contribute	to	drawing	the	faces.	
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GROUP ACTIVITY - STORY 

For	younger	primary	age	groups,	move	the	children	to	the	
floor	for	the	story.	

Older	children	may	remain	at	the	table	(if	you	have	been	
using	one).	Do	not	hesitate	to	read	the	story	to	the	older	
groups	as	children	of	all	ages	enjoy	being	read	to	and	the	
suggested	book	is	useful	for	all	ages.	Attach	one	piece	of	
paper	to	the	wall	for	this	activity.	
	
Read	a	story	about	feelings,	one	that	highlights	many	
feelings	and	expressions	of	them.	When	reading	the	story	
it	is	helpful	for	the	narrator	to	also	use	facial	expressions	to	
reinforce	and	animate	the	story.	

Suggested book: “The Way I Feel” By Janan Cain. 
Author/illustrator	Janan	Cain	couldn’t	find	any	word	
books	on	feelings.	Realizing	the	importance	of	a	feelings	
vocabulary,	she	decided	to	create	her	own	book.	Her	
strong,	expressive	illustrations	and	easy	to	read	text	make	
this	an	accessible	book	for	children	and	offers	them	real	
words	for	their	feelings.	

See	also	AVA’s	resource	suggestion	list	
(www.avaproject.org.uk).

After	the	story,	continue	generating	examples	of	feelings	to	
add	to	the	paper	attached	to	the	wall.	Encourage	children	
to	draw	feeling	faces	themselves.	
Conclude	activity	by	asking	children	to	think	about	the	
feelings	they	have	this	coming	week	and	to	prepare	to	talk	
about	them	more	at	the	next	group.	

HANDOUT – FEELINGS 

Feelings	hand	out	sheet	maybe	coloured	and	placed	in	the	
group	member’s	folders.	

They	may	take	this	home	if	they	wish,	so	that	they	can	think	
about	their	feelings	in	between	group	sessions.	
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your	feelings	can	be	emotionally	
unhealthy	and	possibly	dangerous.	

Discussion.	Sometimes	we	show	
how	we	are	feeling	and	other	
times	we	may	hide	or	mask	our	
feelings	and	don’t	show	them.	
Understanding	our	feelings	helps	us	
know	how	to	act	and	behave.	It	is	
sometimes	ok	to	hide	your	feelings	
in	certain	situations,	however,	if	we	
do	not	know	what	we	are	feeling	
about	something,	then	we	can	
possibly	get	into	some	difficulty.	
We	are	going	to	do	an	exercise	
that	helps	us	understand	how	we	
manage	our	feelings.	(Do	not	share	
the	name	of	the	activity	yet.)	

Begin	activity	by	drawing	a	picture	of	
an	iceberg	on	an	extra-large	sheet	
of	paper.	Ask	if	anybody	knows	
what	it	is?	As	the	children	guess,	
draw	a	ship	with	four	smoke	stacks	
(to	represent	the	Titanic)	beside	the	
iceberg.	Offer	a	hint:	A	large	ship	hit	
one	of	these	many	years	ago.	By	
now,	most	children	will	guess	what	
the	drawing	is.	

	

Alternative activity: feelings 
charades/ feelings guessing 
game

Children	are	invited	to	play	charades.	
Facilitators	have	some	brightly	
coloured	laminated	words	and	
pictures	of	facial	expressions	in	a	
pack	Children	are	invited	to	step	
outside	the	room	with	one	facilitator	
and	choose	a	card	and	then	come	
in	the	room	and	‘act’	the	feeling	to	
the	group	who	have	to	guess	what	
it	is.	Some	children	may	prefer	to	
guess	rather	than	act	although	many	
will	give	it	a	go	as	their	confidence	
increases.	Sometimes	children	need	
assistance	outside	the	room	when	
they	choose	a	card,	to	explain	what	
a	feeling	is	exactly	or	how	they	might	
be	able	to	act	it	out.	For	younger	
primary	age	children	an	option	would	
be	to	play	a	feelings	guessing	game	
where	they	draw	big	single	faces	on	
the	flipchart	paper	and	other	group	
members	have	to	guess	what	the	
feeling	is.	

ALTERNATIVE or ADDITIONAL 
ACTIVITY FOR OLDER PRIMARY 
AGE GROUPS (Age 10 +) 

GROUP ACTIVITY: ICEBERGING 

Purpose:	To	help	children	
understand	that	it	is	important	to	
be	aware	of	your	feelings	in	order	
to	make	safe	choices	about	your	
behaviour.	Not	knowing	how	you	
are	feeling	about	a	situation,	not	
listening	to	your	feelings,	or	hiding	
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Ask	if	anybody	knows	any	facts	about	an	iceberg.

•		They	are	huge	pieces	of	ice	floating	in	the	water	

•		10%	of	an	iceberg	is	above	the	water,	while	90%	is	below		
the	water.	

Visual	props	are	always	useful.	A	piece	of	ice	in	a	glass	of	
water	is	very	effective	here.	Make	note	of	how	much	ice	sits	
above	the	water	in	the	glass	while	most	of	the	ice	is	below	
the	surface	like	an	iceberg.	

Begin	a	short	discussion	about	how	the	Titanic		
actually	sank.	

Tell	the	children:	As	the	Titanic	was	traveling	along,	some	
crew	members	were	assigned	to	watch	for	icebergs.	When	
Frederick	Fleet,	who	was	in	the	crow’s	nest	high	above	
the	deck,	noticed	the	iceberg,	he	immediately	called	to	
the	crew	at	the	helm,	who	were	steering	the	ship,	to	turn	
the	ship	immediately.	The	ship	did	begin	to	turn,	however,	
it	was	moving	very	fast	and	still	hit	the	iceberg.	Initially	it	
appeared	that	the	ship	just	scraped	along	the	side	of	the	
iceberg	and	all	would	be	ok.	Ask	if	anyone	knows	what	
exactly	sunk	the	Titanic?	Nobody	realized	that	it	was	what	
was	below	the	surface	that	sunk	the	Titanic.	The	much	
larger	portion	of	the	iceberg	below	the	surface	had	ripped	
the	hull	of	the	Titanic	and	caused	the	ship	to	sink.	

Telling	this	story	with	group	members	about	the	Titanic	
elicits	a	great	deal	of	focus	and	interest	partially	because	
it	is	interesting	and	seems	unrelated	to	group	material.	
Show	the	children	pictures	of	icebergs	which	illustrate	the	
enormity	of	what	is	underneath	that	no	one	can	see.

Now make the connection:	The	way	people	manage	
their	feelings	is	not	unlike	an	iceberg.	We	show	certain	
feelings	on	the	surface	but	we	hide	many	feelings	below	
the	surface.	While	this	can	be	an	effective	coping	strategy	
especially	when	for	example,	you	are	feeling	very	nervous	
prior	to	talking	perhaps	at	a	school	assembly	it	can	be	very	
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1)		Courtney	received	knitted	
slippers	from	his	grandmother	
for	Chanukah.	On	the	surface	he	
showed	his	grandmother	that	he	
was	grateful.	Below	the	surface	
he	was	feeling	disappointed	
because	he	thought	he	was	
getting	something	else	from	his	
grandmother.	

2)		Ahmed	spilled	his	ketchup	on	
his	shirt	at	lunch	time.	He	looked	
around	and	noticed	his	friend	
looking	at	him.	He	swore	at	his	
friend	and	then	in	a	nasty	tone	
asked	him	what	he	was	looking	
at.	Ahmed	identified	that	he	was	
showing	anger	on	the	surface,	
however,	in	hindsight,	he	realized	
that	he	was	feeling	embarrassed	
below	the	surface.	

3)		Two	friends,	Alexandra	and	
Roxanne,	really	liked	the	same	
style	of		trainers.	One	day	
Alexandra	came	to	school	
with	new	trainers.	Roxanne	felt	
jealous	because	her	friend	got	
the	latest	trainers	first.	Instead	
of	telling	her	friend	how	she	felt	
and	acknowledging	her	jealous	
feelings,	she	showed	anger	and	
frustration.	She	told	her	friend	that	
the	trainers	didn’t	look	that	good	
and	that	she	would	never	buy	a	
pair.	She	no	longer	had	this	friend	
because	of	how	she	treated	her.	

4)		Gabriel	said	that	he	watched	
while	his	parents	were	fighting.	
He	showed	anger	and	yelled	at	

problematic	if	you	don’t	know	what	
is	below	the	surface.	Not	knowing	
what	feelings	you	have	about	a	
particular	situation	can	cause	you	to	
sink	just	like	the	Titanic.	

Encourage	children	to	think	about	
and	share	examples	of	when	
they	may	have	“iceberged”	their	
feelings.	Suggest	that	they	think	
about	the	first	group	session.	Ask:	
“Who	felt	nervous	about	coming	to	
this	group	on	the	first	day?	Did	you	
show	this	feeling	or	did	you	show	
another?	What	feeling	were	you	
showing	on	the	surface?”	

Children	will	respond:	“fine”,	“ok”,	
“normal”	etc.	Ask:	“How	were	you	
feeling	below	the	surface?”	Expect	
responses	of:	“nervous”,	“worried”	
etc.

	Knowing	about	these	feelings	helps	
people	to	cope	and	that	is	healthy.	
Ask:	“But	what	if	you	didn’t	know	
what	you	were	feeling	below	the	
surface?	What	might	happen?”	You	
can	give	this	example:	“You	might	
share	more	information	that	you	are	
comfortable	with	and	regret	it	later.	
You	might	clown	around	and	act	
silly	and	people	might	think	that	you	
don’t	care	about	the	hurting	in	your	
family.	“	

The	following	are	some	examples	
children	shared	in	group	about	how	
they	iceberged	or	managed	their	
feelings:	
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his	parents	to	stop.	Since	doing	the	iceberg	activity,	he	
realized	that	he	was	feeling	really	scared	and	sad	below	
the	surface.		
	
He	wished	he	had	listened	to	his	feelings	because	he	put	
himself	in	an	unsafe	situation	by	yelling	at	his	parents.	
If	he	had	thought	about	how	scared	he	was,	he	said	
he	would	have	stayed	out	of	the	way	and	not	gotten	
involved.	

HAND OUT: ICEBERGING FEELINGS ACTIVITY SHEET 

Have	the	group	members	fill	out	an	iceberg	activity	sheet.	
Encourage	group	members	to	think	about	a	situation	when	
they	showed	one	feeling	on	the	surface	but	were	feeling	
something	different	on	the	inside.	Group	members	can	
draw	about	positive	examples	when	this	strategy	helped	
them	cope	in	a	situation	or	when	they	didn’t	listen	to	or	
acknowledge	their	feelings	below	the	surface.	Members	
may	share	their	examples	with	the	group,	with	the	option	to	
pass	if	they	wish	either	by	drawing,	writing	or	talking	about	
their	example.	

You	can	be	more	specific	here	by	asking	them	to	draw	an	
iceberg	for	a	time	when	hurting/violence	was	happening	in	
their	family.	By	directly	talking	about	this,	it	normalises	it	and	
makes	it	ok	to	talk	about	what	happened	and	to	be	honest	
about	how	it	felt.	

Conclude	the	discussion	with	the	message	that	all 
feelings are ok and that it is important think about 
and listen to your feelings to help you know how to 
act and behave. Not knowing your feelings can cause 
problems and can be unhealthy. 
This	exercise	provides	leaders	with	the	opportunity	to	
challenge	children	throughout	the	group	programme	to	
listen	to	their	feelings	and	express	them	effectively.	

(Iceberg	Exercise	adapted	from	Skills	for	Violence	Free	
Relationships	by	Barry	Levy)	
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2. Suggested resources

Fishing for Feelings Cards

	
£9.95	+	VAT

Two decks of Go Fish cards for 
playing engaging games, that 
focus on feelings and emotions

Players	will	learn	to	deal	and	act,	
on	feelings	appropriately,	through	
answering	various	questions	
on	the	cards.	They	provide	a	
fun	way	of	provoking	thoughts	
without	judgment,	and	build	on	
communication	skills.
Age	5-10
2-5	players
Two	50-card	decks,	set	of	rules

FREE TIME 

Ensure	that	there	is	some	
unstructured	time	in	the	group.	

CHECK OUT 

What	is	something	you	like	about	
group	today	and	something	you	
didn’t	like	about	group	today?	Is	
there	something	you	would	change?	

Close	the	treasure	chest.	
DEPARTURE	

Appendices – Week 3

1. Examples of Feelings Words:

anxious	apologetic	arrogant	blissful	
bored	concentrating	confident	
curious	demure	determined	
distasteful	ecstatic	enraged	
exasperated	frightened	guilty	happy	
horrified	hurt	hysterical	idiotic	
innocent	interested	jealous	joyful	
lonely	miserable	obstinate	optimistic	
paranoid	prudish	regretful	relieved	
sad	smug	surprised	suspicious	
sympathetic	thoughts	withdrawn
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3. Funny Feelings Faces Badges 

Children	can	wear	a	badge	showing	how	they	feel	in	group	
that	day.

	

£13.95	+	VAT

Age:	8	-	16

Featuring	a	range	of	emotions	that	speak	to	young	people	
in	their	own	language.	

Emotions	include:

•	Argh

•	Eek

•	Hurrah

40	per	jar,	25mm	pinned	badges
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4. Emotion Balls
	

£19.95	+	VAT

6	brightly	coloured	balls	showing	different	emotions.	These	balls	
help	children	develop	emotional	intelligence	through	recognising	
and	discussing	the	emotions	illustrated	on	each	ball.

Emotions	include:

•	Happy

•	Sad

•	Excited

•	Amazed

•	Frightened	

•	Angry

Pack	of	6,	approx	20cm	in	diameter
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Week 4

CHILDREN’S EXPERIENCES OF HURTING IN THEIR 
FAMILIES 

GOALS 

•		Provide	opportunities	for	children	talk	about	the	hurting	
they	have	experienced	in	their	families	and	use	media	to	
help	children	draw	similarities	and	differences	to	their	own	
experiences.	

•		Validate	children’s	experiences	as	you	listen	to,	believe,	
and	validate	children’s	stories	of	abuse.	

•		Reinforce	that	they	are	not	alone	and	help	them	make	
connections	with	other	children’s	experiences	in	the	
group.	

MATERIALS NEEDED 

•		Handout	–feelings	faces	(apples	for	younger	children,	cats	
for	older	children)

•	Story	books	/	DVD	

•	Handout	–	Picture	about	my	family	

SNACK 

Offer	a	nutritious	snack	and	begin	Check	in.	While	offering	
the	snack,	encourage	children	to	assist	in	serving	snack	by	
handing	out	napkins,	passing	out	drinks	etc.	This	is	a	good	
opportunity	to	practice	pro-social	skills.	

CHECK IN 

Quickly	review	the	guidelines	and	open	the	treasure	chest.	
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Begin	Check	In:	
Provide	the	children	with	a	variety	
of	feelings	faces	and	ask	them	to	
identify	one	or	two	that	represents	
how	they	feel	about	what	happened	
in	their	family	and	share	their	feelings	
with	the	group.

Younger	children	can	use	the	apple	
or	cat	feelings	sheets	to	look	at	all	
the	feelings	on	the	hand-out	and	
colour	in	the	feelings	that	represent	
how	they	feel	about	what	happened	
in	their	family.	Review	all	the	different	
feelings	on	the	hand-out.	Invite	
children	to	share	their	feelings	
choices.	

DISCUSSION ABOUT THE 
STORY / DVD OR OTHER 
RESOURCE 

By	session	four,	the	children	are	
part	of	a	more	cohesive	group	and	
trust	has	increased	amongst	group	
members.	Children	tend	to	feel	safer	
and	more	comfortable	in	talking	
about	their	experiences	at	this	stage	
of	the	group.	

The	use	of	videos	or	books	about	
stories	of	abuse	and	violence	can	be	
a	very	powerful	tool	for	this	group.	
Stories	about	similar	experiences	
can	evoke	feelings	and	memories	
for	almost	everyone.	Responses	
range	from,	“that’s	not	the	way	it	
happened”,	to	“that’s	just	how	I	felt”.	

It is imperative that the material 
is carefully chosen as some 
material can re-traumatize 
children. The purpose of this 
session and group as a whole is 
to help children talk about their 
own experiences. All facilitators 
in the group should view the 
chosen resource prior to use in 
the group. 

There	is	never	any	perfect	resource;	
facilitators	usually	find	something	in	
every	book	or	DVD	they	wish	they	
could	change.	

Suggested resources –  
books and dvd’s

(Choose	a	resource	that	best	suits	
the	group	members	and	achieves	
the	session	goals)	

Suggested books: 

1. “Dinosaurs Divorce” A Guide 
for Changing Families, by 
Laurene Krasny Brown and Marc 
Brown. 
This	32	page	book	includes	
separate	chapters	that	address	such	
concerns	as	why	parents	divorce,	
what	will	happen	to	“me,”	where	will	
holidays	be	celebrated,	living	in	two	
homes,	etc.	Expressively	illustrated	
with	accompanying	succinct	
text,	this	upbeat,	straightforward	
treatment	of	a	potentially	confusing,	
traumatic	childhood	experience	is	
comprehensive.	
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Ensuring	that	you	know	your	group	members	situation	
whether	their	parents	are	divorced	or	separated	is	
important.	This	book	is	easily	read	by	substituting	divorce	
for	“separated	parents”	or	“parents	not	living	together”.	
This	book	does	not	need	to	be	read	in	it’s	entirety	as	it	
offers	appropriate	break	points	between	the	short	chapters.	
(preschool	and	primary	age)	

2. “When My Parents Forgot How to Be Friends” 
by Jimmifer Moore-Mallinos. Illustrated by Marta 
Fàbrega. 
Young	children	become	confused	and	hurt	when	their	
parents	constantly	argue,	then	decide	to	separate	or	
divorce.	This	sensitively	written	book	assures	boys	and	girls	
that	children	are	in	no	way	responsible	for	their	parents’	
inability	to	get	along.	The	gentle	story	is	well	received	
by	preschool	group	members,	however,	it	ends	with	an	
example	of	the	best	possible	outcome	for	separated/
divorced	couples	which	is	not	the	usual	case	for	children	
exposed	to	domestic	abuse.	Either stop the story on 
page 19 using your own words to appropriately end 
the story or change the text for the remainder of the 
book to accurately reflect the groups experience.

Suggested DVD resources: 

Mikey and Jooles Keep Safe

Many	children	find	themselves	in	unsafe	situations	without	
knowing	what	they	can	do	to	protect	themselves.	All	too	
often,	these	children	blame	themselves	for	family	problems	
and	they	also		beleive	they	can	control,	change,	or	‘fix’	
these	problems.

81 Week 4    82

•		You	are	an	important	and	valuable	
person

•	You	can	trust	your	own	feelings

•		It	isnt	selfish	to	take	care	of	
yourself

•		You	dont	have	to	stay	in	situations	
that	feel	unsafe

•		You	can	make	decisions	and	take	
action	that	will	lead	you	to	safety		
and	help

This	beautifully	illustrated	DVD	(5.5	
minutes	long	from	Scottish	Women’s	
aid)	tells	the	story	of	Mikey	and	Jools	
who	experience	domestic	violence	
at	home	and	learn	how	to	keep	safe.	
The	story	reinforces	the	key	points	of	
keeping	safe	and	what	to	do	when	
violence	happens	at	home.	

The	DVD	can	be	ordered	from	AVA.	
It	also	has	a	pdf	safety	plan	that	can	
be	printed.	

1) “ Tulip Doesn’t Feel Safe” (13 
minutes long, from Johnson 
Institute) Preview the movie 
prior to group. 

If	choosing	the	video,	prepare	
children	for	viewing.	The	animated	
movie	is	about	a	little	girl	name,	Tulip	
and	her	brother	who	live	in	a	home	
where	violence	happens.	Explain	
that	the	movie	starts	out	with	Tulip	
at	school	learning	about	ways	to	
keep	safe.	Tulip	and	her	brother	are	

Mikey	and	Jooles	keep	safe	teaches	
children	that	they	always	have	
choices.	They	learn	to	trust	their	
feelings,	identify	their	options,	and	
make	decisions	that	will	keep	them	
safe.	It	gives	chldren	simple	tools	
to	use,	and	it	will	help	children	
understand	that	they	are	not	the	
cause	of	the	problem	that	exists	
within	their	families.

Mikey	and	Jooles	keep	safe	has	
been	developed	for	children	who	
have	experienced	and	are	recovering	
from	domestic	abuse.	It	shows	
how	a	brother	and	sister	make	a	
safe	decision	when	they	experience	
‘Shouting	and	hurting	in	their	home.

It	provides	an	opportunity	to	
consider	safety	planning	and	can	be	
a	starting	point	for	children	to	talk	
about	their	experiences.	Once	the	
film	has	ended	children	are	asked	
how	they	are	feeling	some	can	find	
it	upsetting	and	difficult,	and	may	
make	them	sad.	The	children	are	
asked	how	it	felt	watching	the	fil,.	
The	end	of	the	film	is	deliberately	left	
‘open’	to	explore	what	might	happen	
next.	For	example,	what	happened	
to	dad	after	the	police	were	called?	
This	allows	children	to	talk	about	
their	own	experiences.

Mikey	and	Jooles	keep	safe	
effectively	communicates	the	
following	important	messages	to	
young	childrem:
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later	exposed	to	their	father	shouting	at	their	mother	while	
throwing	some	dishes	around.	Tulip	feels	scared	but	makes	
a	safe	choice	and	takes	herself	and	her	brother	away	from	
the	hurting	to	her	bedroom.	She	later	tells	her	Aunt	about	
what	happened.	She	helps	the	family	and	tells	her	that	she	
did	the	right	thing	to	talk	about	what	happened.	

Encourage	children	to	choose	a	stuffed	toy	or	puppet	to	
hold	during	the	chosen	story	or	film.	

Arrange	chairs	in	a	comfortable	viewing	formation	or	move	
children	to	the	floor	to	view	the	film	or	listen	to	the	story.	

Explain	to	the	group	members	that	they	may	take	a	
personal	break	from	the	story	or	film	at	any	time.

DISCUSSION ABOUT HURTING IN FAMILIES 

Review	the	story	or	DVD	with	the	children.	The	following	
questions	are	to	aid	in	the	discussion.	Some	may	be	more	
relevant	to	the	group	than	others	and	you	will	not	likely	
have	the	time	to	ask	them	all.	Allow	the	children	to	guide	
the	discussion.	Be	sure	to	notice	the	cues	from	the	group	
members	when	they	have	had	enough	discussion.	It	is	
important	to	have	enough	time	for	free	time	and	play	in	this	
session.	

1.	What	happened	in	the	story	/	film?	

2.	What	did	*name	of	character*	do	when	*X*	happened?

3.	How	were	the	children	feeling	in	the	story	/	film?	

5.	Did	the	children	go	to	a	safe	place	in	the	story	/	film?	

6.		Did	you	ever	go	to	a	safe	place	when	fighting	was	
happening	in	your	home?	

7.		Do	you	remember	when	hurting	happened	in	your	family?	
What	happened?	
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8.		How	did	you	feel	when	hurting	
happened?	

Remember	to	acknowledge	and	
validate	children’s	experience	as	they	
share	their	stories.	

OPTIONAL GROUP ACTIVITY  

Invite	children	to	draw	a	picture	
about	the	story	/	DVD	or	about	
something	that	happened	in	their	
own	family.	Ask	children	to	describe	
their	picture.	

FREE TIME 

Free	time	is	also	an	opportunity	for	
group	members	to	transition	from	
the	group	material	to	preparing	to	
go	home.	Facilitators	need	to	stay	
available	to	children	during	this	time,	
however,	not	necessarily	be	involved	
in	their	chosen	activity.	Allow	the	
child	to	lead.	

CHECK OUT 

What	is	something	you	like	about	
group	today	and	something	you	
didn’t	like	about	group	today?	Is	
there	something	you	would	change?	

Close	the	treasure	chest.	

DEPARTURE 

Choose	and	read	an	affirmation	
card.	
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sessIon 5 

STAYING SAFE WHEN ABUSE HAPPENS: MY 
PERSONAL SAFETY PLAN 

GOALS 

To	provide	children	with	opportunities	to	share	their	stories	
about	keeping	themselves	safe	and	explore	the	nature	of	a	
safety	plan.	

To	assist	the	children	in	identifying	safe	people	to	talk	to	
and	safe	places	to	go	in	the	event	of	hurting/abuse.	
To	teach	children	how	to	contact	the	police	and	practise	
contact	details.	

MATERIALS NEEDED 

•	Modelling	clay	/	play	dough	

•	Hand-out	–	My	Personal	Safety	Plan	-	fill	in	the	blanks	

•	Disconnected	or	toy	telephones	

•	Hand-out	–	My	Safe	Place	

SNACK 

Begin	Check	in	after	everyone	has	received	their	snack.	

CHECK IN 

Open	the	treasure	chest.	Review	Group	Guidelines..	

Hand	out	modelling	Clay	or	play	dough.	Ask	group	
members	to	mould	the	clay	or	play	dough	provided	into	
something	that	represents	how	they	keep	themselves	safe	
and	share	it	with	the	group.
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Group	members	can	be	really	
creative	with	play	dough	and	often	
share	thoughtful	depictions	of	their	
safety	strategies.	

For	example:	One	child	moulded	
the	play	dough	into	a	mobile	
phone.	His	mother	had	given	him	
a	mobile	phone	to	be	used	only	in	
emergencies	to	help	him	feel	safe.	

One	girl	moulded	a	door	with	2	locks	
and	a	key.	She	explained	that	her	
mother	had	installed	deadbolts	on	
the	entry	doors	of	their	home.	
A	child	moulded	two	hands	out	of	
the	clay	and	placed	them	on	top	of	
each	other.	She	told	the	group	that	
she	always	walked	with	a	friend.	

DISCUSSION ABOUT SAFETY 

Many	children	make	safe	choices	
when	hurting/abuse	is	happening,	
however,	some	children	try	to	
intervene	and	get	hurt.	Children	have	
the	ability	to	keep	themselves	safe	
from	getting	caught	in	the	middle	
both	emotionally	and	physically.	

Some	of	our	current	learning	
comes	from	the	book,	“Children’s 
Perspectives on Domestic 
Violence”, Mullender, A. et al. 
(2002). 

Interviews	with	children	indicated	
that	despite	encouragement	for	
children	to	go	somewhere	safe	
away	from	the	abuse,	children	
don’t	always	employ	this	strategy.	

Some	children	needed	to	be	close	
to	their	mother	to	make	sure	their	
mother	was	going	to	be	ok.	Most	
importantly,	whether	a	child	feels	
comfortable	going	somewhere	
safe	or	staying,	it	is	important	
that	children	don’t	physically	or	
verbally	get	involved.	This	could	
be	potentially	very	dangerous	for	
children.	Encourage children to 
stay a safe distance away from 
the abuse even if that means 
they still witness it. Some 
children will choose never to 
leave the close proximity of their 
mother/caregiver.

Begin	the	discussion	by	asking	
children	what	they	did	when	fighting	
happened	at	home	or	when	their	
mum	was	being	hurt.	

•	Did	they	go	somewhere?	

•	Did	they	stay	somewhere?	

Many	children	talk	about	hearing	
abuse	when	they	were	in	bed	and	
choosing	to	stay	in	their	room.	

•		If	children	went	somewhere	else,	
ask	them	to	explain	where	they	
went.	

•		Where	are	safe	places	in	their	
house	that	they	could	go?	

Reinforce	and	validate	children’s	safe	
choices	perhaps linking it back to 
choices Mikey and Jools made in 
the DVD last week.
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GROUP ACTIVITY – DEVELOPING A SAFETY PLAN 

Explain	that	all	children	need	a	safety	plan	even	if	the	
hurting	in	their	family	has	stopped.	Safety	plans	are	
important	in	the	event	that	hurting	ever	happens	again.	
Draw	the	parallel	about	knowing	what	the	fire	drill	is	in	the	
event	of	a	fire.	

If	the	video	resource	was	used	in	session	4,	it	may	be	
reviewed	at	this	time.	The	safety	plan	developed	and	played	
out	in	the	DVD	is	useful	and	highlights	the	steps	practised	
in	this	session.	

On	an	extra	large	piece	of	paper	attached	to	the	wall	
write	the	words:	Go somewhere safe, call the police if 
necessary, talk to someone you trust about what is 
happening.	

Hand	out	“My	Personal	Safety	Plan”	Sheet	to	group	
members.	

Encourage	group	members	to	fill	in	their	sheet	as	it	applies		
to	them.

You	can	find	examples	of	safety	plans	for	children	in	the	
Department	of	Health	toolkit	‘Improving Safety, Reducing 
Harm: Children, Young People and Domestic Violence’	
(2009)	which	was	authored	by	Jo	Sharpen,	the	Children	
and	Young	People’s	project	co-ordinator	at	AVA.	

The	toolkit	can	be	downloaded	here	and	the	safety	plans	
can	be	found	in	the	appendices.	
http://www.dh.gov.uk/en/Publicationsandstatistics/
Publications/PublicationsPolicyAndGuidance/DH_108697

Other	examples	of	safety	plans	can	be	found	www.
reducingtherisk.org.uk	.	Organisations	may	have	their	own	
alternate	versions	of	safety	plans.

Ask	group	members	to	discuss	their	experiences	/give	
examples	or	suggestions/	for	each	of	the	following	areas:	
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have	carried	the	burden	of	what	has	
happened	in	their	family	for	a	long	
time.	As	identified	earlier,	children,	
like	their	mothers,	experience	a	great	
deal	of	isolation	due	to	the	violence	
in	their	family.	Connecting	children	to	
people	they	can	talk	to	about	what	
has	happened	and	promoting	the	
development	of	a	support	system	is	
helpful	for	children.	

Examples	of	people	children	may	
feel	they	can	talk	to:	

•	Grandparent	/	other	family	member

•	Teacher	

•	Girl	Guide	/	Scout	leader	

•	Social	worker	

•	Friend’s	parent	

•	Youth/community	leader

•	Helplines	

GROUP ACTIVITY – PRACTISE 
CONTACTING POLICE FOR 
HELP	

Purpose:	To	teach	children	how	to	
access	emergency	services	for	help.	

Explain	how	the	Emergency	Services	
System	works.	Be	sure	to	provide	
the	accurate	telephone	number	to	
children	and	explain	which	calls	can	
be	traced	by	the	police	and	from	

•	Go	somewhere	safe	

•	Call	police	if	necessary	

•	Talk	to	someone	you	trust	

•		Where	can	they	go	if	hurting	
is	happening	in	their	family?	
Some	examples	might	be:	to	my	
bedroom,	behind	the	chair,	in	my	
sister’s	room,	to	my	neighbours	
next	door	or	my	grandparents.	

Ask	group	members	if	anyone	has	
experience	contacting	the	police	
when	their	mum	was	being	hurt.	
Children	may	also	talk	about	contact	
with	emergency	services	for	other	
reasons	at	this	point.	Children	are	
encouraged	to	contact	the	police	
if	they	are	feeling	afraid	for	their	
safety	or	their	mother’s	safety.	Make	
sure	children	know	the	emergency	
number	for	the	police	is	999.
	
Facilitators should validate 
children’s experiences and 
feelings about previous contact 
with emergency services. Some 
children may not have had 
positive experiences. Facilitators 
should acknowledge how 
children feel but emphasise the 
importance of children staying 
safe and remind them that one 
negative experience does not 
mean the next contact would be 
like that too.	

Finally,	review	who	children	can	talk	
to	about	the	hurting.	Many	children	
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which	type	of	phone	(usually	calls	from	mobiles	can	only	be	
traced	if	they	have	been	registered	to	an	address).
Emphasise	that	in	some	cases	it	is	appropriate	to	call	the	
police	if	someone	in	your	family	is	being	hurt.	

It	is	imperative	that	you	speak	to	the	mothers	first	before	
reviewing	and	practicing	contact	information	with	children.	
Some	mothers	will	have	not	told	their	younger	primary	
age	children	about	their	contact	details	for	safety	reasons.	
However,	you	can	still	proceed	with	this	activity.	Practising	
contacting	the	police	is	still	important	and	helpful.	

Many	Emergency	Service	Centres	do	not	need	contact	
information	as	they	can	trace	the	call	to	determine	the	
location	of	the	caller.	Planning	for	all	potential	problems	is	
important	in	teaching	children	this	skill.	If	children	call	from	a	
mobile	phone,	Emergency	Services	are	not	able	to	trace	the	
call	to	determine	the	location,	unless	the	phone	has	been	
registered.	Explain	to	the	children	how	the	Police	can	help	if	
their	mum	is	being	hurt.	

Practice phoning Police on disconnected telephones 
or toy telephones. 

Facilitators role play being the emergency operator 
and lead children through the exercise. Younger 
children enjoy this activity and often want to role play 
both the caller and the operator.

Tell	the	children:	The	police	need	certain	information	so	
they	can	come	and	help.	If	you	don’t	know	the	answer	to	a	
question	that	the	police	ask,	it	is	important	to	tell	them	that	
you	don’t	know.	Never	make	something	up.	
Let’s	review	the	steps	that	you	need	to	do	to	get	help.	

1.	Dial	999	

2.	Ask	for	the	Police	
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5.		(child)	My	parents	are	fighting.	My	
mum	is	being	hurt.	Please	send	
the	police.	

6.	(E.O.)	What	is	your	address?
	
7.	(child)	123		Street.	

8.		(E.O.)	What	is	your	phone	
number?

	
9.	(child)	111	2222

10.	(E.O.)	Are	you	in	a	safe	place?
	
11.	(child)	Yes.	

12.		(E.O.)	Stay	on	the	line,	we	are	
sending	the	police	right	away.	

13.	Do	not	hang	up	the	phone.	

Facilitators	should	be	aware	
that	children	in	the	group	may	
have	had	experience	contacting	
emergency	services	for	help	with	
varying	degrees	of	success.	Some	
children	may	be	ambivalent	about	
the	exercise	due	to	their	previous	
experiences.	

ADDITIONAL GROUP ACTIVITY 

Draw	a	picture	of	your	safe	place.	

FREE TIME 

Children	may	continue	to	play	with	
the	telephones	during	this	time.	

3.		Explain	that	your	parents	are	
fighting,	or	your	mum	is	getting	
hurt	and	you	need	the	police.	

4.	Give	your	address	if	you	know	it

5.		Give	your	phone	number	if		
you	can	

6.		Stay	on	the	phone	as	long	as	it	
is	safe	but	if	the	fighting	is	near	
you	drop	the	phone	on	the	floor	
(without	hanging	it	up	and	cutting	
off	the	call)	and	move	to	a	safe	
place	so	you	don’t	get	hurt

7.		Do	not	hang	up	the	phone	but	if	
you	panic	and	forget	don’t	worry

ROLE PLAY CONTACTING 
POLICE ON DISCONNECTED/
TOY TELEPHONES.	

First,	facilitators	demonstrate	and	
then	invite	children	to	practise.	
Children	enjoy	playing	the	role	of	
the	emergency	operator.	Ensure	all	
members	get	a	chance	to	practise.	

Role	play:	

1.		(child)	Pick	up	the	phone	and	
push	the	numbers:	999	

2.		(Emergency	Operator)	Police,	Fire,	
or	Ambulance?	

3.		(child)	I	need	the	Police.	

4.	(E.	O.)	What	is	the	problem?	
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CHECK OUT 

What	is	something	you	like	about	group	today	and	
something	you	didn’t	like	
about	group	today?	Is	there	something	you	would	change?
Close	the	treasure	chest.	

DEPARTURE 

Choose	and	read	an	affirmation	card.	

Other useful resources for children’s safety:

Childline:		0800	1111
Internet	safety	advice:	http://www.kidsmart.org.uk/			www.
thinkuknow.co.uk

Safety – Session 5 

My	Personal	Safety	Plan	

1.		GO	SOMEWHERE	SAFE		
write	or	draw	a	picture	about	your	safe	place	

2.		PHONE	THE	POLICE	IF	NECESSARY		
write	or	draw	a	picture	about	your	safe	place	

3.		TALK	TO	SOMEONE	YOU	TRUST	ABOUT	WHAT	IS	
HAPPENING	IN	YOUR	FAMILY		
write	or	draw	a	picture	about	your	safe	place	
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TELEPHONING THE POLICE: 

How do I do it? 

Find	a	safe	place	to	call.	

What do I say? 

I	need	the	Police.	

My	mum	is	getting	hurt.	

My	name	is	________________________________________________________

My	address	is	______________________________________________________
	
My	telephone	number	is	_____________________________________________	

Remember	to	stay	on	the	phone	if	it	is	safe.	

Don’t	hang	up.	

LET’S	PRACTISE	

Safety - Session 5 

MY	SAFE	PLACE	

Draw	a	picture	about	your	safe	place.	
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This	is	often	one	of	the	most	difficult	sessions,	despite	it	
coming	near	the	end	of	the	programme.	Sexual	abuse	can	
be	a	difficult	topic	for	children	to	understand	or	to	discuss	
regardless	of	their	individual	experiences.	In	this	session,	if	
you	feel	that	the	children	have	had	enough,	it	is	permissible	
to	end	the	session	slightly	early	if	needed.	

sessIon 6 

– staying safe - sexual Abuse Prevention

*See the additional sessions for adolescents for 
more in depth work on teenagers own relationships, 
including sexual abuse*

GOALS

Raise	children’s	awareness	about	sexual	abuse.

Introduce	a	personal	safety	plan	–	in	the	event	of	potential	
sexual	abuse.

Help	children	identify	safe	and	trusted	people	in	their	life.

MATERIALS NEEDED

Animal	Emotion	cards	

Story	book	 	
	
Handout	–	Sexual	Abuse	Safety	Plan

Handout	–	The	Safe	People	I	know	and	Trust

SNACK

Offer	snack	and	begin	check	in.
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CHECK IN

Review	Group	Guidelines.
Open	the	treasure	chest.		
Begin	check	in	by	asking	group	
members	to	choose	an	animal	
emotion	card	or	two	or	three	that	
represents	how	they	are	feeling	
about	the	group	ending.		This	is	a	
favourite	check	in	resource	which	is	
enjoyed	more	than	once.		Remind	
children	that	they	can	have	more	
than	one	feeling	about	the	same	
thing	and	that	you	can	even	have	
opposite	feelings	about	the	same	
thing.		Ask	group	members	to	share	
their	feelings	sheet	with	the	rest	of	
the	group	for	their	check	in.	Validate	
children’s	feelings.

GROUP DISCUSSION ABOUT 
SEXUAL ABUSE

Begin	discussion	by	reminding	
children	of	the	earlier	discussion	in	
session	2	about	inside	and	outside	
hurting	and	sexual	abuse.	Indicate	
that	today	you	are	going	to	be	
talking	about	sexual	abuse.	Explain	
that	it	is	important	to	talk	about	it	
because	by	talking	about	it,	kids	
can	help	to	keep	themselves	safe	
and	learn	about	what	to	do	if	sexual	
abuse	ever	happens	to	them.		
While	referring	to	the	extra-large	
paper	completed	in	session	2,	ask	
group	members	what	they	know	or	
remember	about	sexual	abuse.

What	is	it?

Review	examples	of	sexual	abuse.

This kind of hurting is when 
someone tries to touch your 
private parts without your 
permission, or when someone 
asks you to touch their private 
parts and it makes you feel 
uncomfortable. This is sexual 
abuse. 

You	may	want	to	clarify	that	sexual	
abuse	does	not	have	to	involve	
touching.	For	example,	if	someone	
asks	you	to	take	off	your	clothes	so	
they	can	see	your	private	parts	this	
would	be	sexual	abuse	even	if	they	
don’t	touch	you.	

Add	to	the	list	on	the	large	paper	by	
asking	thought-provoking	questions	
such	as:

•		Would	it	be	sexual	abuse	
if	someone	made	you	look	
at	pictures	of	naked	people	
and	you	didn’t	want	to	or	felt	
uncomfortable?

•		What	about	if	someone	told	you	
to	touch	someone	else’s		private	
parts?		

•		What	about	kissing?		When	could	
sexual	abuse	include	kissing?

•		Sexual	abuse	could	also	be	when	
someone	older	than	you	does	
things	to	your	body	or	says	things	
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about	your	body	to	you	that	make	you	feel	uncomfortable.

•		An	older	person	can	be	a	babysitter,	someone	in	high	
school	or	any	adult.

Explain	that	their	whole	body	belongs	to	them	and	parts	of	
their	body	are	private.		We	wear	bathing	suits	when	we	go	
swimming	to	cover	up	our	private	places.		Private	places	
are	off	limits	for	touching.

Our	bathing	suits	cover	our	private	parts.		While	pointing	to	
the	boy	picture,	tell	the	children	that	his	penis,	his	testicles	
and	his	bum	are	his	private	parts.		Let	them	know	that	they	
may	have	heard	other	names	for	these	private	parts,	and	
that	some	families	use	different	names	for	them.	A	girl’s	
private	parts	are	her	vagina	and	her	bum.	As	she	grows	
up,	she	will	have	breasts	and	they	will	also	be	a	private	
part.	Explain	that	it	is	never	okay	to	make	children	feel	
uncomfortable	about	their	privates.		It	is	not	okay	for	people	
to	touch	them,	or	ask	you	to	touch	theirs.

GROUP ACTIVITY -  STORY

Read	a	story	about	sexual	abuse.	
Choose	a	book	that	best	suits	the	age	and	stage	of	
development	of	your	group.		All	suggested	books	are	
appropriate	for	latency	age;	however	one	may	suit	your	
group	better.	You	may	also	have	your	own	book	about	
sexual	abuse	that	you	prefer	to	use	in	order	to	meet	the	
session	goals.

Suggested books:  

1.			“No	More	Secrets	For	Me”	By	Oralee	Wachter	(2002)	
New	Revised	Edition

No	More	Secrets	for	Me	is	an	invaluable	resource	to	help	
group	facilitators	talk	to	children	about	the	sensitive	subject	
of	sexual	abuse.	This	updated	edition,	contains	four	realistic	
stories	in	which	a	child	makes	the	right	decision	about	
how	to	deal	with	a	potentially	damaging	encounter	with	
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GROUP DISCUSSION AND 
ACTIVITY – SEXUAL ABUSE 
SAFETY PLAN

It is important to be careful about 
telling children to say, “no” to 
sexual abuse or online grooming.  
If a child in the group has been 
sexually abused and didn’t say, 
“no”, this may contribute to the 
child feeling responsible for what 
happened to them.  Explain to 
children that it may be difficult 
or scary to say no and that it 
is not their fault if they don’t or 
couldn’t.  Emphasize that telling 
a trusted adult when they can is 
important.

HANDOUT – SEXUAL ABUSE 
SAFETY PLAN

Review	the	Sexual	Abuse	Safety	
Plan	with	group	members.
		
Listen	to	your	feelings	–	do	you	
feel	uncomfortable,	are	you	feeling	
afraid?

Encourage	group	members	to	think	
about	a	time	when	their	body	was	
telling	them	something	and	they	
were	listening.		Use	examples	used	
in	previous	groups.		For	example:		
the	dark	alley	that	said	short	cut.		
Your	body	may	have	had	a	nervous	
worried	feeling	that	when	listened	
to	stopped	you	going	down	that	
alley.		Explain	that	your	body	may	
have	feelings	when	you	are	in	an	
uncomfortable	situation	such	as	

an	adult.	This	book	will	help	young	
people	recognize	the	warning	signs	
of	abuse.	

2.			“The	Right	Touch”	By	Sandy	
Kleven,	(1997)	

A	picture	book	that	clearly	
instructs	children	on	how	to	deal	
with	unwanted	and	inappropriate	
touching	through	a	heart-to-heart	
talk	between	a	little	boy	and	his	
mother.	The	author	sensitively	
distinguishes	between	the	loving	
touch	we	all	need	and	“secret,	
deceptive,	or	forced	touching.”	
Children	are	encouraged	to	listen	to	
their	own	feelings,	assert	their	right	
to	stop	unwanted	contact,	and	get	
help	from	trusted	adults	“even	if	it	is	
supposed	to	be	a	secret.”	

The	underlying	message	in	these	
books	is	to	talk	to	someone	you	
trust	if	anything	happens	that	makes	
you	feel	uncomfortable.

3.		Your	body	belongs	to	you	(1997)	
by	Cornelia	Spelman

Especially	helpful	for	younger	
children	this	book	In	simple,	
reassuring	language	explains	that	a	
child’s	body	is	his	or	her	own;	that	
it	is	all	right	for	children	to	decline	
a	friendly	hug	or	kiss,	even	from	
someone	they	love;	and	that	you	
can	still	be	friends	even	if	you	don’t	
want	a	hug	now.
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sexual	abuse.		Listening	to	your	feelings	can	get	you	out	of	
a	dangerous	situation	or	alert	you	to	tell	someone	you	trust	
about	what	happened.

Get	away	from	the	situation	–	if	possible,	get	away	from	the	
person	that	is	making	you	feel	uncomfortable.		
Explain	to	children	that	it	may	be	difficult	or	scary	to	say	no	
and	or	get	away	from	the	person	and	that	it	is	not	their	fault	
if	they	don’t	or	couldn’t.		Emphasize	that	telling	a	trusted	
adult	when	they	can	is	important.

Tell	someone	you	trust	–	talk	to	a	trusted	adult	about	what	
happened.		

It	is	important	to	keep	telling	if	someone	doesn’t	help	you	
or	stop	what	is	happening	to	you.		Talk	to	group	members	
about	their	local	child	protection	agency	as	a	place	to	help	
children.		If	they	can’t	find	someone	to	help	them	stop	
what	is	happening,	they	can	call	the	police	who	will	contact	
the	child	protection	agency.		Review	the	local	emergency	
services	telephone	number	with	group	members.

GROUP ACTIVITY – 
THE SAFE PEOPLE I KNOW AND TRUST

Purpose:	Help	children	identify	safe	and	trusted	people	
in	their	lives	that	they	can	talk	to	in	the	event	of	any	
uncomfortable	and/or	difficult	situation.

Materials	Needed:

•	blank	white	or	coloured	paper

•	markers,	pencil	crayons,	crayons

Instructions:

Ask	group	members	to	trace	their	hand	onto	a	piece	of	
paper.		On	each	finger	and	the	thumb	ask	children	to	write	
down	a	safe	person	that	they	know	and	trust.
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children	and	young	people	stay	safe	
on	line.	Resources	are	available	
for	professionals	and	children	with	
the	latter’s	resources	provided	in	
defined	age	bands	(5-7	years,	8-10	
years	and	11-16	years).	Given	the	
prevalence	of	children’s	access	to	
the	internet	and	associated	sites	
and	games	we	strongly	recommend	
an	extended	or	additional	session	
is	provided	to	cover	some	aspects	
of	online	safety	including	the	use	of	
the	Ceop	report	abuse	button.	Staff	
will	need	to	register	as	a	member	to	
the	CEOP	site	(free	of	charge)	and	
attendance	at	a	free	half	day	training	
event	will	provide	access	to	a	wider	
range	of	materials.	

Free Time

CHECK OUT

What	is	something	you	like	about	
group	today	and	something	you	
didn’t	like	about	group	today?		Is	
there	something	you	would	change?		
Close	the	treasure	chest.

DEPARTURE

Ask	children	to	choose	an	affirmation	
card	and	read	it.		

Group	members	may	choose	to	
include	calling	local	emergency	
services	as	an	option	to	get	help.

Remind	children	that	if	someone	
doesn’t	listen,	believe	them,	or	
take	them	seriously,	they	need	find	
another	person	they	trust	to	tell	or	
call	the	police.

Optional Activity – Colour Safety 
Plan Sheet

Offer	colouring	markers	and	crayons	
for	children	to	decorate	their	Sexual	
Abuse	Safety	Plan	(group	members	
may	also	choose	to	do	this	during	
free	time)

Optional Activity or Additional /
Extended Session

One	of	the	biggest	challenges	for	
children	today	is	safely	managing	
their	time	on	line	on	gaming	and	
social	networking	sites.	The	potential	
dangers	may	be	less	obvious	for	
children	who	perceive	the	activities	
and	conversations	as	fun.	The	
medium	of	technology	allows	for	
both	on	line	grooming	and	the	
sharing	of	private	information	
and	images	that	are	potentially	
exploitative	and	abusive.	The	child	
exploitation	and	online	protection	
agency	(CEOP	–	www.ceop.police.
co.uk)	hosts	a	website	called	
thinkUknow	(www.thinkuknow.
co.uk	)	which	provides	excellent	
media	and	online	resources	to	help	
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Week 7 

ANGER IS IMPORTANT : UNDERSTANDING AND 
EXPRESSING IT 

GOALS 

•		Help	children	begin	to	understand	that	is	it	okay	to	feel	
angry	and	that	anger	is	a	normal	healthy	feeling;	

•		Help	children	to	understand	that	it	is	not	okay	to	be	hurtful	
when	they	are	feeling	angry.	

MATERIALS NEEDED 

•	Handout	–	Anger	Thermometer	

•	Resources	to	make	a	Volcano	

•	Handout	–	Definition	of	Anger	

SNACK

Offer	snack	and	begin	the	check	in.	

CHECK IN 

Open	the	treasure	chest.	Review	group	guidelines.	
Hand-out:	Anger	Thermometer	

Ask	group	members	to	think	about	a	time	when	they	felt	
angry either in the last week or the last time they 
can remember feeling angry.		While	thinking	about	the	
situation,	ask	them	to	rate	just	how	angry	they	felt	about	
it	on	the	Anger	Thermometer	hand-out.	Explain	that	low	
levels	of	anger	would	rate	1	or	2	on	the	thermometer	
described	as;	“cool”	on	the	hand	out.	A	more	elevated	
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feeling	of	anger	would	rate	between	
4	and	6,	or	between	simmering	
and	boiling.	An	out	of	control	level	
of	anger	would	rate	8	–	10	on	the	
thermometer,	described	at	boiling	
to	ballistic.	Instruct	group	members	
to	colour	in	the	thermometer	to	the	
level	of	anger	they	experienced	in	
themselves	about	the	particular	
situation	they	are	thinking	of.	
Primary	age	and	adolescent	group’s	
members	can	write	or	draw	a	
description	of	the	situation	they	are	
thinking	about	beside	the	number	
they	rated	their	anger.	

An alternative is to provide 
group members with a blank 
thermometer to illustrate as they 
wish or perhaps to be prompted 
by the words on the describing 
anger worksheet.

Group	members	are	then	invited	
to	share	their	situation	and	
thermometer	with	the	group.	

GROUP DISCUSSION 
ABOUT ANGER 
Introduce	the	theme	for	the	session.	
Today	we	are	going	to	talk	about	
feeling	angry.	

Sample	questions	to	ask	children:	
•		Does	anyone	in	this	group	get	

angry?	

•		What	makes	you	feel	angry?	Invite	
each	child	to	share	more	examples	
about	situations	where	they	felt	

angry.		Children	may	wish	to	write	
or	draw	their	examples	on	flipchart	
paper.

For	example:	How	do	you	feel	when	

•		Your	brother	or	sister	takes	or	
messes	up	your	toys	and	games

•		When	mum	and	or	dad	say	no	to	
something	you	really	want

•		When	you	get	the	blame	for	
something	you	didn’t	do

•		When	you	are	not	allowed	to	go	
somewhere	with	your	friends	

What	do	you	do	when	you	are	
feeling	angry?	

Make	some	suggestions	about	
children’s	expression	of	anger	from	
facilitator’s	experience.	For	example,	
you	could	say:	“I	know	some	
children	who	cry	when	they	are	
feeling	angry.	I	know	some	children	
who	jump	up	and	down	when	they	
are	feeling	angry.	What	do	you	do	
sometimes	when	you	are	feeling	
angry?”	

Use the word “feeling” when 
you are talking about anger. This 
helps children to disconnect it as 
an attribute of themselves. 

Is	it	okay	to	get	angry?	This	question	
helps	facilitators	understand	what	
the	children	feel	about	anger.	Some	
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children	will	say	that	it	is	NOT	okay	to	get	angry,	primarily	
because	of	their	own	experience	of	anger	leading	to	abuse.	
Explain	that	anger	is	one	of	our	many	feelings	and	that	it	is	
okay	to	feel	angry,	however,	it	is	not	okay	to	hurt	anyone	
when	you	are	feeling	angry.	

There	are	numerous	resources	available	to	share	and	use	
with	children	when	discussing	anger.	Some	recommended	
resources	include:

The Red Beast: Controlling anger in children with 
Aspergers syndrome by K I Al Ghani & Haitham Al 
Ghani.  Age 5 years+

Although	written	for	children	with	Asperger’s	syndrome	this	
book	is	very	adaptable.	It	tells	the	story	of	the	small	red	
beast	that	lies	sleeping	in	everyone.	When	it	is	asleep,	the	
red	beast	is	quite	small,	but	when	it	wakes	up,	it	begins	to	
grow	and	grow.	This	is	the	story	of	a	red	beast	that	was	
awakened	in	a	boy	called	Rufus	and	asks	how	can	how	can	
Rufus	tame	the	red	beast?	

A Volcano in My Tummy: Helping Children to Handle 
Anger: Helping Children to Handle Anger : a Resource 
Book for Parents, Caregivers and Teachers by Elaine 
Whitehouse and Warwick Pudney. Age 6 – 13 years

This	book	presents	a	clear	and	effective	approach	to	
helping	children	and	adults	alike	understand	and	deal	
constructively	with	children’s	anger.	The	book	offers	
engaging,	well-organised	activities	and	distinguishes	
between	anger	the	feeling,	and	violence	the	behaviour.	

How to Take the Grrrr Out of Anger (Laugh and Learn) 
by Elizabeth Verdick and Marjorie Lisovskis.

A	book	for	children	aged	8-12	that	blends	tips	and	ideas	
with	jokes	and	cartoons.	It	shows	children	that	anger	
is	normal	and	can	be	expressed	in	many	ways	-	some	
healthy,	some	not.	It	teaches	them	how	to	recognise	anger	
in	themselves	and	others,	how	to	deal	with	situations	and	
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Explain	that	exploding	or	erupting	
means	being	hurtful.	For	example:	

•		A	child	exploded	and	shouted	
something	rude	or	swore	at	their	
mum	

•		or	your	anger	erupted	and	you	
said	nasty	things	to	your	best	
friend

•		Or	you	had	a	fight	at	school

Ask	children	if	they	can	remember	
times	like	this.

Tell	the	children	you	will	now	build	
a	volcano	to	demonstrate	what	
exploding	or	erupting	means.	

GROUP ACTIVITY: ANGER 
VOLCANO 

Begin	a	new	discussion	about	what	
happens	when	people	keep	angry	
feelings	inside.	Explain	that	if	people	
don’t	talk	about	their	angry	feelings	
and	they	keep	it	inside,	then	their	
feeling	of	anger	may	explode	out	of	
them	like	a	volcano.	

Build	a	volcano	model	with	the	
children.	Children really enjoy 
this activity which can be done 
collectively or individually. If 
doing it collectively arrange 
the group room in a way that 
the children can stand around 
a table to contribute to this 
activity.	

emotions	that	lead	to	or	mask	anger,	
and	how	to	deal	with	the	anger	they	
feel.

HANDOUT -  
DEFINITION OF ANGER

What	is	anger?	

“Anger	is	a	feeling	which	you	usually	
feel	when	things	aren’t	going	the	
way	you	want.	It	is	a	signal	that	
something	is	wrong	and	something	
must	be	done	to	sort	things	out”.	

Ask	for	feedback	about	the	
definition.	Does	it	fit	for	them?	
Explain	that	anger	is	not	a	feeling	
that	you	can	ignore.	If	you	try	to	
pretend	it	is	not	there	or	don’t	think	
about	it,	it	will	come	out	of	you	
when	you	are	not	expecting	it	and	
sometimes	this	is	what	lands	us	in	
trouble.

Conclude	discussion	by	talking	
about	how	important	it	is	to	talk	
about	feelings,	especially	anger,	
with	someone	who	loves	them.	
Anger is a feeling that if left and 
ignored can build up inside and 
eventually explode/erupt out of 
them like a volcano. It may be 
helpful to show children some 
laminated pictures of volcanoes 
– calm dormant volcanoes to 
active and destructive ones 
using the pictures to explain and 
illustrate how the anger we feel 
is a bit similar to a volcano.	
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Materials	needed:	Volcanic	Mixture	Ingredients:	

•	Tinfoil

•	Washing	up	liquid

•		Small	plastic	containers	like	panda	pop	bottles	or	similar	.	
Alternatively	firm	card	will	do

•	Bicarbonate	of	soda

•	Vinegar

•	Modelling	clay	

•	Food	colouring

•	Small	pouring	containers

•	A	large	tray

•	Small	jug	of	water

•	Tissues	or	cloths	for	mopping	up	

Week 7  104

Erupting the Volcano. 
Once	the	volcano	is	constructed	
pour	the	following	ingredients,	one	
at	a	time,	into	the	open	top.	Allow	
the	children	to	take	turns	adding	the	
mixture	ingredients.
	
•	a	large	squirt	of	washing	up	liquid

•		2	heaped	tablespoons	bicarbonate	
of	soda	

•		10	–	20	drops	of	red	food	
colouring	

•	1/3	cup	of	vinegar	

When	the	vinegar	is	added,	the	
mixture	will	bubble	up	and	overflow	
down	the	‘sides’	of	the	mountain.	
Point	out	the	connection	between	
how	the	volcano	erupts	or	explodes	
over	with	the	lava	and	how	children	
can	explode/erupt	if	they	don’t	talk	
about	their	feelings,	especially	anger.	
Talking	about	feelings	helps	children	
calm	down.	

Repeat	the	above	steps	3	–	4	times	
offering	children	different	ingredients	
to	pour	into	the	structure.	Continue	
to	reinforce	the	message	about	
talking	about	feelings.	Next,	pour	a	
small	glass	of	water	for	each	of	the	
group	members.	Invite	the	children	
to	pour	the	water	into	the	volcano.	
This	represents	a	calming	down	
strategy.	Ask	the	children	to	name	
strategies	that	help	them	calm	down	
when	they	are	upset.	Share	these	
when	pouring	the	water	into	the	
volcano.	

Instructions: 
Making	the	Volcano	Mountain.	

On	a	large	tray	with	raised	edges,	
use	the	plastic	bottles	and	card	to	
make	the	shape	of	a	volcano.	Stack	
two	or	three	containers	upside	
down.	Place	a	smaller	container	on	
top	and	right	side	up.	This	container	
will	hold	the	liquid	ingredients	for	the	
volcano.	Mould	cut	sheets	of	tinfoil	
to	cover	the	card	and	make	the	
sides	of	the	mountain.	Tuck	tinfoil	
around	the	rim	of	the	top	container	
crushing	the	tinfoil	around	the	base.	
Facilitators	assist	children	in	making	
the	structure.	This	is	a	fun	hands-on	
activity	for	them.	

For	the	individual	activity	each	child	
is	given	a	board	plus	a	chunk	of	
modelling	clay	and	given	time	to	
mould	their	volcano.	They	come	
in	all	shapes	and	sizes	so	artistic	
talent	is	not	essential	although	some	
children	lack	confidence	and	may	
need	assistance	from	a	facilitator	or	
other	group	member	to	get	started.	
It	is	important	that	all	the	children	
make	a	firm	base	as	the	liquid	for	
eruption	needs	to	be	contained	
within	the	volcano.	Wet	wipes	or	
a	bathroom	break	will	be	needed	
afterwards	for	children	to	clean	their	
hands.

For	groups	opting	for	this	version	of	
the	activity	models	will	need	to	be	
left	to	dry	over	the	coming	week	and	
the	‘volcano’s	‘	can	be	exploded	
at	the	start	of	the	following	weeks	
session.	
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For	example:	

•		While	pouring	the	water	into	the	volcano	explain	that	
getting	away	from	the	situation	that	is	making	you	feel	
angry	helps.	

•		While	pouring	water	into	the	volcano	identify	that	taking	
long,	deep	breaths	helps	to	calm	you	down.	

Each	member	shares	an	idea	that	helps	them	calm	down.	

Facilitators	draw	group	members’	attention	to	the	gentle	
overflow	of	the	volcano	now	that	the	water	has	been	
poured	in.	Explain	that	by	calming	down,	you	can	still	
feel	angry	but	not	explode	like	a	volcano	and	the	anger	is	
released	in	a	safer,	healthier	way.	

OPTIONAL/ALTERNATIVE ACTIVITY
 
Draw	a	picture	about	anger.	

FREE TIME 
CHECK OUT

What	is	something	you	like	about	group	today	and	
something	you	didn’t	like	about	group	today?	Is	there	
something	you	would	change?	Close	the	treasure	chest.	

DEPARTURE 

Ask	children	to	choose	an	affirmation	card	and	read	it.	
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Week 8 

LEARNING ABOUT PROBLEMS 
HOW TO SOLVE PROBLEMS IN HEALTHY WAYS 

GOALS	

•	Help	children	to	understand	that	we	all	experience	
problems.	

•		Help	children	to	understand	that	hurtful	words	can	make	
problems	worse.	

•		Begin	to	explore	the	use	of	helpful	words	implicit	in	the	
technique	of	problem	solving.	

MATERIALS NEEDED  

Handout	–	Brain	Teaser	
Story	book	
Handout	–	Problem	Solving	Framework	

SNACK 

Offer	snack	and	begin	the	check	in.	

CHECK IN 

Open	the	treasure	chest.	Review	Group	Guidelines.	

Announce that there are 4 sessions left after this 
one.	This	is	the	beginning	of	termination	for	this	group.	It	
is	important	to	begin	termination	early	with	this	programme	
to	prepare	children	for	the	loss	children	may	feel	when	the	
group	ends.	W
e
e
k

 8
Encourage	group	members	to	work	
in	pairs	for	this	check	in	activity.	Give	
each	pair	a	copy	of	the	hand-out:	
Brain	Teasers.	While	this	activity	
is	fun,	it	allows	group	members	
to	practice	simple	skills	required	
to	solve	problems.	When	group	
members	are	ready,	ask	for	answers	
to	the	worksheet.	

Next	ask	group	members	what	skills	
they	used	to	work	together	with	their	
partner.	

Help	group	members	identify	the	
skills	they	used	by	asking	questions.	
For	example:	

•		Were	both	of	you	willing	to	work	
together?	

•	Did	you	both	work	some	of	it	out?	

•		Who	decided	who	would	record	
the	answers?	

•	How	did	you	share	the	work?	

•		Did	you	need	to	compromise	to	
get	the	job	done?	

While	some	children	will	not	have	
answers	to	the	questions	or	they	
may	not	have	experienced	the	skill,	it	
still	raises	their	awareness	that	there	
was	a	process	to	complete	the	task.	

Explain	that	we	are	going	to	work	on	
problem	solving	for	this	session.	

GROUP DISCUSSION ABOUT 
SOLVING PROBLEMS 

Explain	that	problems	are	inevitable.	
PROBLEMS	HAPPEN	ALL	THE	
TIME	and	we	solve	problems	all	the	
time,	often	without	even	thinking	
about	it.	However,	some	problems	
require	extra	attention	to	sort	them	
out.	

For	example:	

•		Has	anyone	ever	wanted	the	same	
toy	or	game	as	their	friend	or	
brother/sister?	You	have	a	problem	

•		You	sister	is	wearing	your	favourite	
shirt.	You	have	a	problem.	

•		You	lost	your	trainers.	You	have	a	
problem.	

•		You	broke	the	glass	in	the	front	
door	to	your	house.	You	have	a	
problem.	

Explain	that	while	some	problems	
are	bigger	than	others,	and	elicit	
more	intense	emotions,	there	is	no	
problem	so	great	it	cannot	be	sorted	
out.	

Talk	briefly	about	the	kinds	of	things	
that	make	problems	worse.	
Refer	to	earlier	sessions,	such	as	the	
book,	“Words	are	not	for	Hurting”	
or	exploding	like	a	volcano.	These	
responses	can	make	problems	
worse.	

Week 8  108
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Use	an	animated	voice	as	you	give	the	examples	below.	
While	group	members	laugh,	many	can	relate	to	such	
tactics.	

For	example:		
(see	problems	listed	above	and	offer	these	responses)	

•	Give	me	that	toy,	you	don’t	even	know	how	to	play	with	it!	

•		I’m	telllllinnnggg	MMMuMMM.	That’s	my	shirt!!!!!!!!!	I’m	
going	to	take	it	off	of	you	if	you	don’t	give	it	to	me	NOW!	

•		I	feel	sick	that	I	can’t	find	my	trainers.	Mum	will	be	mad.	
Maybe	I	will	say	they	were	stolen???	

•		It	wasn’t	my	fault,	there	shouldn’t	be	a	door	there	
anyhow!	Who	puts	glass	in	a	front	door?	

These	kind	of	words	or	responses	can	make	problems	
worse.	

GROUP ACTIVITY – READ A STORY 

Suggested	book,	“Is	it	Right	to	Fight”	by	Pat	Thomas	(this	
can	be	ordered	on	Amazon	very	cheaply).

Arguments	can	happen	among	children,	and	can	lead	to	
screaming,	hitting	and	other	expressions	of	anger.	This	
book	helps	children	understand	that	it’s	often	all	right	to	
feel	angry,	but	that	it‘s	always	best	to	resolve	conflicts	
peaceably.	

Before	the	session,	record	on	3	extra-large	sheets	of	paper,	
the	two	questions		and	“A	few	simple	rules”	found	in	the	
book.	

Page	9,	“What about you? Have you ever had a fight or 
argument with  someone? What did you fight about? 
Did fighting solve the problem?” 
Page	17,	“What about you? Has this ever happened to 
you? Can you think of  some ways to avoid fighting?” 
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solving	framework	and	post	on	the	
wall	as well as giving children 
individual sheets

PROBLEM SOLVING 

Step 1: 
What	is	the	problem?	

Step 2: 
What	are	some	solutions?

(Discuss	ideas)	

Step 3: 
For	each	solution	ask:	
Is	it	safe?	
How	might	people	feel?	
Is	it	fair?	
Will	it	work?	

(Evaluate	solutions	by	predicting	
consequences)	

Step 4: 
Choose	a	solution	and	use	it.	

Step 5:	
Is	it	working?	If	not,	what	can	I	do	
now?	

(Evaluate	if	the	idea	is	working	and	
change	to	an	alternative	solution	if	
necessary)	

Discuss	with	group	members	
how	the	framework	can	help	sort	
out	problems.	Give the group 
a scenario to practice the 
framework in group together. 

Finally,	from	page	23,	write	at	the	top	
of	a	page,	“A few simple rules.” 
It	is	helpful	to	have	a	few	copies	
of	this	book	available	for	group	
members	to	refer	to	during	the	
activity.	

GROUP ACTIVITY 

After	reading	the	book,	refer	to	the	
papers	attached	to	the	wall.	On	
the	first	paper	focus	on	asking	the	
children	to	write	down	what	they	
fight	about.	On	the	second	paper	
ask	group	members	to	think	about	
how	they	avoided	getting	into	a	fight.	
Finally,	members	to	record	the	
simple	rules	to	be	more	peaceful	
suggested	in	the	book.	

For	example:	

•	Take	turns	

•	No	name	calling	

•	No	pushing	somebody	around	

•	Apologize	when	you	are	wrong	

•	Listen	to	other	people’s	opinions	

•		Ask	a	grown	up	for	help	if	you	
need	it	

Think	of	ways	to	solve	the	problem	
together	peacefully.	
PROBLEM	SOLVING	FRAMEWORK	

On	an	extra-large	piece	of	paper	
record	the	step	by	step	problem	
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LET’S PRACTICE – ROLE PLAY SOLVING PROBLEMS 
USING THE FRAMEWORK	

Ask	for	volunteers	to	participate	acting	out	the	problem	and	
going	through	the	steps	to	solve	it.	Group	members	can	
be	really	creative	acting	out	possible	solutions!		One	way	to	
do	this	is	as	a	moving	film	where	two	group	members	role	
play	a	scenario	and	the	observing	group	call	out	and	‘freeze	
the	film’	when	they	have	a	suggestion	or	think	the	problem	
solving	solutions	in	the	film	are	unhelpful.	Group	members	
can	take	rotating	turns	between	acting	and	observing.

Sample	problem:	

1.	You	come	home	from	school	and	ask	your	mum	if	you	
can	have	some	ice	cream	for	a	snack	before	you	start	your	
homework.	Your	mum	says	yes	so	you	get	the	ice	cream	
out	of	the	freezer	and	reach	for	the	scoop.	When	you	open	
the	ice	cream	you	notice	that	there	is	only	a	tiny	bit	left.	
Just	enough	for	you!		As	you	are	scooping	the	ice	cream,	in	
walks	you	sister	who	immediately	ask	for	some	ice	cream	
too.	Of	course	your	mum	says	yes	and	now	you	have	a	
problem.	What	are	you	going	to	do?	
Try	out	the	frame	work	with	the	group.	

Step 1: What is the problem? 

There	is	only	a	tiny	bit	of	ice	cream	and	now	your	sister	
wants	
some	too.	

Step 2: What are some solutions? 

(Discuss	ideas)	

•	Eat	it	all,	you	did	ask	first	

•	Ask	your	mum	to	buy	more	
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•		Eat	it	very	quickly,	pretend	you	
didn’t	know	she	wanted	some?	

•	My	sister	might	feel	angry	

•		Share	what	is	left	with	your	sister	–	
we	would	both	feel	good	

Is it fair? 

•	Eat	it	all,	you	did	ask	first	–	not	fair	

•	Ask	your	mum	to	buy	more	-	fair	

•		Let	your	sister	have	the	ice	cream	
and	you	choose	something	else	–	
not	fair	

•		Eat	it	very	quickly,	pretend	you	
didn’t	know	she	wanted	some?	
Not	fair	

•	Share	what	is	left	with	your	sister	
-	fair	

Will it work? 

•		Eat	it	all,	you	did	ask	first	–	it	
might,	but	my	mum	might	not	let	
me	have	it	next	time	

•		Ask	your	mum	to	buy	more	–	it	
will	be	supper	time	soon,	my	mum	
won’t	be	able	to	go	out	and	get	ice	
cream	now,	besides	who	would	
look	after	us?	

•		Let	your	sister	have	the	ice	cream	
and	you	choose	something	else	

•		Eat	it	very	quickly,	pretend	you	
didn’t	know	she	wanted	some?	

•		Share	what	is	left	with	your	sister	

Step 3:	
For	each	solution	ask:	
Is	it	safe?	

•	Eat	it	all,	you	did	ask	first	-	safe	

•	Ask	your	mum	to	buy	more	-	safe	

•		Let	your	sister	have	the	ice	cream	
and	you	choose	something	else	-	
safe	

•		Eat	it	very	quickly,	pretend	you	
didn’t	know	she	wanted	some?	
This	is	not	unsafe,	but	could	cause	
a	fight!	

•		Share	what	is	left	with	your	sister	
-	safe	

How might people feel? 

•		Eat	it	all,	you	did	ask	first	–	my	
sister	might	feel	upset	

•		Ask	your	mum	to	buy	more	–	we	
would	feel	fine	

•		Let	your	sister	have	the	ice	cream	
and	you	choose	something	else	–	
my	sister	would	feel	happy	
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•		Let	your	sister	have	the	ice	cream	and	you	choose	

something	else	–	this	would	work,	but	i	wanted	the	ice	
cream	in	the	first	

•		Place,	i	wouldn’t	feel	good	about	this.	I	might	even	feel	
resentful	that	i	gave	it	to	her.	

•		Eat	it	very	quickly,	pretend	you	didn’t	know	she	wanted	
some?	This	won’t	work,	i	would	probably	get	into	trouble	

	
•		Share	what	is	left	with	your	sister	–	although	everyone	

won’t	be	thrilled	but	a	little	bit	is	better	than	none	and	i	
wouldn’t	be	doing	anything	hurtful.	

(Evaluate	solutions	by	predicting	consequences)	

Step 4: Choose a solution and use it. 

Share	what	is	left	with	your	sister	–	I	know	this	is	the	best	
thing	to	do.	

Step 5: Is it working? If not, what can I do now? 

Evaluate	if	the	idea	is	working	and	change	to	an	alternative	

Share	what	is	left	with	your	sister	–	we	both	want	more	
but	at	least	we	aren’t	angry	at	each	other,	this	could	have	
turned	out	badly!	Instead,	we	are	planning	our	next	snack!	
Continue	role	playing	–	ask	for	new	volunteers	to	try	out	the	
problem	solving	framework.	

Alternative	problems	to	solve:	

1.		Somebody	in	your	class	tells	you	that	they	are	going	to	
fight	you	after	school.	

What	do	you	do?	

2.		Your	friend	tells	you	not	to	play	with	another	friend	
because	she	doesn’t	like	her	anymore.	You	like	both	
friends,	what	do	you	do?	
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5.		Your	friend	promised	she	would	
return	your	ipod	at	the	end	of	the	
school	day.	You	noticed	that	she	
has	gone	home	and	you	don’t	
have	your	ipod.	You	know	your	
mum	is	going	to	be	angry.	What	
do	you	do?	

Practice	solving	problems	by	using	
the	Problem	solving	framework.	

You	may	want	to	print	the	framework	
for	group	members	to	fill	in:

3.		You	got	a	terrible	mark	on	a	test.	
You	thought	you	did	better	than	
the		mark	suggests.	What	do	you	
do?	

4.		Your	friend	Ahmed		tells	you	that	
your	other	friend,		Nataniel	thinks	
you	are	a	bad	football	player	and	
doesn’t	want	you	on	the	team	at	
break	time	any	more.	Your	feelings	
are	hurt.	What	do	you	do?	

Problem solving Framework 

Step	1:	
What	is	the	problem?	
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________

Step	2:	
What	are	some	solutions?

Step	3:	
Evaluate	solutions	by	predicting	consequences

Possible 
Solutions

Is it safe? Is it fair? How might  
people feel?

Will it work?
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step 4: 
Choose	a	solution	and	use	it.	Which	one	are	you	going	to	
try	and	why?	How?
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
step 5: 
Is	it	working?	If	not,	what	can	you	do	now?	
(Evaluate	if	the	idea	is	working	and	change	to	an	alternative	
solution	if	necessary)	
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
______________________________

ALternAte ACtIVItIes/resourCes 
Solution	City	Game
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knowledge	and	an	exciting	treasure	
hunt,	Solution	City	promises	to	
become	a	play	therapy	staple.

Choices in a Jar

	

Age:	4	-	18

This	selection	of	cards	will	spark	
lively	conversation,	asking	you	to	
decide	what	to	do,	say	or	choose.	

For	example:
•		Would	you	choose	to	be	really,	

really	bored	or	be	super	stressed	
out?

•		Would	you	choose	to	be	held	in	
high	esteem	by	only	one	person	
you	truly	respect	or	by	10,000	
people	you	don’t	respect?

•		Would	you	choose	to	be	very	
clumsy	or	very	forgetful?

•		Would	you	choose	to	be	ruled	
only	by	your	heart	or	only	by	your	
mind?

2-6	players	

Age:	8-15

Solution City	is	a	game	full	of	
problem-solving	tools	that	focuses	
on	problem	solving	to	make	things	
right,	instead	of	dwelling	on	what’s	
wrong.	It	includes	problems	at	
school,	on	the	bus,	in	the	car,	at	
home,	in	the	playground,	and	also	
while	participating	in	activities.	
It	enables	young	people	to	master	
the	following	problem-solving	skills:

•	Reframing

•	Doing	something	different

•	Remembering	exceptions

•	Asking	the	magic	question.

Question	cards	include:

“Julio	loves	maths	and	always	
does	well,	but	he	never	volunteers	
to	do	problems	on	the	blackboard	
because	he	can	be	shy	at	times.	
What	can	Julio	do	differently	that	
might	help	him	build	up	the	courage	
to	work	in	front	of	the	class?”

“Miguel	always	feels	that	he	is	
always	being	picked	on	by	his	older	
brother.	He	wants	it	to	change	
but	he	does	not	know	what	to	do.	
Describe	what	Miguel’s	life	would	be	
like	if	his	problems	were	resolved.”

Combining	concrete	psychological	
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Conflict resolution Game
	

Age:	11	-	18

This	colourful	and	imaginative	game	helps	pupils	deal	with	
day-to-day	problems	they	may	encounter	such	as	teasing,	
protecting	one’s	property	and	handling	arguments	as	well	
as	more	serious	problems	like	the	bully,	being	offered	drugs	
and	strangers.	Players	lose	turns	when	they	don’t	respect	
someone’s	rights	or	refuse	to	mediate	a	problem	and	move	
ahead	when	they	help	others	solve	problems	or	express	
their	feelings.

Jumpin’ Jake settles down
	

				
By	working	through	the	dozens	of	games	and	activities	
in	this	workbook,	impulsive	children	follow	the	story	of	
Jumpin’	Jake	the	frog	and	learn	how	to:
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Take	5	slow	breaths	and	relax	•	Who	
could	you	ask	for	advice?	•	What	
happens	when	you	make	a	wrong	
choice?	Approx	size:	20cm
	

Free tIMe 

CHeCk out 

What	is	something	you	liked	about	
the	group	today	and	something	you	
didn’t	like	about	the	group	today.	
Is	there	something	that	you	would	
change?	
Close	the	treasure	chest.	

dePArture 

Choose	and	read	an	affirmation	
card.	

	

•	Solve	problems

•	Make	better	decisions

•	Think	of	others

•		Understand	the	consequences	of	
their	behaviour

•		A	humorously	illustrated	story	
with	which	impulsive	children	will	
empathise.

Age	5	-10			

solution Ball

	

Age:	4	-	18

A	fun	and	easy	way	to	learn	how	
to	deal	with	problems,	the	Solution	
Ball	is	covered	with	20	different	
statements	or	strategies	to	help	
young	people	when	they	are	‘stuck’.	
Catch	the	ball	and	wherever	the	
player’s	right	thumb	lands	indicates	
the	strategy	to	use	in	dealing	with	
a	particular	problem.	Strategies	
include:	•	Massage	your	neck	•	
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deALInG WItH FAMILY CHAnGes WHen 
ABuse HAs HAPPened

GoALs
 	 	 	 	 	
Help	children	identify	and	acknowledge	some	changes	in	
their	lives	due	to	the	hurting	in	their	families.		
Help	children	recognize	the	unique	and	special	aspects	of	
their	families.	

MAterIALs

•	Modeling	clay	or	play	dough

•	Pictures	of	different	families	(printed	or	from	magazines)

•	Story	book

•	Handout	–	statements	(copied	and	cut	up	individually)

snACk

Offer	snack	and	begin	check	in.

CHeCk In

Open	the	treasure	chest.		Review	Group	Guidelines.
Announce	that	there	are	3	sessions	left	after	today’s	
session.		

For	check	in	use	play	dough	or	modelling	clay:		
Ask	the	children	to	make	the	play	dough	or	clay	into	
something	about	their	family.		Group	members	can	choose	
anything	to	make	the	dough	into.	Offer	some	ideas	to	help	
the	children	decide.		

For	example:
•	something	you	miss	about	your	familyW
e
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•		something	you	like	about	your	

family

•		something	that	you	like	doing	with	
your	family

•		something	that	represents	how	
you	feel	about	something	new	in	
your	family.

Ask	group	members	to	share	their	
creation	with	group	members	
for	check	in	remembering	they	
may	pass	if	they	wish	to	do	so.	
Emphasise	this	is	about	what	the	
model	represents	and	not	a	test	of	
artistic	ability.	A	number	of	children	
struggle	identifying	what	to	make	as	
the	task	asks	them	to	reflect	upon	
changes	in	their	family.	If	a	child	is	
unable	to	make	anything	suggest	
they	either	draw	or	describe	what	
they	were	thinking	of.

GrouP dIsCussIon - 
FAMILY CHAnGes

Children’s	experience	of	grief	
and	loss	is	often	not	dealt	with	in	
children	who	have	experienced	
domestic	abuse.		Compounded	
losses	as	a	result	of	the	abuse	and	
then	separation	of	a	relationship	
can	create	tremendous	sadness	
and	confusion	for	children.		Many	
children	may	feel	sad	about	the	
loss	of	regular	contact	with	their	
father	but	feel	unable	to	discuss	it	
with	their	mother	or	anyone.		Some	
children	have	identified	feeling	guilty	
because	they	miss	family	unity	and/

or	better	family	resources	but	don’t	
want	to	talk	about	it	because	their	
mother	is	safer	and	appears	to	be	
no	longer	abused.		Some	children	
have	identified	a	constant	worry	for	
family	pets	that	have	remained	at	
the	abusers	home.		It	is	important	
to	acknowledge	children’s	losses	
better	understood	by	children	as	
changes	in	their	lives.		This	may	be	
a	particularly	difficult	group	session	
as	children	think	about	what	they	
miss	or	has	changed	as	a	result	
of	the	hurting	in	their	family.		It	is	
important	to	note	that	children	will	
also	talk	about	the	positive	changes	
and	some	may	not	identify	difficult	
changes	or	loss.

Begin	discussion	by	explaining	that	
many	children	experience	changes	
in	their	lives	because	of	the	hurting	in	
their	families.	Using	cut	out	pictures	
from	magazines	or	hand	drawn	
pictures,	offer	some	examples	of	the	
changes	you	are	talking	about.		

Many	children’s	parents	split	up	
because	of	the	fighting	and	now	
the	children	only	live	with	one	
parent.		(show	picture	of	mother	
and	child/ren)		This	is	a	big	change	
for	children.	Who in this group 
only lives with one parent?	
Your	family	has	changed.

Week 9  120
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Some	children	may	have	left	their	
home	and	spent	time	in	a	refuge	
(safe	house)	or	moved	to	a	new	
area.	How	does	your	home	now	
compare	to	where	you	lived	before?	
Missing	places	and	people	you	care	
about	is	normal	but	it	does	mean	
your	family	has	changed.	

You	could	also	include	examples	
of	other	things	that	change	such	
as	leaving	a	school	or	a	place	of	
worship.

GrouP ACtIVItY – 
reAd storY
(For younger primary age 
groups)

suggested book:
“the Family Book” 
by todd Parr
There	are	so	many	different	types	
of	families,	and	The	Family	Book	
celebrates	them	all	in	a	funny,	silly,	
and	reassuring	ways.	Parr	includes	
adopted	families,	step-families,	
one-parent	families,	and	families	with	
two	parents	of	the	same	sex,	as	well	

121
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Some	children	go	and	visit	their	father	or	even	go	and	
stay	overnight	at	their	dad’s	house.	Does	that	happen	for	
anyone	in	this	group?
	

Some	children	used	to	live	with	their	pets	and	now	they	
don’t.	does anyone miss a pet?	This	can	be	a	really	
hard	change	for	children.	How	do	you	feel	about	missing	
your	pet?		Pets	are	a	part	of	families	and	if	you	don’t	have	
your	pet	anymore,	your	family	has	changed.

Week 9  122

as	the	traditional	nuclear	family.	His	
quirky	humour	and	bright,	childlike	
illustrations	will	make	children	feel	
good	about	their	families.	Parents	
and	teachers	can	use	this	book	to	
encourage	children	to	talk	about	
their	families	and	the	different	kinds	
of	families	that	exist.

As	always,	changing	some	of	the	
words	in	the	book	to	accommodate	
the	children	in	the	group	may	be	
helpful.		For	example,	one	page	
describes	some	families	as	having	
a	step	mum,	step	dad,	stepsisters,	
or	stepbrothers.		The	reader	could	
include	foster	children	here,	or	
include	foster	children	on	the	
following	page	where	adoptive	
families	are	mentioned.	Also,	on	
another	page	the	author	says	some	
families	have	one	parent	instead	
of	two	and	here	the	reader	could	
suggest	that	it	is	because	one	
parent	was	being	hurtful	and	had	to	
leave	or	couldn’t	live	with	the	family	
anymore.		

After	reading	the	book,	review	the	
overall	message	presented	in	the	
book:	a	family	is	a	family	no	matter	
how	it	is	made	up.	Point	out	that	
each	group	member	has	a	special	
family.
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GrouP dIsCussIon – Good CHAnGes, 
dIFFICuLt CHAnGes 
Encourage	group	members	to	identify	some	of	the	difficult	
changes	in	their	lives	as	a	result	of	the	hurting	in	their	
families	and	some	good	changes.	This	activity	is	similar	to	
week	two,	children	could	do	this	activity	as	a	Pictionary	
game	if	preferred.

For	example:
•	No	longer	live	with	dad

•	Had	to	move

•	Attending	a	new	school

•	Lost	friends

•	No	more	yelling

•	Can	have	friends	over	to	play

•	Mum	is	happier

It	is	helpful	for	group	members	to	talk	about	some	of	the	
changes	or	losses	they	have	experienced	in	their	lives.	
Many	children	haven’t	had	the	opportunity	to	identify	what	
has	been	difficult	for	them,	sometimes	because	it	has	been	
over-shadowed	by	the	mother’s	focus	on	what	a	good	thing	
it	has	been	to	leave	the	abusive	partner.	This	can	lead	to	
children	not	feeling	comfortable	about	sharing	their	feelings	
about	the	separation.

Although	some	children	can	logically	recognize	that	it	is	
better	for	their	mother	and	their	family	to	be	away	from	an	
abusive	person,	this	doesn’t	stop	many	children	wishing	
that	it	was	or	could	be	different.	Some	children	wish	that	
their	parents	would	get	back	together	without	the	abuse.

As	the	group	has	now	been	together	for	many	weeks,	
children	are	more	able	to	take	risks	and	share	their	feelings.	
This	session,	which	address	the	losses	and	grief	children	

Week 9   124

Instructions:  
Group	members	pass	around	a	
container	with	unfinished	statements	
recorded	on	rolled-up	pieces	of	
paper
Group	members	take	turns	
selecting	a	piece	of	paper	out	of	the	
container	and	reading	the	unfinished	
statement	out	loud.		Next	they	finish	
the	statement	in	a	way	that	fits	for	
them.	

Leaders	validate	the	contribution	
and	the	container	is	passed	on.		
Group	members	can	ask	questions	
to	the	group	member	about	what	
they	have	said.		It	is	important	
not	to	judge	someone’s	sentence	
completion	as	it	is	personal	and	
subjective.		When	validating,	do	not	
agree	or	say	things	such	as,	“good	
for	you,	that’s	great”	etc.		These	
comments	may	alter	other	children’s	
sentence	completions	to	seek	
positive	reinforcement	from	leaders	
and	not	contribute	genuinely	to	the	
activity.

This	is	a	well-liked	activity.		
Encourage	the	children	not	to	finish	
other	group	member’s	statements,	
as	this	can	interrupt	the	child’s	
thoughts.	Also	be	mindful	of	group	
member’s	literacy	skills	when	
deciding	to	facilitate	this	activity.		
Facilitators	can	assist	children	in	
reading	the	statements	as	needed.
Not	all	statements	are	appropriate	
for	every	group.		Remove	any	
statements	that	won’t	work	for	your	
group.	If	a	particular	statement	

have	experienced	around	what	
has	happened	to	their	family,	is	an	
emotionally	charged	one.	It	is	not	
uncommon	for	children	to	cry	during	
this	session,	especially	when	the	
loss	of	pets	and	the	worry	about	
their	well-being	is	discussed.		

oPtIonAL GrouP ACtIVItY – 
stAteMent BuCket

Purpose:	To	help	children	
acknowledge	the	difficult	
experiences	they	have	had	as	a	
result	of	the	hurting	in	their	family.	
Validate	children’s	experiences	and	
have	some	fun.

The	statements	elicit	sharing	of	
both	happy	and	sad	experiences.	
For	example,	the	statements	
include:	“One	thing	I	miss	about	
my	family	is….”,	“One	thing	I	would	
change	about	my	family	is…”.		As	
this	is	an	activity	for	children,	an	
element	of	fun	is	included.	Some	
of	the	statements	include	wishes	
for	children	and	ideas	about	what	
they’d	do	if	they	won	a	large	amount	
of	money!	When	children	read	a	
statement	about	won	money,	they	
often	include	generous	purchases	
for	their	mother.			

In	preparation	for	this	session,	the	
facilitators	need	to	photocopy	the	
statements,	cut	them	into	strips,	roll	
or	fold	them	up	and	place	them	in	a	
container	for	random	selection.		
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Additional suggested 
resources
thoughts & Feelings Card 
Game – 
(www.incentiveplus.co.uk)
	

Age:	7-11

These	35	vividly	animated	cards	
are	especially	effective	in	helping	
children	identify,	process	and	work	
through	a	variety	of	issues	including:
•	Grief
•	Anger
•	Changes	within	the	family
•	Trauma.

Changing Family Games - Age 
5 - 12 
(www.incentiveplus.co.uk)
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doesn’t	fit	for	one	group	member,	they	can	choose	another	
one	and	put	the	one	that	doesn’t	work	back	into	the	
container.		

When	all	statements	are	finished,	offer	an	opportunity	for	
group	members	to	choose	a	statement	that	they	wished	
they	had	selected	and	finish	it.		

An	alternate	option	to	encourage	children	to	express	their	
thought	and	feelings	would	be	to	use	specifically	designed	
cards.

oPtIonAL GrouP ACtIVItY – drAW A PICture 
oF Your FAMILY

Invite	group	members	to	draw	a	picture	of	their	family.		

Facilitator’s	Note:	Some	children	will	ask	if	they	can	include	
their	father	in	their	drawing.	The	goal	of	this	activity	is	not	
to	exclude	the	children’s	fathers	or	significant	partners	who	
participated	in	parenting	the	children.	Many	children	have	
relationships	with	their	fathers	or	mother’s	partner.		Although	
a	mother	and	father	may	separate,	this	does	not	necessarily	
exclude	the	person	(father)	as	a	family	member.	Encourage	
children	to	draw	what	they	want	to	about	their	family.		An	
alternative	hand	out	offers	children	the	opportunity	to	draw	
a	picture	about	their	family	at	their	mother’s	house	and	
a	picture	about	their	family	at	their	father’s	house.	This	
may	help	some	children	sort	out	how	they	want	to	draw	a	
picture	about	their	family.	

Free tIMe

CHeCk out

What	is	something	you	like	about	the	group	today	and	
something	you	didn’t	like	about	the	group	today?		Is	there	
something	you	would	change?		Close	the	treasure	chest.

dePArture

Choose	and	read	an	affirmation	card.
Week 9  126

Changing	Family	Games	helps	
children	cope	with	the	feelings	they	
may	experience	as	their	family	goes	
through	the	process	of	separation,	
divorce	and	remarriage.	There	are	
six	games,	so	you	can	choose	
whichever	game	is	relevant	to	the	
children’s	current	needs:

•	What’s	Divorce	–	terminology

•		Ups	and	Downs	–	behaviour,	
moving	on	and	set	backs

•		The	Feelings	Trail	–	expressing	
feelings	and	emotions

•		Leave	Me	Out	of	It!	–	being	
assertive

•		From	Mum’s	to	Dad’s	and	Back	
Again	–	living	in	two	different	
homes

•		Family	Changes	–	death,	adoption,	
moving	house	and	a	new	addition.
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Question	cards	include:

“When	John’s	mum	talks	to	him	
about	divorce,	she	seems	so	calm.	
John	figures	that	he	should	act	the	
same	way,	and	not	let	anyone	know	
how	upset	and	sad	he	really	feels.	
What	do	you	think	John	is	feelings?	
What	advice	would	you	give	to	
John?”

“Becky’s	mother	never	believes	
anything	Becky’s	father	ever	says.	
She	always	thinks	he	is	up	to	
something.	What	do	you	think	Becky	
is	feeling?	What	advice	would	you	
give	Becky?”

Changing Family Game –Age 4- 16 –  
(www.incentiveplus.co.uk)

2-6	players

The	game	introduces	young	people	to	different	behavioural	
options	that	can	help	them	to	adjust	to	the	single	parent	
situation	and	visits	by	the	other	parent.	
Organised	into	six	different	stages	of	divorce:

•	Family	troubles

•	Announcement	of	separation

•	Parent	moves	out

•	Life	with	custodial	parent

•	Visits	with	non-custodial	parent

•	Life	with	blended	families.

It	also	addresses	six	problematic	attitudes	that	children	
often	have	about	divorce	-	peer	avoidance,	paternal	blame,	
maternal	blame,	self-blame,	fear	of	abandonment,	hope	of	
reconciliation.	An	accompanying	workbook	is	also	available. W
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sessIon 10

“IT’S NOT OUR FAULT”

BEGINNING TO UNDERSTAND RESPONSIBILITY 
FOR ABUSE

GOALS 
	 	 	 	 	
•		Help	children	understand	that	they	are	not	responsible	for	

the	hurting	in	their	family.

•		Raise	children’s	awareness	for	personal	responsibility	of	
their	own	behaviour.

MATERIALS

Hand-out	–	cat	feelings
Hand-outs	–	personal	responsibility	

SNACK

Offer	a	nutritious	snack	and	begin	check	in.

CHECK IN

Review	Group	Guidelines.		Open	the	treasure	chest.
Handout	-	Cat	Feelings.	Invite	group	members	to	colour	in	
a	cat,	or	two	that	represents	how	they	are	feeling	today	and	
share	it	with	the	group.		

GROUP DISCUSSION:  RESPONSIBILITY

According	to	Baker,	L.	&	Cunningham,	A.	(2004),	primary	
school	age	children	are	more	sophisticated	in	their	thinking	
about	what	is	right	and	wrong.	They	are	usually	able	to	
factor	in	fairness	and	intent	into	their	understanding	of	what	
has	happened	in	their	family.	The	result	is	that	they	may	buy	
into	rationalizations	they	have	heard	to	justify	violence,	for	
example:	alcohol	as	the	cause,	or	that	the	victim	deserves	
it.		They	may	also	blame	themselves	if,	for	example,	one	

parent	gets	angry	at	the	child	for	
misbehaving,	the	other	parent	seeks	
to	intervene,	and	the	first	parent	
becomes	violent.	

These	are	still	adaptive	coping	
strategies	in	the	primary	school	
age	child,	not	unlike	the	preschool	
child.	However,	it	is	at	this	point	
in	their	development	that	children	
begin	to	benefit	from	addressing	the	
negative	coping	strategies	that	are	
less	effective.	This	intervention	is	still	
mostly	focused	on	themselves	as	
not	being	responsible	and	not	laying	
blame	anywhere.	Despite	being	able	
to	appreciate	how	the	hurting	is	
affecting	their	mother	or	themselves,	
they	are	usually	still	not	ready	to	
accuse	their	father	or	the	abusive	
partner	as	being	solely	responsible.			

Therefore,	this	session	will	focus	on	
children	not	being	responsible	for	
what	happened	in	their	family.

Place	the	feeling	faces	from	the	
week	two	check	in,	in	the	middle	
of	the	table/floor.	Begin	discussion	
by	talking	about	all	the	different	
feelings	that	children	have	about	
what	happened	in	their	family	
between	their	mum	and	dad.	Ask	
group	members	to	share	how	they	
feel	about	what	happened.	Group	
members	may	point	to	a	feeling	
face	placed	on	the	table	to	help	
express	their	feelings.	Augment	
the	discussion	by	talking	about	
how	confusing	it	is	for	children	to	
understand	what	happened	and	
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point	out	that	some	children	feel	
sad	(while	holding	sad	face	up),	
some	children	feel	angry	(hold	angry	
face	up)	at	their	mum	for	leaving,	or	
some	might	feel	angry	at	their	dad.	
Let	the	children	know	that	it	is	okay	
to	have	any	or	all	of	those	feelings	
and	sometimes	how	they	feel	one	
day	may	be	different	the	next	–	
emphasise	this	is	normal.	

Next, explain that it is really 
important for children to know 
that they are not responsible for 
what happened between their 
mum and dad.  Some children 
may think it is their fault but 
it never is. Children are not 
responsible for what happened.  

Children	are	responsible	for	a	
lot	of	things	but	they	cannot	be	
responsible	for	how	their	dad	
behaves	or	for	what	happened	to	
their	mum.

Suggest	some	things	that	children	
are	responsible	for:

•	Brushing	their	teeth

•	Playing	nicely

•	Helping	tidy	their	room

•		Children	are	responsible	for	their	
own	behaviour

Ask	children	to	participate	in	
generating	some	ideas	about	what	
they	are	responsible	for.
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Validate	for	children	their	
experiences	of	acting	and	behaving	
in	a	way	they	wish	they	didn’t	or	
regret.	Reinforce	the	strategies	
outlined	in	the	book	that	can	help	if	
you	have	done	something	wrong.

HANDOUT - PERSONAL 
RESPONSIBILITY

#1		What	to	do	when	you	have	been	
hurtful.		

#2		What	to	do	when	someone	is	
hurtful	to	you.		

	 	 	
When	you	say	something	hurtful	you	
can	say:

1.	“i	shouldn’t	have	said	those	
things”.

2.	“I	didn’t	mean	it”

3.	“I’m	sorry”

When	someone	says	something	
hurtful	to	you,	you	can	say:

	1.	Words	are	not	for	hurting,	please	
don’t	say	those	things.

2.		You	can	ask	an	adult	for	help.

Provide	the	completed	handout	
sheet	titled,	Personal	Responsibility	
first	then	hand	out	the	blank,	
Personal	Responsibility	sheet	
next.		Ask	group	members	to	
fill	in	the	blanks	on	the	Personal	
Responsibility	handout	after	

Next,	suggest	a	couple	things	that	children	are	NOT	
responsible	for:

•	Buying	food

•	Washing	clothes

•	Paying	bills

•	Mum	and	Dad’s	behaviour

Ask	for	more	input	from	group	members.

GROUP DISCUSSION – TERMINATION

Begin	talking	about	the	last	group,	which	is	2	sessions	
away.	Remind	the	children	to	think	about	the	pre-group	
meeting	where	a	celebration	was	discussed	as	part	of	the	
last	group.	Encourage	children	to	think	about	what	they	
would	like	to	do	during	the	last	group	to	celebrate	their	time	
together	and	offer	some	suggestions	about	what	is	possible	
for	the	last	session,	such	as	cake,	music,	nachos,	crafts,	
pizza,	more	free	time	etc.	Explain	that	we	will	make	the	final	
decision	together	at	the	next	session	for	the	celebration	but	
ask	for	some	ideas	now.

GROUP ACTIVITY – READ A STORY 

Building	on	the	concept	of	children	being	responsible	for	
their	own	behaviour,	Read	a	story	that	highlights	this.		

Suggested book:	“Words	Are	Not	for	Hurting”	by	
Elizabeth	Verdick.

This	book	teaches	children	that	they	are	responsible	for	
what	they	do	and	say;	and	that	they	can	make	positive	
choices.	It	also	includes	helpful	tips	for	parents	and	
caregivers.		It	is	an	early	introduction	to	problem	solving.
After	reading	the	book,	review	the	overall	message	
presented	in	the	book,	words	are	NOT	for	hurting	including	
that	they	are	responsible	for	what	they	say	and	do.

reviewing	the	messages	learned	in	
the	book.		

Take	every	opportunity	to	practice	
these	strategies	in	the	group.		For	
example,	when	a	child	jumps	into	
a	chair	in	front	of	another	group	
member,	highlight	how	that	could	be	
hurtful	and	then	remind	them	of	the	
session	about	taking	responsibility	
and	making	it	better.	

Role	model	what	they	could	say.	
For	example:	“I	jumped	in	the	chair	
in	front	of	you.	I’m	sorry,	I	shouldn’t	
have	done	that.	You	can	have	the	
chair	back.”	

Say	to	the	child,	“Now	you	try	it!”		
Assist	with	the	process.	Helping	
children	in	this	group	to	take	
responsibility	for	their	behaviour	
will	help	to	increase	their	emotional	
intelligence.		

FREE TIME

Some	children	may	choose	to	
continue	role	playing	scenarios.		

CHECK OUT

What	is	something	you	liked	about	
the	group	today	and	something	you	
didn’t	like	about	the	group	today.		Is	
there	something	you	would	change?		
Close	the	treasure	chest.

DEPARTURE

Choose	an	affirmation	card	and		
read	it.	
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sessIon 11 

tHe Best Me I CAn Be! - seLF esteeM

GoALs
 
To	enhance	children’s	self-esteem	and	feelings	of	self-
worth.	 		

Materials needed:
•		Polaroid	camera	or	digital	camera	with	access	to	printer	

(colour	preferably)	OR	Photos	of	the	children
•	Coloured	paper

•	Glue/tape

•	Scissors

•	Markers

•	Magazines/catalogues	to	cut	pictures	from

•	Story	book

snACk

Offer	a	healthy	snack	and	begin	discussion.

CHeCk In

Open	the	treasure	chest.		Review	group	guidelines.
Remind	the	children	that	there	is	only	1	session	left	after	
today.		Display	check	in	materials	and	ask	group	members	
to	choose	what	they	would	like	to	use	for	their	check	in.	
For	example:			 Feelings	faces
	 	 Animal	Emotion	Cards
	 	 Play	dough
	 	 Anger	Thermometer

Group	members	use	their	chosen	
material	to	help	them	express	how	
they	feel	about	the	group	ending	
next	week.			

GrouP dIsCussIon – 
terMInAtIon

Begin	talking	about	the	last	session.	
Remind	the	children	about	the	
discussion	at	the	last	group.	You	
could	say:	“What	were	some	of	the	
suggestions	for	the	final	celebration?		
Does	anybody	have	some	new	
ideas?		Let’s	make	a	decision.”	Try	
to	please	everybody	when	selecting	
food	for	the	final	session,	keeping	in	
mind	dietary	restrictions	and	cultural	
backgrounds	when	choosing	food	
for	the	group.		Encourage	group	
members	to	think	about	how	they	
are	going	to	feel	about	the	group	
ending.	Remind	group	members	
that	it	is	normal	to	have	more	than	
one	feeling	about	a	situation	or	even	
opposite	feelings.		

GrouP dIsCusIon - 
seLF esteeM 

Point	out	to	the	children	that	each	
of	them	is	unique.	Ask	them	to	think	
about	ways	that	they	are	special.	
Facilitators	may	provide	the	group	
members	with	some	examples	of	
special	attributes.	Some	children	
are	special	because	they	are	very	
generous,	help	out	their	mum,	share	
their	toys,	are	a	good	team	player	
etc.	Children	often	find	it	easier	
to	identify	what	they	are	good	at	

rather	than	define	what	makes	them	
special.	Facilitators	should	work	at	
helping	children	generate	examples	
for	both	of	these.	As	group	cohesion	
is	good	other	group	members	can	
be	called	upon	to	contribute	some	
ideas.	Group	facilitators	take	their	
time	going	around	the	group.	Gently	
encourage	and	repeat	the	question	
for	each	group	member.	Facilitators	
model	talking	about	why	they	are	
special	themselves.		

Although	this	can	be	a	fun	exercise,	
many	children	find	it	difficult	to	name	
positive	attributes.	At	this	point,	after	
working	together	for	many	weeks,	
the	group	members	are	more	likely	
to	take	a	risk	and	share	something	
positive	about	themselves.	As	self-
esteem	is	enhanced	throughout	the	
group,	this	is	an	ideal	time	in	the	
programme	to	focus	solely	on	this	
topic.		

GrouP ACtIVItY - storY

Read	a	story	that	enhances	self-
esteem.

Suggested	books:

1.		“Life	is	Fun!””	By	Nancy	Carlson	
(1993)	
A	book	full	of	positive	
reinforcement	for	children:	To	be	
happy	on	Earth,	just	follow	these	
simple	instructions:	Don’t	bring	
snakes	inside	the	house,	be	nice	
to	the	kid-next-door,	laugh	a	lot,	
and	most	importantly—make	big,	
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Printing	pictures	on	regular	printer	
paper	is	fine	for	this	activity.	Pictures	
may	be	taken	in	a	previous	group	
and	prepared	for	this	session	if	
access	to	a	printer	is	not	readily	
available.

If	it	is	not	possible	to	bring	a	camera,	
ask	the	children	to	bring	a	photo	
of	themselves	along	to	this	week’s	
session	(you	will	need	to	do	this	the	
week	before	and	also	need	to	have	
their	mother’s	permission).	If	photos	
are	not	available	then	they	can	draw	
a	picture	of	themselves.

Group	Members	attach	their	picture/
drawing	to	a	coloured	piece	of	paper	
of	their	choice.		

Activity Variations:  

#1:	Ask	group	members	to	draw	
pictures	of	things	they	are	good	at	
on	one	side	of	the	page.	On	the	
other	side,	draw	pictures	of	things	
they	like	to	do.	Share	with	the	group.		

#2:	Suggest	to	the	children:		Cut	
out	pictures	from	magazine	and	
catalogues	of	things	you	are	good	
at	and	things	you	like	to	do.	Attach	
them	to	your	paper.	You	can	use	
drawings	if	a	picture	can’t	be	found.	
Share	your	picture	with	the	group.

#3:	For	older	primary	age	children	
and	adolescents	you	could	try	
this	option.		After	attaching	each	

big	plans.	This	warm	and	funny	book	is	sure	to	boost	
spirits	and	encourage	kids	to	make	the	most	of	life.

2.		“The	Feel	Good	Book”	By	Todd	Parr	(2002)		
Everybody	wants	to	feel	good,	and	Todd	Parr	helps	you	
learn	how	with	this	irresistible	book.	From	sweet	(“Being	
together	feels	good”)	to	whimsical	(“Catching	snowflakes	
on	your	tongue	feels	good”)	to	downright	silly	(“Making	
sounds	like	a	monkey	feels	good”),	this	bright,	bold	
catalog	of	good	feelings	will	delight	readers	of	all	ages,	
however	better	suited	to	the	younger	latency	age	group	
members.

3.		“It’s	Okay	to	Be	Different”	by	Todd	Parr	(2001)	
Featuring	Todd	Parr’s	trademark	bold,	bright	colors	and	
silly	scenes,	this	book	embraces	difference	in	a	unique	
way.	It’s	okay	to	Be	Different	cleverly	delivers	its	important	
messages	of	acceptance,	understanding,	and	confidence	
in	a	child-friendly	package.

GrouP ACtIVItY – I LIke Me PICture

Purpose:	Help	children	identify	their	personal	strengths	and	
positive	qualities.		

There	are	many	variations	to	this	activity.	Facilitators	are	
encouraged	to	bring	their	own	ideas	and	experience	to	the	
activities	as	this	may	enhance	comfort	as	a	facilitator	and	
the	experience	for	children.		

Instructions:
Take	a	Polaroid	or	digital	picture	of	each	child	in	the	group	
wherever	they	choose	to	be	photographed	in	the	room.	
It is advisable to discuss this with mothers the 
week before and gain either verbal or written 
consent for the photograph. this should not 
prove problematic as the photograph is actually 
retained by the child upon completion of the 
group.	Print	digital	pictures	immediately	and	cut	out.		

child’s	Polaroid	picture	to	the	paper,	
rotate	papers	around	the	group	in	
order	for	group	members	to	offer	
some	positive	feedback	about	
each	group	member.	Encourage	
group	members	to	think	about	how	
the	others	have	affected	them	or	
made	them	feel.	Some	examples	
you	could	give:	maybe	they	were	
friendly	with	them,	shared	something	
with	them,	became	a	friend,	or	
they	just	enjoyed	their	company	in	
the	group.	Encourage	members	
to	record	their	comments	and	sign	
the	paper	after	their	comments.		An	
alternate	way	to	do	this	is	for	group	
members	to	draw	around	their	
hand	to	make	enough	hand	prints	
to	equal	the	number	of	children	in	
the	group.	Other	group	members	
write	their	comment	/	affirmation	
on	the	appropriate	hand	for	each	
other	group	member.	Facilitators	can	
collect	them	in	for	each	child.	When	
everyone	has	had	a	turn	facilitators	
then	redistribute	the	hands	to	each	
child	who	is	then	asked	to	read	the	
comments	out	to	the	group.	When	
comments	are	written	in	the	third	
person	e.g.	‘he	tells	great	jokes	
and	is	always	smiling’	the	child	is	
asked	to	read	it	in	the	first	person	
for	example	‘I	tell	great	jokes	and	
am	always	smiling’.	If	time	allows	
the	hands	can	be	laminated	and	
stuck	in	a	circle	around	the	child’s	
photograph.
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CHeCk out
What	is	something	you	like	about	
the	group	today	and	something	you	
didn’t	like	about	the	group	today?	
What	would	you	change	about	
group?		Close	the	treasure	chest.

dePArture
Remind	group	members	that	the	
next	session	is	the	last	session.
Choose	and	read	an	affirmation	
card.

•		What	they	want	to	be	when	they	
grow	up	/hopes	for	the	future

	
The	idea	is	that	the	shield	brings	
together	different	elements	of	their	
life	and	including	something	they	are	
good	at	for	building	resilience.	
(London	Borough	of	Sutton)

In	all	activities	It	is	important	to	
ensure	that	group	members	are	
recording	positive	comments	as	it	
would	be	esteem	damaging	if	not.		

Other	variations	may	include	children	
drawing	a	picture	of	themselves	and	
attaching	to	paper,	or	just	decorating	
the	page	after	attaching	their	
photographs.		All	variations	need	to	
adhere	to	the	goals	for	the	session	
and	purpose	of	the	activity.

Free tIMe
Ensure	that	there	is	unstructured	
group	time.	Some	group	members	
may	continue	to	work	on	the	activity	
and	some	may	choose	to	tidy	up	
group	resources.	Most	importantly	
it	is	their	choice	how	they	use	the	
time.		
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#4:	Children	are	given	a	sheet	of	paper	or	card	(A3	size)	
in	the	shape	of	a	shield	which	should	be	divided	into	four	
sections.	

	

The	children	then	fill	in	the	four	sections	either	through	
drawing	or	collage	sections	are	divided	into:

•	Something	they	are	good	at

•	Something	about	their	father

•		Something	to	represent	their	mother	and	any	siblings	and/
or	people	in	their	life	who	are	special	and	protect	them

•	A	flag/	flags	to	signify	their	identity.	

Facilitators	need	to	think	think	carefully	about	the	section	of	
the	father	for	each	child	prior	to	group	and	check	out	what	
it	will	mean	for	different	children	in	relation	to	their	different	
experiences	of	fathers	and	different	circumstances.	Some	
children	chose	to	do	a	picture	of	something	nice	their	father	
did	with	them,	some	drew	something	to	represent	the	
abuse.	Some	did	a	pattern	having	chosen	not	to	include	
their	father/perpetrator.	Groups	could	use	different	headings	
to	suit.	Alternative	headings	could	include:

•	Something	they	like	to	do

•	A	pet



W
e
e
k

 5

10 Week 5    22139

sessIon 12 

SAYING GOODBYE

GOAL
Help	children	and	youth	experience	appropriate	closure	
to	the	group	as	you	acknowledge	personal	work	
accomplished	and	celebrate	experiences.		

MATERIALS
Examples	of	past	activities
Extra-large	paper
Art	supplies
Music
Food	chosen	at	the	last	session
Candle
Children’s	treasure	chests	and	work	to	hand	out

SNACK
In	an	effort	to	maintain	consistency	and	routine,	offer	snack	
during	the	check	in.		The	snack	may	be	lighter	and	smaller	
on	this	session	as	other	food	is	usually	offered	later	as	part	
of	the	final	celebration.
	
CHECK IN
Open	the	treasure	chest.

Begin	check	in	by	asking	group	members	to	think	about	
how	they	would	like	to	say	goodbye	when	the	group	ends	
today.	Discuss	different	ways	that	people	depart	from	
situations.	For	example:	wave,	shake	hands,	say	good	bye,	
ask	for	a	hug.		Encourage	group	members	to	share	their	
ideas	with	the	group.

GROUP DISCUSSION - REVIEW GROUP MATERIAL
Begin	the	discussion	by	talking	about	the	first	group	and	
how	each	child	felt	about	coming	to	group.	Comment	
that	some	children	felt	nervous	and	worried,	and	point	out	
how	comfortable	the	children	began	to	feel	as	the	group	
progressed.	Display	on	the	walls	all	of	the	large	pieces	
of	paper	completed	by	the	group.	Also	display	all	books,	
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videos	and	games	used	during	the	
sessions.	Ask	questions	about	the	
material	displayed.		
For	example:	
•	What	was	your	favourite	activity?	
	
•		Is	there	an	activity	that	you	didn’t	

like	at	group?	

•		What	did	you	like	most	about	
group,	or	what	didn’t	you	like	
about	group?		

Point	to	specific	activities	and	ask	
more	detailed	questions.		
For	example:		

•		Point	at	the	picture	of	the	volcano	
made	at	group.	Who	remembers	
building	the	volcano?	What	did	we	
learn	about	anger	and	volcano’s?

	
•		Pull	out	the	play	phones.	Who	are	

safe	people	in	your	life	that	you	
can	talk	to	if	the	hurting	happens	in	
your	life	again?		What	if	they	don’t	
listen	or	do	something	about	it?		

This	activity	is	esteem	building	as	
children	feel	good	about	their	ability	
to	remember	some	of	the	activities	
at	group,	all	the	while,	reinforcing	
messages	presented	in	the	sessions.		

This	discussion	can	be	active.		Ask	
children	to	stand	by	the	paper	on	
the	wall	that	they	liked	best.		Next,	
ask	them	to	stand	by	the	paper/
resource/book	etc.	that	they	were	
least	fond	of.		

OPTIONAL GROUP ACTIVITY – 
BEING GENTLE AND FRIENDLY 
COLLAGE
(Younger Ages)

This	activity	is	optional	because	
some	final	groups	are	busy	with	just	
reviewing	the	material	and	engaging	
in	a	celebration	with	food	and	fun	
activities.	Being	prepared	with	extra	
activities	is	important	in	the	event	
that	something	more	structured	is	
needed.

Purpose:	To	promote	pro-social	skills	
and	have	fun.	

Material Needed:

•		Extra-large	piece	of	paper	
(preferably	coloured)

•		Magazines,	such	as	parenting	
and	women’s	magazines,	toy	
catalogues,	all	for	cutting	pictures	
out	of.

•	Glue

•	Pens	(optional)

Instructions:
On	the	top	of	the	page,	draw	a	
picture	of	two	children	beside	each	
other	with	arms	over	each	other’s	
shoulders.	This	can	be	a	quickly-
sketched	stick	figure.		
Encourage	children	to	look	through	
magazines	and	find	pictures	of	
gentle,	friendly	behaviour,	cut	them	
out	and	glue	it	onto	the	paper	
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randomly.	Ask	the	children	to	describe	the	pictures	they	find.
Conclude	the	activity	with	the	message	that	it	feels	good	to	
be	gentle	and	friendly.	

	

	
OPTIONAL GROUP ACTIVITY # 2 – POSTER: 
MESSAGE ABOUT HURTING / VIOLENCE IN 
RELATIONSHIPS
(Older Age)

This	fun	and	productive	activity	allows	group	members	to	
feel	a	sense	of	empowerment.	Ask	group	members	for	
permission	to	display	their	work	in	the	agency	where	the	
group	is	facilitated.

Purpose:	Have	fun	and	raise	children’s	awareness	about	
their	ability	to	make	a	difference.		

Materials Needed:

•	Extra-large	piece	of	thick,	art	paper

•	Pens

•	Paint	/	paint	brushes

•	Pencil	crayons

•	Pencils
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sense	of	fun	at	the	group.	The	
children	can	choose	to	play	during	
this	time.

CLOSURE - FEEDBACK
Explain	that	you	are	starting	another	
group	with	some	new	children,,	
however,	they	are	feeling	very	
nervous	and	worried	about	coming	
to	the	group.	Ask	if	there	is	anything	
that	you	can	say	or	do	to	help	the	
children	to	feel	more	comfortable.	
This	is	an	opportunity	for	group	
members	to	share	with	you	their	
feedback	about	the	group.		

Feedback	from	children	in	response	
to	this	question	has	been	very	
helpful,	and	has	affected	many	
aspects	of	the	programme	from	
what	is	served	at	snack	to	keeping	
certain	activities.	For	example,	
consideration	has	been	given	to	
replacing	the	volcano	activity	with	
something	less	messy	and	maybe	
more	focused	on	anger.	However,	
group	members	have	cited	this	
activity	as	one	of	the	highlights	and	
one	that	should	be	shared	at	pre-
group	meetings	to	emphasize	the	
fun	experienced	at	group.

CLOSURE ACITIVTY - 
CANDLE CEREMONY
This	concrete	activity	helps	to	
emphasize	the	ending	of	the	group.	
Sit	around	a	table	or	on	the	floor	
in	a	circle	close	enough	that	the	
children	can	hold	hands	if	they	want	
to.	Explain	that	is	it	time	to	end	the	
group.	Using	a	safe	container,	light	

•	Rulers

•	Erasers

•	Spare	paper	

Instructions:
Encourage	group	members	to	
collectively	work	together	to	decide	
on	a	Poster	design	that	will	raise	
awareness	about	the	issue	of	abuse	
in	relationships.

The	poster	can	be	about	highlighting	
the	issue,	what	to	do	if	it	is	you,	how	
to	stop	it	or	it	can	simply	be	slogans.		
Examples	of	slogans:	Stop	Violence	
Everywhere,	Abuse	hurts,	If	you	are	
abused	get	help,	Peace	around	the	
world	etc.

Offer	scrap	paper	to	draft	a	plan	
and	promote	sharing	of	the	work	
and	encouraging	cooperation.	This	
activity	can	be	worked	on	during	
the	celebration	component	of	this	
session.		

This	exciting	activity	has	resulted	in	
some	wonderfully	creative	works	of	
art	that	have	raised	awareness	of	
the	issue	of	violence	against	women	
and	promoted	ending	violence	
everywhere.		

CELEBRATION WITH FOOD/
MUSIC / PLAY TIME
The	last	group	is	marked	with	a	
celebration	that	includes	a	special	
snack	chosen	in	session	10	or	11.		
Playing	music	enhances	children’s	
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a	candle	in	the	centre	of	the	table	(if	it	is	not	permitted	to	light	
candles	in	your	meeting	room,	facilitators	can	substitute	with	a	
flashlight	or	other	similar	item).			Ask	the	children	to	look	at	the	
flame/light.	

Explain	to	the	children:	“The	light	is	a	reminder	of	group	and	
our	time	together.	Even	though	the	group	is	over,	you	can	
remember	the	group	and	all	that	you	did	to	help	yourselves	
with	what	happened	in	your	family.	If	you	are	ever	having	
difficult	feelings	or	feel	like	you	need	some	help	to	sort	things	
out,	think	of	the	group	and	how	your	mum	got	you	some	help	
and	you	are	feeling	a	bit	better	now.		You	can	ask	your	mum	
to	find	you	some	help	again.”																										

Next	ask	group	members	to	hold	hands	if	they	want	to	and	
look	at	the	flame.		Next	encourage	children	to	close	their	eyes	
and	ask	them	if	they	can	still	see	the	flame	in	their	mind?	They	
will	respond	“Yes!”	Say:	“Take	a	minute	to	think	about	what	
you	have	done	in	this	group	and	how	you	feel	about	it.		When	
you	are	ready,	we	will	open	our	eyes	together.	“

Finally,	explain	that	on	the	count	of	three,	you	want	all	
members	to	gently	blow	out	the	candle,	to	symbolize	the	
ending	of	the	time	together	(leader	turns	off	flashlight).	

It	is	time	to	say	goodbye.	Announce	that	group	members	can	
take	their	folders	home.	Begin	by	role	modeling	closure	and	
saying	goodbye	to	children.		Ask	the	children	if	they	would	like	
to	shake	hands	or	hug	(be	wary	of	personal	and	professional	
boundaries	though).	Thank	each	child	for	coming	to	the	group	
and	sharing	their	personal	stories.		

DEPARTURE 

During	departure,	encourage	children	to	take	their	folders,	
and/or	other	group	material	displayed	in	the	room	home	
with	them.	In	keeping	with	consistency	and	routine,	offer	the	
opportunity	to	choose	and	read	an	affirmation	card.		
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